OFEEEHE 2023, Vol. 55, No. 5, 726-739
Acta Psychologica Sinica

© 2023 H[EL B
https:/doi.org/10.3724/SP.J.1041.2023.00726

MR LR Z G IR I E R RBIVLE

'I‘i =

10

TEE

ko
G

BEREERRTER

ZHag ToF!

o7

( BIEIRERE DR, [ 200234) C b ERMERR KRS FEBR AR B, AL 230026)
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KR INAERR, BUWILREIZT), SR, KRR
2ES B4

1 [A)EE

WA R R AENRES S | Sl ST
2 #hfl(Pianta et al., 2012), & & INAC RIS
Ui A 00 B AR R 7K SF- 25 D AH G (Veldman et al., 2013),
VE R D AR AR A e [ FR [a] — P I S0 1) i AR A O
F, DA G RN AR B R T B 0 R 3B
ik B X (Verschueren & Koomen, 2012),

o 7 DT AE DG & 1 2 M L2 R AR A S R Y
HEFEME NME T . EAk, TFRENTFEMN
22 BT NRFAEFITT M (Sewell et al., 2013)
B AR IR (Liang et al., 2020)5 M BEHE5T T A=
RKER M R, M ITA Z (8] B e 248 DX —
TR OC 2R Ja P 1 52 il PR 3R AR R AN 2 o 3
[7] 4 JJj (co-experience) 7E H # A= 16 HH i W X E K
%i(Haj-Mohamadi et al., 2018), #FFEM, ik %
FORIR T HOIM A 22 4L M E - B g AL R 2 5k
[l 1% 3 (Krane et al., 2017), JifiA: 22 [6] #4126 B 3t
[Fi] 28 D3 T 280 R S e o i A7 78 H R 3 P L. 1Tl
MR BYNRE, BRI [R) 28 D 1E 52 e Uil A= OC &R 1Y

W F 35): 2022-01-19
* AR IS SE R B E (W H 45 . 18FKS007) %X #F.

) 1 (2)

PR 2 v m] BE R LA SE R . R E e N
AR Z Al AR, ARBIN AR [R)4 5  5h 2 1Al
SRR RR R . JLIRIAY D s FIAH B AR (Collins &
Repinski, 1994). AR [F] 28 Iy 25 {2 fiff < 3% 28 hig
O BRETE < FRATT, DT R B R {5 A AN
.5 7% (Hopkins et al., 2016), MiX & X &,
LR Z IR R R R, R CR KRNI
fith o DAFERIFSE E % BRI 3 [R) 28 Iy %o m) £ 25 A B
XK B (Moon & Ke, 2020), {H7EVA: %
FATIR BB ST AN 22 0L, o AR ML R AR R 3 T
SR,
1.1 RREFEHREXRZM

L[R2 05 48 B A SR A LA B AR S 5 3 TR
—IES (A 2, 2021), WNETEERE,
L35 WP B 45 5% (8112 /%) B SE 28 7 (Barber, 2014) . 48
% 1 RE 25 7 (Stathi et al., 2011) . WEELAE I A4 5
{84 JJi(Denisenkova & Nisskaya, 2016)55 2 Fi 257
HE A5 =5 4 2%, AT 43 S BROR R O A 3 ] 28 g
(Berman et al., 2002), H g ILE 255 H £
X, HEMGKRFXRE ST . 4 MIKE
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(establish-maintain-restore, EMR)%% [ Bt (Cook et al.,
2018),

RS S EESY TP YN 75 S-S E VAT E- ST
Wolf 25 A (2015)%F i A 37 58 2 1) O B A= g 1Lt
FERBL, B HoE XUy — A BT 45 B 1 JG HAt B 5
WIBHLT, Z5&EWE <A g 53 A&
BRI R 2R ok, BRI AL [ 28 D s Ak G R 1Y
ero LIMEFSE R, MME—EIRER, APRK
# R 214 32 F (de Bloom et al., 2016).
Fredrickson (2016) ) HF 58 it — 2 & 88, R 2%
AU 18 A [) 28 P AR 1 4 A A 2 4R T Ok
RIBCRWAROTE . &Ja, HEENBRTIER,
e 4 fih S5 L [R) 22 AT B TR B . Webb 55 A
QO TR R W, vl 5 WUy — 1P 1Y [A] 25 M
S B T b S H R 2 e T % Al
DL, R[] 28 A G 2R R R R 45 A B B A 31
IR

HRAE A SR BE IR AL, SC R 2T DAY H B AN
Bt (Benson, 2003), /AR5 R A L TRESE R R
LR 2 DA BT R A OC R IEI AU #E 57 (Wang et al.,
2013), Wil Az 3G F Jo i 10 4 T B 2 B N T AR 2 )
22 JJ7 19 37 F5(Krane et al., 2017), FEAN S A ] £
WAt [a] 28 Iy g it s 43t 13X O T IR o A — 50
Az G SR AR R B S A5t S g, 2 2 R ) 2
EFTE CA ZAHRRUE R, B TS S e A
B4 Y Ui 212 ¢ &R (Gehlbach et al., 2016). fii J5,
Aasheim % A (2018)%F &AL AE SC R AT 1 “HUM
PRACE PRI H (IY-TCM) 3 H T3, 50 H 25 15
PR AR, K IL[R) 2 512000 X A 55 %
JEE R v 5 R 7R AT 3 S A T [ SR T T A I
R, AMUBRTAEGER R 287, A TEE2S
W 2 b B B 3l 28 D[R] R RE AR i OC &R kR
(Kasperski & Blau, 2020). £ [, 47 3 i 00 B4R Ht
[7i) 228 ] % ] 5 /A Uil AR 5 2R R A BT FRAR R
Wit —20, W15 Bz A8 (Generalization
Effect of Social Information) (Kocsor & Bereczkei,
2017), MRS S 538 09 2 95 52 i ok H T JE e 4t
SRR R EN G, (AR XA Y R A I
MPZ AR R R BB AT Pha R d it it T
JEHE (Moseley & Vlaeyen, 2015), KX} 5 HAKA~
R bR s e E Z AR BE o R, FRATT
S0 AR e [7) 28 iy ml RE AN SR 28 I3 v 8 2 2 R H
RN Z 18] 1 5 2R 7 A 5], L 2 0] LAz AL B

HOm, DT AR R R RS RN
1.2 FRRERFZRHRHFXRERELZ BRIV

TR AL [R] 28 Dy oy AR 3 G 2R Kk S W7 A M i
TR AT 1 N BR DG 2R DA I8 0 A B AN Sy Al (30 4
A, BIRE, 2020), BT X5 Z 18] 1 5.
ST, A AT PN B IR ASZ T D,
A0V 2% AR A R AN 175 R 45 (Sabol & Pianta, 2012),
XL RIEAPR R KR NTEMER H 252518 )
1Z 1F (Slanbekova et al.,, 2019; Wood & Kinnunen,
2020), Horr, 5 ERIBESE T R SR B L R 2 D AR E N
bRk R AZ O P Z —

7 TR 245 2 48 A XL ] N7 1 R N B 6 &R
T A PR B B 17 R 45 9 B (Toyoda, 2000), H:
B IE IR S A R . B SRR RS
T AR 56 (Wood & Kenyon, 2018), i L8475 Ja& Sy 19 [
126 & it PR L T Al (Wood & Kinnunen, 2020).
— 7, MT—&ZS 515G S UME S BUTE 55 5 2L ]
% JJi(Haj-Mohamadi et al., 2018; P 25, 2021),
ST BUIE R C R L N AE Bk SE i S . PSR
M, M THZHEmRET, Y2550 EM5ZH
O AR 28 I B, AU 851 DR A8 O 1) REURI 175 Jk 25 4
Jin(Warchol, 2015); M FHMWAE, MMESH K
e [] UL 7 B 1) B R BSE R A 36 1) O R AR 1) AR
175 B 45 (Shteynberg et al., 2014), R HEFEAILE
1% 4 31 (Effect of Group-Shared Emotion Theory),
I fm) 28 [y o 7= A I IR B 2 I T Ol (FEAE
FOAE, 2017), AATHERRIL R 28 g b 220 B A s
BERVG 28 AR TPPAG, SIS 4515 20 T 25
TE S U] 25 7= A R 28 iR o 5 — T, R
AR BRI 25 10 a7 SOt T — 2D A i N BR OC FR i 2E
il 45 1 (Fredrickson, 2016) ., #R #i§ K &% # i
(Attachment Theory), AfTTENEBOARZS [ 1y Rl i
]2 N BRI A — AP s a2, XA =074 TR
A Z (Keltner & Haidt, 1999), i [/l 2 by = A4
)RR TR IR 45 (s 45 U5 T LA, i A2 a2k A\ B
FZ K (Noller & Feeney, 2000), F:[w] 25 J5 H FAR
TH RIS 1 B, AR T . R, i
TS N R O 2 Ji a AH O ) JE 1 %€ U (Fredrickson,
2016), M &FFERRZMEVEER .

HEH & — Fh 18 S Bk B9 i B2 (Hargreaves,
2000), TESAACHE R T, A H #3853l .
6802 5 S BRI 28 7, AN ke 200 A2 A 45
F I SRR I, T L T A A 15 JER B 245 B I AE AR
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55 %

L

R R AL (Cross & Hong, 2012), 58, I
A BRI 2 R R A A5 2R, B R I A O 3 AT
S A EAE I IF IR BN B OC R (1) 3 B (Frenzel et al.,
2018) — I8 W B 17 IR 465 S A A SR i A ) 282 g
F i 22 BT AN TR R 245 (Koenen, Vervoort et
al., 2019), MM ™A 56 R & SR BRI . X FIRL
I A BB 5 | A A T B Ay A5 e Ui A R SR S
B AR A G, MDMEMF S R, LRSS
FERBOM AT AE ¢ R BT (Kurdi et al., 2018),
i 2 A= 158 5 00 () 5. 2 4 3% B8 5 (Huang et al.,
2021), ShZ, FRUR L[] 28 A ot I SRRV 15 JRR I 25
At AR, T SO ARk R 28 Iy A IR, FR
LHY AN U A 0155 JR K 23 2 ARG e ) 28 g A1 g O A G
R ELZEHLE

MR SCTIR, R 2 A A2 pFgE R,
142 5 b N L 52 1 RN 3 [R) 28 7 A Bl T4 kA4
PR35 5 I E 2 05 & BB T B (Brown et al., 2021;
Puente & Cavazos, 2016), ZHZ FURILIE 205 B
SRIE— BRI (Stathi et al., 2011), {H[AFERE
5 R JSALL B S AR 56 (1 IRk, AR 25 AT Ol SN
()3 K15 LA 58 (Garcia et al., 2002), M {2 #E %
RIWKRIE, KFEE A% 1T 2 (Yeadon-Lee,
2013), H#E 4t 22> i (Social Learning Theory),
FE A5 5l A% g A2 a2E 4t 23 P & J (Bandura, 1978), 7
SERANE Y, T AR AN 28 D7 OB 451 U 5% AR HL
AT Be A B R AR AL A s, ISR A O S
EIP I IR S R T A e R . Bz, FRATTHE T,
Toil At ML G, 0B SRR %) RRUb 3 ] 22
P, B PR R AR SR 45 1 R T 2 A T A G &R A2
RN
1.3 ®THREE

FF FIRSCER T 5 e S, AR NEE
S ] AR AR e, IR RRA A W) 28 T X il A O
ZOYsZm, R PO R S RIS R R
] 28 [y Yy fig 1 ) SR O A O R (IR 1) 1F K
SRR A [R) 28 5 5 0 A OC & TR B TR AR (R
W 2)o W UIE D2 e, @il 3 MEsE A
SO AR : FSY 1 3l 3k [0 45 0 e D2 L2 TR T LA % 5%
9T 2 AT 3 43Ol Bk T B 47 52 6 S 3 25 S
8% AT A B3 6 22 B I 7 7k (Koenen, Bosmans
etal., 2019) LIRS PEINAE 5C F S P AR 1 B 45 b,
AR JZ T — 2D PR 5 FR AR A [] 8 Ty S AN ) 25 24
25 Py R ARAS PRI AR SC R 52, Jf-4e 7 17 SR 45 1Y
P ER

2 WEE 1. BURSLIE 2 Py R i AR
KERWH AT

21 WARF*E
2.1.1 HRXH

T AR, XA WA 30 D BE
1420 O T M A, RAFA R 1273 A,
GRS R 14.84 £1.58 %, Hh B 684 N,
589 N; #I—HE —AEHRICH 176, 268, 227,
203, 194, 205 A,

212 BARIEA

BB ERZE MR A, B, LT 2 B
Hi 2% 80 44 47) e Hh AR N 20 44 20 R4 5 T n) 45 4
A, AR 32 PRI AE RS [R 28 Dy SR 0 B
2 AEBIA 24 £ HERF ARV B B IE IRl 22
R BRI, KT 3 41l 4 40 24 4
BEIUY IR R4, R DA< B2 4 2%
e HR, #00E B — it 244 2R
LR e s, 230 50T, B 27% 5 27% M 2H 8
AR H 154 L4385 0.001 B8 EF MK, X
SR RENE N, B 16 NH | —4E R, 1
HEk i {EHE 0.51~0.77 Z[0), B2 84S
() 37.76%, KMO fH M 0.90, ERIEKKE 1706.34,
e, PHE LT ) — 2k 226 44 24 AR T N4,
Cronbach’s a 22500 0.89, WiFtEN K g R h .
Y/df = 2.61, NFI = 0.80, IFI = 0.86, CFI = 0.86,
RMSEA = 0.08, SRMR = 0.048,, X 3 B [a] (5% i
SARSERT DAY .

B AKX R P A SR ARBASE (2007 BT YT A
KRN, hEEE., M. LR EE S
A NHEFEH R, 1~5 Fatsr, JR 4 A~4EE Cronbach’s
o RECH 0.71~0.87, AWFIE R BEBCEREM: | SRk
R = AR, e R M8t Rir(n =
250): % /df=2.27, NFI = 0.85, IF1 = 0.91, CFI = 0.91,
RMSEA = 0.07, SRMR = 0.065, Cronbach’s a 24
9 0.86,

AALNE IR L 1P A UG R R S A 5 )
4 (Sedikides et al., 1999)F11 BRI 45 ] & (Bastian et
al., 2014), #& 5 M HWIREMRIRE ZHETE
W7 >y, 1~5 Zat o (N — g FET 1 40815
FAET 5 4) 0 SiEtEE £ AT e hs R 4 (n = 250):
¥’ /df = 2.63, NFI = 0.97, IFI = 0.98, CFI = 0.98,
RMSEA = 0.08, SRMR = 0.033, Cronbach’s a Z&%§
7 0.83,
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F Ak R4 F R B . S KRS AN (2009) 1)
ek, B R EGE JLR L, IR A SRR N
AR ) SR AT A RPN, b b A
N AN EYOKE
22 WIREER
22,1 HEFERERR

Shy 4 ) e [ O vk w22, R A B B 44 R R
K ] Harman 505 22 43 A7 4G 30 AS i 52 450408 ] U 158 22
PR, RHEATIN TR T, 55— TR R
T 24.41%0 38 N T 40%IE A ) (RN, JBar
7, 2004) Vb IS AEAE ™ 5 2 [R] 7 0 22
222 RIEKI

XTSI AT S0 . AIPRSEER . Bk
L[R2y R R SRR 45 I A= O R AR 56 A, 45
SARIIBRPE N AS i Ah, HAR AR 5 P 22 [B] 5 {35 A
KLFE 1),

WA TS A i s &, B 3R] 22 1

*1 BFLEMHRAGITSHEXREERFEW=1273)
e hE 1 2 3 4 5 6
14451 1
2 TS —0.01 1
3 HIPSE —0.05 0207 1
4 BURSLRIZ —0.02 —0.19" 0.197 1

5 BURIEERSS  0.003 —0.18™ 0.137  0.38" 1

6 iz k&R -0.01 —0.17" 0.30™ 0.44™ 0577 1
M — 049 200 176 3.2 3.27
SD — 050 078 051 073 0.54

e MEREEA TR R, BA =0, &4 =1 ¥A&
FH =0, FEFETH =1, p<0.05 "p<0.01, "p<0.001,
T,

YR F AR &, DA OC R AE R AR i, BRI JR R 45
fE Ry Asde, fdi 1] Hayes (2013)%iil 4 SPSS %%
)7 PROCESS Hi5Y 4 K5 506 B 7 BRI 25 76 B AL
[ 07 S0 A 56 R 2Z I sh A VR, 455 R (0L
& 2), BIALR 2 Dy 2 0 B g BRI A, o =
0.51, SE = 0.04, p < 0.001; FAMILEZ . B
JERIR 25 [R] B 1E A 5 5 A, FRURR ) 22 7 b 25 9 0
iR, ¢’ =026, SE=0.03, p <0.001, FHF
et i A R, b = 034, SE = 0.02, p <
0.001, {224 1E ) 4337 Bootstrap J5 A 56 32 1,
FEUR 175 JER IR 85 A AR A A W) 22 1 5 0 A D6 3R 2Z Tl 1Y
FAER L35, ab = 0.17, Boot SE = 0.02, 95%HY &
15 X4 [0.15, 0.21]0 HP AR (5 B R0 1) L 4]
abl(ab+c’) = 39.53%,

fifi F§ PROCESS #8546 56 [ 1 i 5% 45 4% 1)1
TR, SR EREE 2. B 1) B E 4 D wun
Ui 56 R Y IE AR AN 23 (B = 0.07, p = 0.34),
WA [F 22 05 5 1 P S5 R A8 B 30 I 3 0E ) T
PTAESCZR (B = 0.08, p = 0.01), W APFMSTEH
FETEVR AR o TR ERARERE I 25 R R, P IL (R
25 Ty XU AR O& 2R B 1E 1) I AE FH Bl P K S S5 G
AR AR o TR0 = X T A PR ST AE h R AE  ,
TR e ] 28 g %o i A2 56 28 19 T 1) T A P AS B 35
(simple slope = 0.08, t = 1.56, p = 0.12, 95% CI
[—0.02, 0.18]); *F T H W%t 55 2% A v 55 /) gk,
TR ) 28 Iy %o il A 56 R ELAG 28 %) L 1) 39000 4
H(simple slope = 0.28, t = 7.70, p < 0.001, 95% CI
[0.21, 0.35]); *F T ARG SEH R R,
TR 7] 28 g %o Wil A 56 2R [R) A EL A fb 35 1) I 1] T
AR F (simple slope = 0.27, t = 6.99, p < 0.001, 95%
CI[0.19, 0.35]).

F2 FAETHHRNERWN=1273)

a] 5 WA 5L BYSE e 2dd
ZE ARG i) A% & R R? F B SE t
AR A IR I & 0.39 0.15 76.85"
& YAE il —-0.16 0.04 -4.18""
B L R 22 )07 0.51 0.04 13.56™"
AR 56 R 0.66 0.43 133.72"
& YA il —-0.01 0.02 -0.53
B L R 22 )07 0.07 0.07 0.96
FEU 1 R & 0.34 0.02 19.74™
AT SR 55 g% 0.002 0.05 0.04
RO AL [ 28 5 < 3 PE R B 0.08 0.03 2.55"




730 . T 55 4
B 17 IR GG 32 MIRIA
0.51°" \\NQ: IF A X R E B[S 1, ARS8 Cronbach’s
, a RN 0.73,

VRS ER

BT A7 i o

W5 1 ik RGN A ¢ R A7 3 25 55
(F=16.86, p <0.001), A IHUE:ABE B U IR Ik
RS- IE N R AR it — A B Mo b . 45
T BT R I T 245 o U A 56 2R TG W 3 R
(B=0.01, p = 0.98), BFELLFBR AR BRI L5 % B e []
LI AE R EFIA R E B = 0.10, p =
0.65).
2.3 M

WESE 1 BRI 2 0023 T 36 0F T s B
) 28 7 B I 1) TOI O A DG 2R, FEURR A SR 285 7 L
[ FR A AR, J32 5 A PR RS E m JH T
SR, WIFSE 1 AR 38 N e 8 /s RV 3 ) 68 07 45 0
AERRMFERR, BB I E 2T ekn A
W E, R, WS 2 WF5E 3 REUSL IO B
DB AL [F 2 7, il A 3 B4 55 9 (I 4t [
WF5E 1), i —25 MBSO T 8 52 B 3 [7) 28 g Al
RSP U A= O ZR B PR 2R G 3R D B 1 JaRaBk 445 1 4
B

30 05T 2. BUNIL[RIZE P i e i A
KAWL

3.1 KIiEit

SR 2 (BFI) s B/ ) < 3 (R 2 [m) 28 5 43
2. 24T YL/ Al B2 4G R 40) RO TR A S 56
wit, & MeEA &, BRPE G*Power 3.1 BT
B, WESITRE 1 - B = 080, AL o =
0.05. MMt d = 0.80 YFTHE T, HEA7H 250
BERAC IR E R 81 Ao BT HK MG
XK 55, 2022), DL b5 b 2g e R AE )
" 6~9 G 369 NCHRTIIFEAS, 5 I VT Fe 214 5508k
ik 305 A, SEHAERR N 1271 = 1.30 ¥, Hih B
153 N, &4 152 N, 4 DNMFERHIHR 99, 77, 82
47 N BAEHBENLLE 1~2 DI A I R 24
i—AH 5], 56, 3 HualE AR Si 4%
T E 2 H(F=0.50,p = 0.60),

REWITAEX ZNZ HORIELS R AR E M,
PRI AR R FH R Rl 2 T2, 2F—, O FRBEB s
FHABR X R 5% (Aron et al., 1992), DIz B3
P 0 [52)  o  E E  RAS MR AR SE R, 7 s
4o, B Y% Koenen 1 Bosmans %5 A (2019)il] &
Uitk % & 19545, SR Brophy Fil McCaslin (1992)
XTI A RV JE BT . RBLA BRI B 1)
/N AT 55 (vignette task)I BRSP4 6 &R, &
5AMEREAS 3 AN, X BT SCRRA g0 B2
Ll 2 ZEFH 7 AR ATHE, XA ER IR T
THEAKREREHREN R, HERERZ N L
W, 51 3 AN EEE W 3 N4EREE, Cronbach’s o 5
BB 076, 0.85. 0.94; BoENE K R 43l
WA B, * /df = 2.70, NFI = 0.93, IFI = 0.96,
CFI = 0.96, RMSEA = 0.09, SRMR = 0.037 .,

BEERZEMNE, PR 1, KELEH
Cronbach’s a Z%N 0.90,

HRIBEL M E, 2] Wood 1 Kenyon (2018)
(BT, 175 R &5 (R R AE AT ph 5 25 TR0 6 B, i
Z B —TH 1S 45 &8 75 (PANAS, Watson et al.,
1988) Fl 2k 15 4 it R (W, GTEIR, 2007), HEHL
CPURIY . MERLY . B S SRS i, 1
PR 5 I Z MO R WIS 2RI (B Ry . <3
AILFESIAE TG EITZ m LR, S AR
SRMEIE/ B2/, a4 N g o I
TR 2 U REUR R A 79 2 T A T SR 45 UK, 15
Gty TR IR e 45 RN T B 17 SR I &5 114 1% 4 Tl A1
KRBT 0.54, 0.46, ps < 0.001,

33 XKERF

DA A I W 2 5 R T 1 o LS B, S —
BEOARTI . PR RT3 I ARG Ay B it I U A= 56
AINE, DHEEEER. BFWILFESDNE, £
W BB AL R 25 IRE T YR, SR iA 2
Z 5840005 g, 4RI A SR 2 506 s [R]
HERR R, SISOt VE R R 4, SR A
(11 3%) . BT(60 s). 73 BEH(2000 152 <1500 £ %)
GRFF—3 BB, RE N 3 KK
JiE S5, B Ay S A B A TR R B R R,
PEE AT AN R SR 3 AR E W BTG Sz, PR T
DERERES | NE TS o RS B Bl ]
[ 25 PR FOWAE S I AT J5 I, JC A2 41 3R
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G B IS I o
34 WRER
341 BRYKIE

X T SCHRE i B PR 28 T 22 438, 25 R R R
IRy 8 b 3 I #2257, F(2, 302) = 1.46,
p =023 ODHER LR ELZS, F(2, 302) = 1.43,
p =0.06; VA XRWICEE 25, F(2, 302) =2.74,
p = 024, FWUERE WX —FUWILFE 2 D5 3 418
i Eil i
342 RIEKI

FEARYEGT 25 R LR 3. XFIE I 3 4L R 1
TR 45 1T A T BRI 45 A3 AR 22 40 A, SR
T BRI IR ZG 1) RN B3, F(2, 302) = 5.69,
p = 0.004, 0’ = 0.04, FJFK K20 FEHWM
=391, SD = 0.90) 54z H I 2= R (M = 3.79,
SD = 091), p = 1.00, (BB E S TILREIZHAM =
3.42, 8D =1.18), p = 0.003; FAzli[{ZH B E=H T
W24, p = 0.04. TR IERERZE W) R0 A 2,
F(2,302)=0.90, p = 0.41,

DLt BRBE B8 o8 AR R AT 7 25570, SRR
B . B A] A9 328500 3, F(1, 302) = 15.28, p < 0.001,
n® = 0.05, 95% CI [0.01, 0.10]; 4+ E00 B35,
F(2,302) = 3.12, p = 0.04, n* = 0.02, 95% CI [0.00,
0.06]; BF[EIFNSr2H A2 AR A W3, F(2, 302) =
1.16, p = 0.26, 1> = 0.01, XJ )& I A4 /N7 AT 55 g o
R 22001, iRl nEREE, FQ, 302) =

4.55,p = 0.01, n? = 0.03, 95% CI [0.00, 0.07], FJ5
£ H P % BRI 4 5 L A5 b 2 v T A i [n] 2
(p = 0.05)F T2 (p = 0.02),

SRy — A A 6 REUARE R A TR B & A RN S
[F) 28 a5 M Ui A= DG R R S AAAE TR AR, LAJE A
TCH RS IR, B H AR GRS o AR (Bl 1 B
il fz4] = 1, LREMZH = 0, BZAF4 = o
B 2: JCEIZA =0, BAiFBIZA =0, PML55E
4 o= 1), DhOHRRE AN A 5515 5 R R AR
18 BRI 25 S i AR R, SR TR R R A SO Y
Bootstrap Jy & #1745 o

DARRARC I IR 25 v A AR R AT 0 Hr . B S,
4 PRI AR Ay 0 PREE B, LA ]2 4 Y SN AN T
F(c =022, p =0.36), HILLNALEC = 0.08,
p = 0.70), 381t BRI IR 25 10 (] R0 0 o 3 (ab =
0.30, 95% CI [0.03, 0.59]); [HI4Z 53540 1 24500 ik
F(c =056, p=0.01), HILBWALEE(C = 0.16,
p = 0.44), 38T FEURIE BRI 25 1) (] 42223800 b 3 (ab =
0.40, 95% CI [0.14, 0.68]) (& 2-75). Hik, HH7AE
TR/ AT 55 s, B Al B2 2 )RR AS
(c=0.06, p = 0.52), HIEHMWAEE (" =0.01,p=
0.95), 3 3o BRI B BK 45 10 Ta) 422 2 N 2 (ab =
0.05, 95% CI [0.01, 0.11]); [HI4Z 53540 1 A5 ik
F(c=0.23, p = 0.008), HEHNAEE (' =0.16,
p = 0.06), i1 BRI BRI 25 1 ] 22 8500 ok 3 (ab =
0.07, 95% CI [0.03, 0.24]) (K 2-£7).

£3 HIRMESITERW =305

[W1255 B4 (n = 126)

K&t

R

gl [ 4Z 2 (n = 110)

TeIMZ 4 (n = 69)

=X
H

GOl S iR Je iRl Je i
Az 56 & 3.80 + 0.67 3.62+0.70 3.62 +0.57
B R 2 57 2.52+0.64 2.38 +0.71 2.42 +0.63
IR 443 +1.77 4.83 + 1.55 4.16 + 1.83 4.46 + 1.65 4.03 +1.34 4.16 £ 1.36
/NG AT 55 4.17 + 0.60 3.99 +0.58 3.94 4+ 0.53
TEURK 175 R K 25 3.91 +0.90 3.79 £ 0.91 3.42+1.18
TH M R 2 2.28 +0.96 2.16 +0.73 2.32 +0.83
B RIS RTINS
17\ IS
049" 0.49"
0.81" 0.37" 0.14™
E]‘TZ&}E‘»’H - 0.16 ' El‘flﬁ?iﬁ "‘~~_~__‘ 0.16
008 el ompEm INFIES
ﬁm EI‘I‘Z“E __________________ $z@ IEHZzﬁ

P2 R B i Hh A S5O [
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DITH AR BRI 235 R th A AR B AT 40 B . B 2,
2 DA AR Ay PRER B I, LA A1 24 1Y S SN AN T
F(c =022, p = 0.36), HIERVARE (@ = 0.20,
p= 0.41), 3 id I B I IR 25 i 1] 42 3500 A ik 2
(ab=0.02, 95% CI [-0.01, 0.06]); [FI4Z4r T4 Y AL
B F (e = 0.56, p = 0.01), HAEB BE (' =
0.55, p = 0.02), 38 3xF T B8 A7 BRIEBC 45 174 1] 4223500 A ik
#(ab = 0.01, 95% CI [-0.03, 0.04]), HK, 4HAE
S R /NI AT S5 s, Bl [l 42 2 B RSN AS
(c=0.06, p = 0.52), EAZERAEE(C =0.04, p =
0.62), ik TH A 17 JER B 45 19 1] 422 800 A B 35 (ab =
0.01, 95% CI [-0.01, 0.04]); [EI1Z453ZE4 ) BRL R
W3 (c = 0.23, p = 0.008), B AN E (c' = 0.23,
p = 0.01), ik 79 A 17 ERI0E 45 119 (] B2 30 N A e 35
(ab =0.003, 95% CI [-0.02, 0.03]).
3.5 NG

5T 2 ™ WA AU I L, O
J2 T — 20 T B A B e [ 28 g X6 Uil A O 22 1Y
PEFEAE IR R ZE B TR AR . S5 2R 3R 1T, HE
HUR— B AR i AR B AL R 28 5 (R E ), Xt
ARFSVEIIA 2 Z 77 A AR AR AT, 1% AR 2 [
25 03 FR) IR1 12 53 52 0] o AR 0 A 7 SRR &5 . T %
PR IIA RN, X Fh BRSNS 1 rds
IR FRUTAE G 2R BARUE AR HERAN, o IR Y 2 LS Ay A=
TR AL R 28 07, RS k400 28 D5 RN WL i 491 22 1
AU EAXAE-E? TS 3 TUHES,

4 BIIE 3 BUBIE IR 22 i
P e L

4.1 LIt

FKHI 4 (B AL[R) 28 5 2R AL a2 AR G RE A5 %k
HR) > 2 CEVTZE 50 ELAA Vil R ) TR A 52 56
wit, EE RN E R, R G*Power 3.1 YT
B, WESIHER T 1 - B = 080, BUKLE: o =
0.05. Mt d = 0.80 WYHIHE T, #4707 250
BRERARBIR R 92 Ao SEEAE BT S — T
I AT, RS A R 152 A, FEAER R
12.45£0.54 %, Hop B4 64 N, L4 88 N &k
55, BEHLECHY 4 d8FE ARG L T B
X F(F=2.24,p =0.76),
42 WRIAR

BEEARKLENE, PR 1, KLEKH
Cronbach’s o &%l 0.81,

N5 WAE S [RIFSE 2, ARSZEGH Cronbach’s o

RHUr 5 0.80,0.77, 0.84,

Wkl &, BEIURUR — T4 B 1 28 1 3 (PANAS,
Watson et al., 1988) 1 “FF.L Ay . HRIBERY . RS
BRI TCAR L MER S AN IE R, DA B AR
WAL R 2 DT A 50, 1~5 Gtar, BN 4
1) FIE AR 1B 25 17119 Cronbach’s a RN 0.74.0.69,
43 LIIERF

LR FER AR AL LML, it E-prime &2
M. 5, BROAS A pUR U S [6] 26 Iy 2 Al
8112 20 4 3K B2 sk 25— 4 P R B A7 3 U e wE s 1Y)
— I D7, MR AL AR K —F N
FHEA 0 — R L[R2 107, R 061 2 175 1Lt
A 2 A S [R] 28 77, ok B 241 [ 52— DUl iR -
LI TAER R PR g . g s o) e m) 22 )7 g
PR AR BRI T2, ZEoR R4 R AR 52 20 9 3k [l 9
BCRUAR M IR Y. Il EH, Il Py
A B E RS . ok, MEpils Bk
VIS (e [ 28 g v 198 28 DI )RR 4R 2 U (4 AR AT T 22 Ui
MO FRIE RS . U RS, F 58 B/ M AT 55 o
4.4 WRER
4.4.1 BRYKIE

4 A AE 432 BN 3L R 28 D #R 905 T T
ARG 25 5, F(3, 148) = 0.52, p = 0.67, {HFH
WS BRI A e 255, F(3, 148) = 14.03, p <
0.001,n*=0.22, HAFEMZHM=3.19, SD =0.14)
MLHM = 3.53, SD = 0.14). HEGIZHWM = 3.36,
SD = 0.14) )RR AR 28 1A 56 35 v F X BR A (M = 2.27,
SD = 0.16), ps < 0.001,

4.4.2 {RIZKIE

FEARPEGT 25 LR 4, IO HILEE 5 Ry AR B
Jr Sy Hr R, IR E RN B E, F(A,
148) = 35.53, p < 0.001, n* = 0.19, 95% CI [0.09,
0.30]; £H5 F=%4 0 B3, F(3, 148) = 4.76, p = 0.003,
n? = 0.09, 95% CI [0.01, 0.17]; &V 5 F432H )
THAEM S, F(3, 148)=4.37, p = 0.006, n> = 0.08,
95% CI1[0.00, 0.11], #E— a7 A s Ar &R B, [l
1A B S EL AR U B 0 BRI B A o 3 v T
I, F(1, 148) = 6.53, p = 0.01, 0> = 0.04; 5
B S HL A U 0 BRI B A A 3 TR
ZI0W, F(1, 148) = 18.17, p < 0.001, n* = 0.11; £
AH WA S ELACE U B0 BRI B A O S TR
Z0W, F(1, 148) = 28.38, p < 0.001, n* = 0.16; XA
20 55 HLAA S i 0 BRI B A5 A FURE (AR DT T 22 57
F(1, 148)=0.03, p = 0.86.



%5 1 TEE & BMILFE SIS 5¢ R P 5 RS R A B 733
T4 HWRESHITWV=152)
. 24 (n = 41) KA (n = 40) FEGI L (n = 40) X IR (n = 31)
- AT BRI LAk T BERCEIT  HREIT BEACRIT BAKEIT BEARNT
O 5.44 +£1.07 5.02+1.13 5.75+1.03 5.05+1.01 5.50 £ 0.99 4.63 £1.13 4.55+1.52 4.52+1.18
INEAES 4.06 +£0.58 3.83+0.58 4.03+0.61 3.84 +0.60 3.71 £ 0.65 3.60+ 0.63 3.63 £0.44 3.63+0.35
DL/ AT 55 S8 R A £, T 22 0 i R I (DL 1A RS, K QAR B R (R 1 FEB
3), BN ERO R, F(1, 148) =23.82, p < W =1, WA =0, HRHA =0, FIZH = 0;
0.001, 0 = 0.14, 95% CI [0.04, 0.22]; Zr4H TR0 fL2. XTREAL =0, FEGI4L =0, EH =1, [lZ

W, F(3, 148) = 3.96, p = 0.01, n*> = 0.07, 95% CI
[0.00, 0.75]; ZIMZ 50434 093¢ B AR i % W3,
F(3, 148) = 2.94, p = 0.058, n* = 0.06, #F— i h
SR BT R, B DR S B U A /N il 4T
FA W m T REARE N, F(1, 148) = 18.12, p <
0.001, n* = 0.11; A4 plik 5 BRI /N i
R4 15 W = TRHAEIE, F(1, 148) = 13.26,
p =0.001, n* = 0.07; FEBILH B 5 EAAR I/
AT 5515953 0 2 = TR 2T F(1, 148) = 4.64,
p = 0.05, 0 = 0.03; X A4 5 H AR I 1 /)N il
1B 55155 MBER ZIT 22 5, F(1, 148) = 0.01, p =
0.92.

Xof TR A S U %) 0 BB 8 T A TR R )y 25 4y
Br, @R ERNING B EESR, F3, 148) = 2.23,
p =0.088, n* =0.04, 95% CI [0.00, 0.11], /5L H
FeE A B, [PMCH . ARG A AR5 200 B B 45 4y
W XTI, ps < 0.05; FXF /M pAT 55 P
PR R Ty 22001, SR BRI TR FH 2R, FG,
148) = 2.00, p = 0.116, HMIIERFE, BIHZLHFIAE
SR IH & TR B AR R 8 e — e R
R B LR 28 6 R S B R E IR K R 2
T 5 E AR BINER BRI

Sk i — 2K 06 FEUR 17 JER IR 25 A R 2L [R] 28 3

R A e R PR S AETE R A AR, DAY B
B
81 Hokok P =2

NMEHUES
[\S)

FHZ4H

hiE | BB R

4 o=0; BRI XFHEL =0, FEBIH =0, MR =
0, MMZ4L = 1), LLO>HEE B AN AT 55155 R
PRI AR G, FRAR IR RIS S h A A8 5, SR AR H 4
RN Y Bootstrap J5 s EATAG IS o 45 R A, AR
SO0 BB B (8 4-70), BRI ZE Y S80N B3
(c= 0.95, p < 0.001), HIZHNARE(C = 0.24,
p = 0.33), 381t B I 25 1 (] R0 0 o 3 (ab =
0.71, 95% CI [0.38, 1.07]); AL K E AN i 2
(c= 120, p < 0.001), EHIZRN AR E (' = 0.35,
p=0.17), 8T FURE BRI 25 1) (] 4223500 b 3 (ab =
0.85, 95% CI [0.51, 1.26]); [FI4Z 2 Y G500 ik 2
(c= 0.89, p < 0.001), HEHNARE(C = 0.17,
p = 0.49), i FEURAR BRIP4 1) [R] 23000 1 3 (ab =
0.72, 95% CI [0.35, 1.13]), 4 P78 & Ay /M i 4T 55
B (& 4-47), FEBIA BB A B (c = 0.08, p =
0.57), BRI AR E (' = —0.13, p = 0.36), i#id
TR 17 JRRIK 235 1) (R 4500 Bk 3 (ab = 0.21, 95% CI
[0.10, 0.35]); FHZHRY BN W E(c = 0.40, p =
0.005), BRIV A EE (' = 0.14, p = 0.33), it
TR 175 JERIR 235 1 (B 3000 Bk 3 (ab = 0.25, 95% CI
[0.13, 0.41]); [FMZHH A BB & (c = 043, p =
0.003), HIERWV AR E (' = 0.21, p = 0.14), @it
TR 175 JER K 45 1 [R) $2 R0 0 B 3 (ab = 0.21, 95% CI
[0.10, 0.36]).
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4.4 NG5

T 3 3l T A S g0 & S0, MWL) T i
— I IE 1 U A AR 3 [ 8 0 O A G &R B £
A RTBR  JEREK 25 1 R AR o XA A UIA
LT 2y SRR S R 28 g B b, T B AR
FREGI 2y I S g A B, HAS [ 2R A AR A
[F) 2 73 2 1 A kX 5L 22 U B 28 B0 A AR R O 3R T
RHeiE R ERHA I,

5 BEifie

5.1 FmMHFEZHEFIRENINE X RIEHBT

L E 2 TV R B OC R 90T | AR w3 ok H 8%
PRt R R, X H W AR R &R BA
HE M (Moon & Ke, 2020), X} /D4R, itk
K F T8 E AT 55 T B O A B R TR AR B A
W, AR E AR ZBINA:H 8 SRR
Fefm) 28 Iy 5 A= ¢ A 45 % VI BK 3 (Aasheim et al.,
2018; Frenzel et al., 2018), {H = RE0H) B HEIE
P2 R, Wik, ARFGGE 3 MR R G H R
FE] 2 Py Rt AE SC R 52, 25 SRR TCIe 2R A
W5, &= S ML g = ey, AU R 28 1
XTI A ¢ FRABEA F20E I A 800 .

WFGE 1 [A) 45 8 2 2 B0 A AR e [m] 28 iy vl 15 82
PR VEIAE OC R A o 45 3 F LR i AF 58 A — 3K
(Reis et al., 2011), A 5% 2 &84 T & A B9 B 3L [R]
8 17 (PR 1 )X R A8 P T A= 26 3R 1 £ T+ F (B 1)
FE RO ik ), i R 3 [ 28 I ) A3 R L S
PR b M — R B SR W] 28 7y, 3 b A&k 5 B
TAEH AR S R A, X 5 DA AT 45 A A — 3k
(Barber, 2014), van Bergen %5 A (2020) A48 T iff 53t
FW, AR AUZRN 2 VT RRU N ) 28 [y ) = 42 44 s
PSRRI, T 3 LIXTREAL Lk, iR T
A2 REG . R A5 AS R FRUR ) 28 g R 0 il A
KR M, S5 AE R R O A PR AL R 28 5
FE AL G XA 5C R AR E, I8 & AR G FIRE 9 22

Dy TRl RE BT AR -4 o — T X6 DO A 28 2 AE A5
RIM, M2EA Rk BEEer, miasfgac
545 v 8 i A [\ 47 8l 9 77 A L1 (Parsons,
2013), Z THMIZ I A/ER, M4 22 > g
(Bandura, 1978), APrI&FR & i H A+t 2E B —
FE, J& T DLl i B AR A i 7 U IR Y (Ma. et al.,
2011), WF5E 3 b it —20 A BB S (W] 28 g %o 45 20
A5 BARZ N OC R AL 7F 2 fRiE R 2 ZUM B4,
TRE T BRI R 2 D7 i A S AE Bz AL AN (Kocsor
& Bereczkei, 2017), Bll2#4: 5545 & & i A4 FRAR 3 [H]
25 I B SR TE X T T AR (AR Z I Y ER R R OC R o

AJ UL, RRUR A [R] 28 o 6k N B DG 3R 145 i) AN RE A 4%
RN A BARYE L R RR AR AU T Y R
EM .

52 BRRERBRENIERERNEA

3 TR GE R — SR W BRI SR 45 7E AR 3
[F) 28 17 5 e Dl A 06 & P AR RS E TR AR T . ST 1
mh, BB B 45 1 A RO0E T Ik B 38.64%, H.
A PE ST R TR, AT T i gipat,
H A b SRR A BRI SRR 2 i T AR
Fefm] 28 Jyxd AR C R AR o SR LR, 7T fig
B i e e fi ] TR AZ B0 T 22 SRR I (Kurdi
etal., 2018)., B 5, @ AR BRI RRIR A5 A K .

ST 2 v DA 2 1] 43 3 I FR R R A7 Tk
a5, [FFER I T RIS BRI Z5 A VR, Herp Al
XETICMMCAH, B2 = 20 A AT A /0N, T
R [RZ A ToH A 8N, X AT RS 2 AR AR AR
AR, DIE—FRIIBIRIER, 550 NP i
FEASC R B RRAE, 02 T A R R S 1) S 2 —
(Christophe & Rimé, 1997); Knight F1 Eisenkraft
(2015) Y TCAr B 45 SRR W, A A ) e [7] 43 S R 1
AP TEFMYAER ARG . B2, AR ]
22 05 0 53 A B T — 20 4R T U A RO 1 IR 4
DN 2 0 A5G FR A e

FWFSY 3 BRI S, BC . BEAEEE] S )
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T ELE S5 BURILRIZ T 00 A= SC R BOpLE] . RIS A b AR 735

PIREIG SR T /DA X 0 i U 7 IR IR 25 /K OF- . T
I [\ 28 Py AE ] 42 b Bl R B g 65 FOKS 40 m
(Shteynberg et al., 2014), PRI i A X3 4 Aif ARAR A [A]
28 07 () A2 RN 4322 o R vl A 55 380 o o bR 1 17 28,
g R U A )RR 7 BRI 4 o TRIRE, BI5GB &
A ATERR R B L [ 26 D7 F A & o SE56 )5 1T 5
R, MG T AR i AR R i — R A
T B IR [F 2, e 4 | O R
[ A X o 253 5 1 B AT AR 4, P A 0
PR B 3 5 LUAR I Ttk A B 8 S o gl A i
xR ISR —F(Merildinen et al., 2020), fix)q, W
SEREAG 9 BRI L [7) 22 17 R 00 O A PR 7 SRR 28
W52, WO AE AL BT Ry B AS(E REFR A1 TR
By, i B4 HT A e ITiX—17 4 (Lepage
& Théoret, 2007), [AlFE, A B A=A Fn 2
Uit [ 22 g B A B, RS 1 B Ak bt b 2R e
BRI MR R, X — R A AR
2 ) B ) 2L X (Bandura, 1978).

ARICHINT, NATHE R 3L [R] 28 g i R v J2
AN AT A MBS 2 i R AR T B JEk
e sy, R R LR, AT, &)
XU B8 22 (A 0 0 DR A [l e [] 5G9 H A AN 3
PR S, TR 7= A I AR R 2 A TR R R R
(Shteynberg et al., 2014), FEMifEIEAT R b A BL 4%
fil(Hopkins et al., 2016). B - BRI 45 19 ik —1E
BEARAEIN AL C R R TR R R I, RO A
HEC 2 RN AE 52 A B MK R X 4 (Verschueren &
Koomen, 2012), Ui A= B 3 [6] 28 77 e 57 i B 1
TR 28 12 0 1 I 1) A AR 2R A A BRI AR, TR 3 W
JRIMAE R K JR W) 4514 (Thijs et al., 2008), FUK I
JRRIBR 8 A IR T LA S B R, AR JE A 0
FETEIHNE, KR E A S MR R A BR E R
P SERE PR OC R Z RN ER J), BAT AR O
e 2R ) /0 A B 1) 32 ) R0 A ST R AT R U A
& Z (Chhuon & Wallace, 2014), 5245 H Y=, BT
7% 2 R B BLTH I IR &5 1 A VR o DAAEA A
Ik BT AR [ 28 D7 B 5L AT A BR 56 R 9 41 500
RPN T PR R 28 77 WU 77 A T AR A JER Ik
ZERTE, XIT-R, ABROCR R A& R IR
I [R) 28 7 ) AR S5 (RO 2 T AR ) A B T B 42
FE, TS U7 #2228 Iy v gl ST 0 B A7 TR I 245 11
s R TS
53 THEHEARE

XPAWF GGG AL, FRATT 241 3418 )23 1 A 45

I fa] 28 7 56 RAUN o XF L PR A5 HT 55—, M
KREWMATRE, KR A A AR TE A — i ] 2
() PNy g 7 2R RN 25 ok A, B e (] 8 I RN AU
TR A B R BRI R RN A ZE; 2, A
[) 24 780 ()RR b 3 (] 28 g e 3 ek 4% B B N TR IR AR
A N Br[] B AR 1 IR 2 . R MR G R AT %)
FLC AR AL R 2 Py T 7, 142 AT e B R AR 7 Jek K
45, SrIEne it — D SR RO A K U A B A
R DimiE, B B T75 & RN I BRI S,, ke
151 22 173 1) Jia 20 D0 3 e 2 A5 A AL ) DR B RRURRG 15 J%
K2 o 3 A AN ] 34 A58 vy RS B R TR 45 1 S AT
JEL T HAH RS Bh AN N7 A B oG &R (Wang, 2008), 11
T AR AL £ T 3[R 42 7 (co-experience)—1 BB
2k (emotional bonding)—> % (relationships)” (CER)
1Y R, 3] e AR S (W] 28 17y OC FR AR 1 A&
AERL . AR R T R RIS AE AR OE RO
BT o T A AR RN R 28 D R SR R R
AR FEIR R R, R B AR 3 [ 28 iy SR AR A
D7 IR 2 UR I BRI 25 AR AR, F A E PR oG 3R
% & (Benson, 2003), 1] i, CER 5 1 2 I [m] 28 7 (41
PR B N AL IR IR 5 (N R BT ), JF LAABR G &R
RAE AR BT

AWFRXTEE LR E ARG R, RIFES
SRR T W RIS ME . — %, PR
LT AR S [R] 28 Py o Uil AR O5C R B AR AR, 3
JA 7R ZCE TAE A AL 0T 0 A 2 AR A R 3
[F] 28 3 (W2 A 536 3, 17 HL 280 5 % AR 3
[R]85 R 432 | A2 S AR T i 4% O i AR 56 &
AP FERE . o, BFE s 1 R AL [R] 28 g ok Uil
A O R 5 ) 32 B FRARIYG TR 45 5 1 58 1 v A AR
H, X REE TS EFEES I ECE ., 58
FEARIOC ZR T B I, ke ST U A ] )RR 7 ek
B2 AR A &R o

AT —LEA L, B, AR EA MZ
WA B R 9T B AL [R] 22 D XTI A= 56 R B 52 . LAAE
A FE A 5 B RN AR SC R, B[] B X2
A TN RN TR I I A O R AT 22 R
(Poulou, 2017). ¥k, Koenen Fll Vervoort %5 A (2019)
ARy S [R5 g A s 7 1 JR K 45 5 el oK R AL ) 28 1
R IR, X RN T I — 20 SR B ) 3B ER SR
5 5B e 22 ) Y A2 LG FR R W) 28 g G 3R 00 1Y
SRR, 5 =, R BAT N A s 2R
(Berman et al., 2002), BIRAWIFTHE R T AR I [H]
21 AR PG B AR 2800, E T A s ) 8 g et o



736 1N B

L 5 55 &

A R B BRI 7 R 28 D7 b i O AR U
Rﬂﬁﬁmm@ﬂ@n,,ﬁmﬁm@ﬂ R
YERIWE? XS it — 20552, Ak, ARFFRAE
Aﬁ@l%mwmmﬁ (ECA YN ES A% V.2
RN R E 82 T0, 45 W EH%ELIA I (Shteynberg,
2M$\ﬁMKmMém&Jm%£ﬁﬁf LRl 2
R B R PTER .

6 45t

HET R EHA . WML s g, B5E
% L[] 28 Iy 6 7 /D AR A 56 R 18 5 M) B AL o
%%%wuﬁm G [ 28 Dy i 55 A AR A 56 R 1Y)
R, H WG 2 0 R 3 [R) 48 13 76 10042 0 3 22 I X Uil
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The influence of positive co-experience on teacher-student relationship:
The mediating role of emotional bonding
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Abstract

The teacher-student relationship is a key factor that contributes to educational activities and has hence long

been considered an important topic in the field of educational practice and research. Previous studies have found

that co-experience improves the development of interpersonal relationships. However, the question remains of
whether positive co-experience has the same effect on the quality of teacher-student relationships. The current
research aims to investigate the impact of positive co-experience on teacher-student relationships and the

underlying mechanism. Building on previous studies, two main hypotheses are proposed: Firstly, that positive
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co-experience effectively promotes the development of teacher-student relationships (H1); secondly, that this
effect is mediated by emotional bonding (H2).

Three studies have been conducted to test these hypotheses (H1 & H2). In study 1, a total of 1, 273 students
were invited to complete a questionnaire exploring aspects of positive co-experience, positive emotional
bonding, teacher-student relationships, and a self-assessment of academic performance. In study 2, all students
in a middle school in Shanghai were enrolled as research subjects. Taking each class as a unit, we randomly
divided students into three groups. A mixed experimental design of 2 (time: pre-test vs. post-test) x 3 (positive
co-experience type: sharing and recall group vs. simple recall group vs. normal group) was adopted. In the
pre-test, all subjects in three groups were asked to complete the questionnaires. The students and their teachers
would then take part in a sports festival, which was designed to foster positive co-experience within
teacher-student relationships. The researchers took photos during this process and made a photo album for the
enrolled students and teachers. In the post-test, all three groups were required to complete the questionnaire:
students in the “sharing and recall group” were required to complete the questionnaire after reviewing the album
of their shared experience with their teachers. “the simple recall group” was asked to complete the questionnaire
after reviewing the album with their teachers without sharing experience with their teachers; and the normal
group, as a control, completed the questionnaire directly. In study 3, 152 middle school students were invited to
participate. We divided them into four groups and conducted a mixed experimental design grid with dimensions
of 4 (positive co-experience type: recall vs. imagination vs. example vs. control) x 2 (teacher category: specific
teacher vs. group teacher). The four groups of subjects were then required to complete tasks assessing the
psychological distance and positive emotional bonding between themselves, a specific teacher, and the group
teacher, respectively. They were then graded for “the vignette task”.

In conclusion, the results of these studies congruently indicate that positive co-experience has a stable
facilitatory effect on teacher-student relationships, and further, that positive emotional bonding plays a
mediating role in the relationship between positive co-experience and teacher-student relationships. Further,
sharing can promote the level of positive emotional bonding between teachers and students, and the positive
co-experience of imagination, recall, and example can improve the level of positive emotional bonding between
teenage students and their teachers. We also found that the positive aspect of the teacher-student relationship can
be transferred to the group relationship between teachers and students.

Keywords teacher-student relationship, positive co-experience, experience types, emotional bonding





