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IEFBRESEINXR

T B FIK
(TR A 2B, B 221116)

H OE FHRRAERAR AR PZAEG, RABER THKRGFTHRES, LA EAERHEE, Lok
FEAFHGRR. FHOAE, FHHOEAAF T EHERETAZRITS ., FRAEEFHE BRI
AR RS EEEER. FHEILERAILET, TERL, KFPAME. TR ST BEILFF @R
AR, BN TEEBOYRRFE LR, ARTRERRAEAF AL ILERI LRGN £ R RIS ILRE
BT BAL T T BB,

XKEBIR LEFH, ARALAY, KPR

SRS Bs44

AMETE A A ST FHRAME AN N T HIEAE A SO R ™ AR Y
FHR 5, 1 H AT LhA% ik 38 2 B v i 5 e iy ANHEAVEH TR TiE 80,
%%, B Goldin-Meadow F1 Mylander (1983)5¢E )L Novack %5 A (2014)35 1, FHHAG —F H
TR G Lk, BoR@ M TG G W PR RS ENERERRE S
X4, CAMRER, FRAAED ML b, FHALFahEEmMS, Mk TiE
AR BN FIKSE, T HLRE S B AR AN AR B A HTKOF, TR, FEM AR AL Ik
TG X B AR A 2= 2] ((HE, 384, 2017; 3k 2 AL fE B A BRI 2 |4k A5 2, MM
{H#, 2019; Goldin-Meadow, 2016; Goldin-Meadow, 17 B BIRLIE FN 3l 2 R AE, R AR IA 1 £ fof (T 3C 46,
2018; Novack & Goldin-Meadow, 2015), B0, 2020), FHWHIG MR 2R T

R — s 3 X T3 T RER, | FHIL G 5 TR 7~ 5T AU (MeNeill, 1985).
HArx PR S R E RIS —8, —SR Novack fll Goldin-Meadow (2015)IA AT SITER
F-ATRE M B 1T A2, A Gentner (1982)IA BT RRERE, MFEANRERETRE M
R TSR —Fh g5 AL RAE; MeNeill (1992)5174 R, XM BT TR

HFERARANEAEFTIE SRS A L= AN FHE P ILE F A SCIRE I, — 3BT 5T
B, A —SF o EL BN HNG f B AT R, FETILEFHA K B (Acredolo & Goodwyn,
41 Hostetter F1 Alibali (2008)1A 4 F-#J& H B i) — 1988; Leung & Rheingold, 1981; Ozcaliskan et al.,

FiRB T Clark (2008) WA Ny F= 2 —Fifr ] 2011), RA#FIRE BT ILEF HAES ¥
fE RIS A AR TR o BRI [RIF 58 X = 3 g 4k 838k 2 1] (A AUF 5% 34 % (Goldin-Meadow, 2018). #%
SHESANE, EEEERHALR —2F Tk, AR FENTHMSE, ILETFH
FEFINMIIGE, —RFHRXNTEEERTY FHEGHEA ILEAFLEUFRGERE. JLE
WRAPAT SR (T 3CE, B8 3, 2020), ATt T AL AR U A F 5 R A T T AR T Akt
JLZE 2% ) AR O SR, LU Rz s i F 5%t e
. P2 AL A P M
Wk H: 2020-12-07
* HH WA SCHE RN 4R 56495 H (19YIC190010); VLI 1 FEPSE
B WEFE A BIE 5 SRR E R H (KYCX20_2106),
WBIEIEH: 2 B, E-mail: psyliz@sina.com X T PR X — a8, AR E N
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AFAERE L R X FHHAT R, CHMIRE
TNFHORE . FERWANE. FRMER LT
PO B VCELMESE 4 D48 F R 47
X153 B e
11 ®BFBHRENS

e IBFHIRIEAE, w4 F %0 4 0 2 i
PEF-#(producing gestures) FI WL TF-#(observing
gestures) o A2 MU T o248 MR MH T2, £
BALFEAR A K7 A AL A = A0
B F-#A P AL, Broaders 25 A (2007)IA K, A2
T EALRRIE AR M L IR 22 2 | Beee )
Fagf st 4, A R T LE £ 3h & AT FH
BIRMS  E BN FIEIS A e h, FREAENT
BRSEE NS B R RN, B
0 BRAE B AME B E B A KR BRGNS g
(Wilson, 2002), MLZMHET-H 2 R AR U E (I
Y WA FALILE Yy A A 19 F-3 . Cook 45 A
(2013) B 5E e B, WA PEF BN (LB 8 12 32F 4>
PRI RIEE 27 20 38 A 02 2 27 > BPRE S A i £
5. ZICHmEBHEIS I, WA T Ha] LIE B4~
MR SE | 25 (0] B B A 458 T8 F AT dn i, REaB R
LB T8 MO HRAE, WA B T2 I R
{13 (Mayer, 2009),
12 BFBHRNEXSS

ETFRMNEX 4L I, BOhG MR
J& McNeill (1992)% F-# 3 J i) BIk, AT 508 T
A 43 F b i T #e(iconic gestures). 5 [T
#(deictic gestures). 521 T-#(beat gestures)Fl
Rz Pk F-# (metaphoric gestures)&§ 4 Fh F-FHIJSAY

PRt F R RFTRFYZ MR LR E
fiF Pk 312 3 (MeNeill, 1992), 3 {8 B T 345
R PR ATEAR . RN R IESE, I F38 X
TR IME . 18 m TR HF18
fia] ELAAR 1) P 4R S 2 D 1) -3 (MeNeeill, 1992),
WMAFFE R LW CHLLIS RN GER, %K
R F R RAE H 8 2 2] T A 1 b (i B A R 45
T WEET R X E L T
ol I 4 B BT AR I Y s, B R
(McNeill, 1992), 4B R A7 1 2= b =647
AT, Bamb: FHJR45E o Tk 2 a4
R FH(MeNeill, 1992), W7EFik “PiitE—4
MLes it F IR 31 . pRak i T34 fmtk
FRI TR 3 FhTF-RARAAREE U2 L R

SRR B AR, BRI T B e R F RS
B 77 2 DU HEE B B (MeNeill, 1992), FHEL
ZF, TEREFERBERPNNEA TTHRFENIIGE,
RENS I WIS TR I 454, (BRHRNE & B B ik X
15 EL(McNeill, 1992).

Ak, bRtk FR Py e R
A BT, N R RIS 7R IR #27, Lhommet
F1 Marsella (2014)$F HFR 2 N 5551 F#(emblem
gestures), Novack Fil Goldin-Meadow (2017)IA K,
R LR TSR Sy RAEME W TS E, (HE
A bR e TR B v T SRR S AR Oy RAE M T3,
[k SrA R /RN Tugs e L I
MR
13 BEFENEBRXS

TR EE X —4E ¥ I, Bates % A(1975)
F R BUL T 22 bR 2 BT RS, Rl
SETEBILFRME RS, BF5iA oy BILT-HA]
SRt A TR MBRARMYEF S, Hd, mAtF
Py B AR EOR K A C kY, BRik T
Py B R A G E R Y . FE K (2012)00
R EILTFHER T BHA A TR AR 0 sg b B 2
Ak, B E B E R, Qe N Sl BT AR =
OIS

BONG I T E 412502 Bruner (1981)42
Y, WEFEARYE T2 B A 838 i 1 T Re s T 94
5y Mt 4 H 3 F#(social interaction gestures). 1T
NHILIE F-#(behavior regulation gestures) XA 1T
EF#(joint attention gestures), HH, thH )
FHEWEMZGE T SMARAEEID N FH,
WA AN FEFE 0, A7 A RE SRR A
HAT R LR B A T B B Ay, a0 F-48 mok s
VIR B ZE K, G R F SRR RIS
AR s R TR, AT 1 RAL
ISR N B
14 BRFBMFERHCEMER S

HRYEF R T E VL ECE, McNeil 48 A (2000)
Bt F B A At F # (reinforcing  gestures) i
M F #(conflicting gestures) ., 3 fL P FH# I8 1Y &
FHRMFTIBLBHEANE, RREIRANEXE
BENAEWHE, WFERMFEARREHT2; o
RETFHIENETFHMFTELREASRPNE, B
FHMN BT <27, FHEMRIAEF 37, Iverson
Fl Goldin-Meadow (2005)0I]4% F# %) 43 Ay 5 4k 1
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FHRMEAMETFH, st FH5 LidMRE, &
AME TSR PR T IHEARTANE L, BIF
P T2, HIERIE X E— AR, ML
TomAb v F 3oL, BAMETFHRREIEA LT L
MfE BN ES, § AR AN L

MR, 7EILE TR KR A, BFTE R L
T McNeill (1992)4 8 F- 3P 2R 531 4 Fb F- 342
BRI R, 7EILEFHEEIM LR T, Wi
WO AR RO g N F RS T AR 2
FHAETPIER . AT FRSRERKRZ,
W58 1 LIARE A R BB 5E B 1R FAAS [ 1 43 2%
HEZE,

2 ILEFBHARFTESER

A L T35 8 1A CHIE 9 2R 905
B SLIG VR G SR AR LI Hoh, R
TSR R R S B S gk, NI R
MRk, FHEZHTERYIILTH KRR
PIRFSE
21 EWEIWE

JgmE LIRS, TESLIAET, E s
TR G FH . FHRREMTFHERNE %
PF, WIRILELEARR ZMF T RF W0, A
5t BN AR T S SR A S e R
(T30S 47X b, /0 500 55 6 A v 7 34
415 WA T A AT X H o

TEHE UM TSR BN, IRFRfl 5
FAF TR R (T304, &0, 2020), )L
RS ) LU SE BT i 22 B 2 2 MR, e
— )L I A &7 AT R aobl e A
TN WA FLVFE T3, SRJ5 X5 L 4 Y 27
S FM, FN, Kirk F Lewis (2017)%F 9~11 % L,
TE A M B4 5T M Beaudoin-Ryan Fl Goldin-
Meadow (2014)%F F4F % 2% A= 1) 18 74k 384 E 55 BF
FEBIR X Fh S g it

TE L8 P TF- SRR RS AR, 38 2R W
T HAMETFHW L mieit, M—4JLEN
G NI Tt 4724 2, 53 —d1 L3 AR SRy )
4, FE2% 2T BN R IFF, U Cook 5 A (2013)
HR T REWEFH 7~10 & ILEHESR
TS, 7E SR TR M F A a2 |,
AW B A AR 5, R PR [ B T 2 A
PIRGTIRA A B 2% 2, 0 So % A(2012)# 5%

T R BbR G T A BT HT 4~5 2L
BEICICERWNEW, 546, BF B RBOET
PRI, 0 Tellier (2008)43 T F#5%t 5
B ILES AR T I R m, B ek h—4l
JLEME M A FH, REFILLEEE F3#,
Ty Hb—dL LN R B2 .

FELE TR, FA DR T A ek
FHEGWEMEF AT ILEZ T B0, W Goldin-
Meadow %5 A (2012)FR3F T PRI A R R IR TF- 34534 6
2 )L OB BEFAT 55 R, 45 R K, L
AR ) I [ O ABCT 3 LIS BT 311
RIMBTEEL . FrLh, AWl K22l Ak
B TF AR T AT X LA A, LA IA
Fifr ke 5 1) TSRS A P S5 R T e PR AR B
22 EEXIWE

TSRS, BRI B — AT B
W, BReE B S AR 52, DR
F XX TE R B AT 55 0 . 7R STk
B, R T S X B AT X AR T
%40, Stevanoni Al Salmon (2005)%f 6~7 % JL ik
AT B <FEVT I He B WA 5T, BT i L A
PO SR AL E — R T %, EHZ AL
2, — 4 LE W S0 T A5 R
Iz, 55— A ILE WA Fe g F 3, 5T 45
REWMHF RS EREZHNENE T, B
PG T35 G X BRZH A TR L AR ST, 40 Austin
Fl Sweller Q01K T B RIMFEN 3~4 & L,
A3 (] I ERAT 55 B2 R, IZBIE 5 (P A e RUR B
T —A/NE R, 4L R
LARTI R R RE WA F3, 75— AW Rz
BRG]

FH LT % 5000k, I S S gk s B A
EARE, BERETVRAN LI E W IR, L5 iR
TE AR . HAT, RSk B
EHRIEET ) . a2 U, AoknT ik
THHE Z A0 S, DA A R R | i1z
L4

3 IEARABRBEFEHNEARE

JLEF AR R RERIEE EEABUE, RFE
ZE A B A ) B T R R W
Tl o <A 5E FF LA McNeill (1992)%1] 4311 4 Fh T34
RN T, BR8P AS I i 3 xR 1)



1620 DI = N S

%29 %

PEFH . AREVETH . R T HOR B T3
4 T FHRAIRY R EIATIER
31 EEEFBEHRE

FEF8 1) P T3 1 B s ) Jr 1T, 2L ek
Jr 1 2 BB Al N A 1 1 T RE ), BEFERIT 9
AN H B LR S BB Al N (4 T34 1] 3T A 1 ) 4
(Lempers, 1976), 14 4~ H 12 JLBEMS BR B b A 11
T4 F 1) 40 1 MR (Murphy & Messer, 1977). &
SN TR E G, BILB e A
C A FHE 17 F-#, Leung Al Rheingold (1981)%
W12 DA EILRES iR ) A 2%
AR LA G B DG T, I HLABATTIE 2346 A B
NS IEAT HOGIERE . 38 1) M T3l % i BAE 12
MALS, B RZES, B A 325
F 8~15 4~ H Z[6](Matthews et al., 2012), W55
W1, e )L s 5 o ) U (HVRT S 18 B B, W
T HR A T, 2905 JLE T3
H %) 80% (Iverson et al., 1994),

TEA 0P T30 & a4 07 1, Bl R
TR AT R 2R AL, JLE B W R R AR
Rl 48 i F- 442 H . Cochet Hl Vauclair (2010)
Wil 3 LI AT 15~30 A BB LIS Pk
TR, DL FHIE L B 5 L
KR AR OUE R f8 M T B G248 bR . RT3
AT, BEEFER R, B TR
[ P T A B A D, R A ) 1 T AR A
R AR N FEBERL T 1) A P I AL T T, AR
TR T (R AR IE R E T R), 30 4
JTHY %R0 )L Wi 4 1 T 3 (e AL 5245 )
PlBf A B 2 IR SR B CH WA . X R, L
B2 B o R AR 1) M T 3 DLk B4 S SR Al
2o BARBEFERY], AR B L T 5z 5Bk
R, HARAE 1 S, T L 1) 2 A 4 1)
PETF e [RImF, L2 2 T M A BEAG SR A0 e i
FNFEAS TR AL, I A T R IR 4 ) 1 T 3t
PR Z (1 H OGRS 1280
32 HEUFEHLRE

TEPR G PE T2 B Ay B R 7, AR SR
WY, st 2t L R] Fe & L7 AR A — A
A 6 1~ H Z2 45 (Ozgaliskan et al., 2014), JL#
bRt TR ) E R IR AETE 26 M AL
(Ozgaliskan et al., 2011), AFFTEMH, JLEE 1.5 %
IR AR ST, 12 2 2 i AYia)IE i it

# K (Acredolo & Goodwyn, 1988), {Hi&, %1 JL7E
Zwmad e, AR AENRESEFEREER D,
WE A BB TFRECEN 5% (Iverson et al.,
1994),

AR ENEF RN R RBE T H, AR EE
MOLEE X BRI T30 PR R br iSRS 55
HAE AT AT . AELEX R EMET RN
JEA#JT T, Tolar 25 A (2008)%f 66 44 2.5~5 # 1)L
ARG T RS LB AT ITAN, SRR
W A AR BRI T A W RE T TE 2.5 B TEL
22, TE3.5~4.0 ¥ WIT IR K, TE4.5~5.0 % i T
B JLELE 3 5 RIRHERE S T B CE RS
PR R ME T & X (Stanfield et al., 2014), 7E
PraEMETFH S FIENBE G817 H, Sekine A
QOIS T 3B S ILEH IR EMTFEMFIE
AR R RGN, PR, 5 & ) LEbr&Eh
FHMFHNES R R R B AKT, A
M RIEEEIR S 3 & LEREETF RN EE%
GHETT,

33 TEMFBEMEAR

Leonard 1 Cummins (2011)IAN ¥ Z=2 % F 34
JLTPFEBERERELNE, EAMAEEZRE: 3’
JEE R B B, 1E R PSRRI AT L RE 8 B
WA FES MR T 1. EWEEFH IR
B 5T, W9k, JLELE 5 BAELA TR A E™
A5 22 - #(Shattuck-Hufnagel et al., 2016), JF
H 6 AL AN B ZE 1 AR
I PR3 58 45 (Tto, 2014),

SRT, Igualada 25 A (2017) 04 BIF 5% 45 S Y,
WERBEEXT 3 Z YL B RFERMIE S, T
2R T AT I AP Z 55 . X
FW], T HR AR B B ) ] g s R
TILE A R ETEEFEAR T, HikiE 54
IUEE T Z T H T R 2 | R AT %
HFHRNERE,

34 BEHEFENERE

AHEL T H T 3 B T8, Bk T L i
BF R AE R A e, FTAE L F/NE Z S (Guidetti
& Nicoladis, 2008). xS JL2 Famm ik T % g
J7 T 5T 32 AR IAE B T . — 2 LB X Ry
B S T ek P f# (Asch & Nerlove, 1960; Billow,
1981; Gentner, 1988; Winner et al., 1976); — & JL
X B B B VEFE ik (Ozgaliskan, 2007), JL# X [
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W 11 5 T LR R =2 S 7 A B T A Al
LT iy 1) R A R O |, ©F
R R, 3~4 5 LRI L A & 7= 24— 23 4 10
Rk Jral, R T 2T RN AL, X
A S L B L B BE ) (Billow,  1981) (1 {4
B, XFHEENTE 5 % BIRTEAT TR T, JLEWT L
of I 0 A 5 SR 4R 22 ) ) LT A 1 AR AL AR
th i B (Gentner, 1988), 7~10 % 1Y JLE AEAS HLfif
ey 490 1 5 S By 4 22 1) 119 O 2R B SR 2 28050 1) 0
PR S, AH IR 23 77 AR RS 2 Y B i R
(Winner et al., 1976), Asch #il Nerlove (1960)%)f

FERW, 11~12 2 19 J LB RENS R B nn ) R 387 =X,

I HREMB IR R PE Z AR . XKW,
L (¥ 5 T e ey B 7k B ) B 5 A % 119 39 T A
P, 18 11~12 2 72 A BERE IR B BN AR K-

75 JL B0 B 0 B4 3l % 35 J5 i, Ozgaliskan
(00T LW, 4 % Z Y JLE T 2R Wi 5
PR B 1ok R BB P i s 5 X, L i i Y
JBOMEAT B AR As < [B] B ™ i 5 % A
4 JLZE U RE 8 T 4 o A AR R 1 s RLIX A Bl A,
3 AoF 7 % (8] LA T A L P S G e i A% K 4 958 4
S o Pk, Btk 40 i BLRE RS IR B
JLZE B KV A P2 TF, RO I 1% 4 H e i L 1Y
R Ik T A R

4 FEMILBEEARFIGTEFPHER

BT, RFFEILES T WIER R 2
WA T . BeEmEgge . S 1812
BE 1 4E G . Sweller 55 A (2020)1A°H, B F A0
PEFHAREEM: T H B RIEARR, LB R E
TER PRI . R, AW 3R A
IR AT AD N TF- 35554 A R 2B T 58 L
B PER
41 EEE

LU, 15T NE S ARG 2= S I
i sl . mEERN I, MPREH, FEXIL
BT I EBERAAE=AJ5H : WL
. FH IR M L) F 1R 15 (Goldin-Meadow &
Alibali, 2013).

411 iFICE3]

BLLAE 22 23 UTE Z FT, 38R 23 5e 00 AR 1)
FRHATACI, A0 T8 17 AKFR LA N B
B —AmFHFE KA L, B T RE

TERARZIEFS TR, i L F
PR, FILEN B4 SN S IE S0
TR TS T I <AF S ST RIS, AT ILE
YR 2% 2] (Goldin-Meadow et al., 2007; Olson &
Masur, 2015),

AL, F8 )P T EAE VLA L B A 1]
) 2 A1) o 0 L I B B R 1R AR
(#F}, 2020; Mumford & Kita, 2013), Iverson FlI
Goldin-Meadow (2005)WH %% 51| 22 &)y JL7E 2% 23 XLiA]
ZHT P A TS, — PR B ME T
“HRE KA LE ), —FORTRAGTE T3 BFRSS
R, TAMETHad RO HE 23 A4
A, iR etE TR RO TR E 4.7 A
KR, FHRMEEAVCEI G E T 24 LxF
BN A 2 > R AR

DL WS E T A e T4, AR L EE AR AR
N AL R A8 1) P F R R B T RE A ), o
Booth %5 A (2008)¥%5% T 28~31 4~ A 4 Lt &
WA IE O, S5 R, X FAOE M4k,
BN FER I B F48 10 A ST B 3R1 2% 2 B
Giihf . WA MR R, WA I
5 BN Y T3t BB A5 % )L 28 9 1V 2% ke B 42 ik
YEF . 4 LeBarton 55 A (2015)%} 16 4~ H &l JLik47
PRFFE R B, PR FHAmgh L, Mas
FHATFRBGANILE, ZEHESHFEENA
SRE B ORISR R AR, i HLRE
R AR R,

FEFNC2E 3 T, T 2 A e 3k 2 W0
T HA R RIMEHEM, I HWEEFH
MR (R SF RN R BRI 2 7. PR HE 1 R AR
AT BEAE T A e T H et T Hay re il L
R R A T B G I B bR B, (AR L 3E
AN BE WS T 2208 2 () W) BRARAE, B REB 3RS A
Xz AR Bk, 1 By L 3 B S R H bR
JA)1E BB 45 (Goldstein et al., 2010), PHt, & B
mLEREFRARERILE A L HFS, G5
FILEMWENC 22 o (HJ2 LR AF o3 R X il i
T EARR 425, BLE RT3 T 405 . 3
e 45 RIS ENC R, R E R 2 S —
o XA,

412 FiEEMRE

TF-HBEME N TIB IR AN SCHF, AT DIAE

FIILEFIEHANEE TH ., T 5iEHERED
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A2 BE M T AL WA . JLESR
N Je i 250 %5 I 2R 1Y 52 (Dargue et al., 2019). i
VL, BT 5 R AR A 5 e O A IR R — B
M4

FHrE R, R ETHRR SR L E A
I EE S, 0 Llanes-Coromina %5 A (2018)#£ 5%
TEIVEET XS 5~6 % LI BLIR )52,
GERRY, JLEME T EETH S RBER AL
GHBCERR, SUEEHGE ) FRINIFE LS Hostetter
QO TT/r M IR R W, EAME T H R i {2 i
JLZEXS B F IR R, By FHEAT Db IR
BEERAZINMER, md LG T i
5 2 T 4 T P BERAE

AR, AT 309 5 i 2 g
FIVE AN IA] (McNeil et al., 2000; Macoun & Sweller,
2016), McNeil % A (20001 T F-H RN 4
B PR R X LI F R AR R, BFEAR
T, RAPEFEA R T 2= LEG6~57 ™ H)
XA AT G B R, XA LE MR R E R
5P S pp SRk TR T AE L
(59~72 4> H )X &7 55 5 AR S A AR, XS 2 ET L
HWIWE 2T EE B MR A T, Macoun Fl
Sweller (2016)IR5T T AN [FZERITF-RT 3~5 % %7
JLER SR IR, TR ERW, faEdEF R
B Inl M T3 B T LI X B ) AR, 1%
HEFHIFEA FR AR HER

B R T F RN LE T P 0 R If
RIE M —BON LS, 7T RE R B 2 #E 8500 B T
ZMRZWHEAER, #ln, TR ILE
B FIR 04 (2 1 FH 23 32 1) L 3 47 0% R S 30 i Ak
B9 52, Llanes-Coromina %5 A (2018) I AfF 5% ik
T AU MR LA BRI, RS R i 5 T Sk
TR ERMEMZ A, AT LU B T30 gk
MOREATRR L, J38h, B R BN R 5~6 Z 11
JL#, 1M Macoun FI Sweller (2016)FH/F5% 1% B
W 3~5 ZiWLE, Wi, WETFHRILESFE
PR 1) 5 00 A, T RE A & 4F I8 A R T A8 K . MeNeil
S5 N(2000) YT 5E 45 R LW, F-F—F TH A DL
Y R AT 3 P DA R 4 T 2 S 24 R T T
PAEILE FHEIM P RER; BT S R
B2 v e T3, wh R TR G B ok 2K
PR, 3] 8 23 2 b U FE AR 4 )L 3 AT BR A A
TR

413 FIBERE

Rauscher %5 A (1996)IN K F-H = A2y
TR, MEATHIBRE, LFILEFHN
FIBRE T EVR FEEP WA H—,
JLE AR A FHIrm; K, LS A Al
HFHHmH.

)L A =4 F-#J7 10, Rowe Fl Goldin-
Meadow (2009)W8T 52 L 5HIFEMH
HHD), RMEIL 18 A B A “FH+EE
2H A BB AT AT L 42 A A A T 2,
B 18 AN H Bl T BHi) i 4 A B0 i 2 i 32
L, ZIEReHERIEM A FMEE 2. Mathew 55N
018 WFFE £, 6 2 JLEEHAR T H T 55 1T
B o R T AR TR ESET
PEFHION, KR, ILHEEHFEERRT
FIRRIBTSER

TE L EE WS A F- #0518, Vila-Giménez
HENQOINIRF T ME W B IEFHX 5~6 X ILHE
MR, Z5RFW], WETEETEAH
FILEREE I O kPR RN . 7+ H, Vila-Giménez
1 Prieto (2020) X i —2HHE5T T ML T-HA
FNE T BT 22 I X 5~6 % ILEMFH R
W, Z5ERBT, AT UM T4, WA TFH
FE ALy 20 7E B S5 40 F0 R R BE L A R B 2
I, XRM, SEhLEME T S F RS
e H AT HERUR

DL BTSRRI, A p kT AR SR M %
ILENFERLREEIEEEN. (HHATXT
WH I AZ, HARF BT A b+
PHRMEENEFHXTILEFIHRBNEW, OF
5% 22 2 R LR 22 1k T3R5 X L A s
TR, Rk AT LAk R R IH B TR
JLFE B R B A5 i DA B T Aot L B e AN A
FCENERSCHE I . SR MZ . H S B BRI
AN
42 HZRBER

Bt FAEGLE R LA — & R T R 1,
HE L ILEEX — BRI HFEE B F
P, WFFT R, 2E A 7 012 0] s A A B2 )
gy 2t 2 F ¥4 (Alibali & Nathan, 2012),
FUMAE 2 A A At il SR 2 1 A, 25 A8 T 3
DLHS B2 A B (Alibali et al., 2013), JFAT-3IE
BeFia FIRARH A A T AR 122
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TH. 23 (8] RE 1 1 AN 5 38 i LB U, T 34nT LIE id Py

TERCF R 2A S P (“4+3+5=__+5”), Broaders
SEN(2007) 1k = | DUAFE L A B R R A B B A
KO H L, Bl — 2109 L2 A A R i 3%,
Ty —2LMIAAE T, AR5 1L 2 L3 35 1 — 2w
FEAIVCE B, W 28, i TFHa L
TR A2 — A B0 A I 77 AR TSI A AR S
ERRT

TESFIE [ B fp, Church Hl Goldin-Meadow
(1986)2K F f WA AT 54551 T 5~8 % LAY
“F-H—F M VB 5 3 U 1 A1 18 (transitional
knowledge) & R . Z5HFH, “FH-FiHAIL
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Children’s gestures and the relationship with learning

WANG Hui, LI Guangzheng
(School of Educational Science, Jiangsu Normal University, Xuzhou 221116, China)

Abstract: Gestures are hand movements which are generated during communication or cognitive process
and don’t act on the object directly. It has the mixed characteristics of concreteness and abstractness. The
classification of gestures is mainly divided from the perspectives of the source of gestures, the content of
gestures, the intention of gestures, the matching between the gestures and speech. There exist differences in
the time of occurrence and developmental trends among different types of gestures. Gestures can facilitate
children’s vocabulary learning, speech expression, mathematical problem-solving, spatial learning and
memory. However, the effect of gestures on speech comprehension has not reached a consistent conclusion.
Future research should continue to explore the relationship between different types of gestures and
children’s cognitive development and compare the advantage effect of gestures from different sources in
various learning fields.

Key words: children’s gestures, developmental trends, advantage effect



