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A 2 AR R A= O B, BRI 430079)
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%l—% /N ? j—iF

M & U USRI K GG 244, AR LU E FRIE AT EFILE LR Hvh, B TR

BAEAR, AR EE TANLES G L e84, 2R e, A FHK, MR RN ARFT H4%
J R AR e g AR L B BRI R 5 )L 5 T 4 RIEAF LA I, 5 R R AL SRR, IR R 2L
LI 5 37 (d = 0.33)A=3h 4E 52 3T (d = 0.90) Lag 3 R 42, FaF, AIAW R AL 4512 4 ILE R F LA
PREREE G EEKRTEM=090), AWK SILERER EF R AMRIEEZ LA —THREER ., A
B RALTT AR — A3t 7 FERERA THKILEGTFRT. REFRME XY KM R F T FILEH
RS E . ERWAF R LT A TILEARI R FE T AR F L Hh,

KA
SEES B4

Bifi 5 BRI 20 AN A A J, ELER R AN A
RE NI LE D HGE X, s R R
AT 4 5 L = = TR R R B AR A
Rl WA EILERESSTE (2017 A ALER
B — BFEHR AL ) S PR, 18 B LLT
L 5 AR et R ERN T P A =02 —
B9 Lt 4] (United Nations International Children's
Emergency Fund [UNICEF], 2017) %% 3¢ & Common
Sense Media 2020 4F 44 7R, 93%HY 2~4 4 L7
iR s, HiE 5~8 ¥ ILERIIA ACHE
BB 1 LB = 2 T(67%) (Rideout &
Robb, 2020), #ATM, HEEIBF AT ILETH
[] 5 (McArthur et al., 2020) . A & J&(Anderson &
Subrahmanyam, 2017) ., BEHR 5 iz (Hisler et al., 2020)
2ol 4% (Dempsey et al., 2018)55 7 ] AT TE RS
i), — 2 G £ SR B it PR T L 2 A IR A4
ALK (video chat) /)8 FHAT AL R 1 3 SLBR
[l 4h(McClure et al., 2015). ALk, 35 L
Bl 22 (American Academy of Pediatrics, AAP)7E
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2016 F LA TERE P dtg i, R 18~24 AL
0 L el R A A, (A0 K
% 4MNAAP, 2016).

M2, AT 2SI R ARG TR KM AAP 1)
TYHRARTR? IR R R 15 B A A e 2R ALY
B AR AR AN TR, B 2 HA e s AR
Py B NRRENRRTE SRR AL AR E
W7 A 23 B F A0 R 1) dee g it o 1t e, % AL
SR BT WRRIE . S5ILEE T MR R CR,
DA KRR %ot ek L2 JRe 1) T FH 45 T
AT RGBT, DB . 8E & MR
FHAAAHIN R A5 B LB 2% 2 M & R IR F8 5 ILAh,
Ffizs 2019 4FFr B 1E (COVID-19) Ry k&, AT
IR 8 B BEAE AT ) TR . #E Ak sc iy
FELZHILR (Pfund et al., 2020), K, fEXA
IR 1 I B, SRR AR R Xt )L 3 2% S LR R
14) 52 ) e LA S B A VR TR

1 FSHREr R &BHEE

LR LIAEOT ST, AU K (L PR L A0 I 3 ) 2

— i RE 6% A 388 T U B AL R 8 T X TR R S AL 2
BB F AR 5 @ (5 154 (Jana et al., 2013; McClure
etal., 2015), H 2003 AFEHUSIR FAF Skype [l
DIk, WA 0 R St H T TR e K0,
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TE R0 10 4E PRI A T R BERY HH A%, B
S G A YR G R Y E BT B (Tarasuik &
Kaufman, 2017), WA, 5T 2PE T I
RAnve P s i AT, BB T g . A
g iR B R 7 AR SCELRG T A BF5E UL AL (Buhler
etal., 2013; McClure et al., 2018), TEHLNTZE4A . B
B BBl R0 AR Pk S ANHERE b, XPOLI R | A%
GEmIRE AR (RIS . J1R) . G BT R (L)
FORRAE N LA HE B AL (S5 R 3k 1) Bk, A
00 % EL A LT 45 A (Audio-visual combination) [
Rk . SEGEIREARHIE . BE) 2 —
B4 T B sl R A5 B AN T, R0 0 % g i 2 B
TORmE B AR WGEE, T AU R R
Wr e e B4s A e —id . JLEE 7L T 2 75 & 19 R B
0] LU B T 0 AR T RN A ] A% 3R R
ML R (N : T, AR, P Amm X G
i Sy )L B E A AT 5 2 RN B A TR AE
— 7”4 Fl (Neustaedter & Greenberg, 2012), H:
K, 7EIE 3 15 (synchronous communication) ¥ %
fill b, AWK B & T OB E B YRR
(immediate interactivity), B W5 &8, AT
K1 Bt B VAT DL AT i T EE s Y 43
NGB, BRI E G T LA AR R Y G,
AN SE: H. 40 () 35 28 4R (Buhler et al., 2013).
AT 22 9 AL BT LAR 24 FAT TR RE i R (Raffle
et al.,, 2011), Tt aT LA i) At 1743 7 Ho At 3ok i
RIHLAC B R A O IEFE#E # 10/NR J= %5 (McClure
etal., 2018),

F1 MEPRERFERKRA., E5EFEEKE S

Lk &
&40 B AR G R A
SIE R
1 PN = oy -
mrssis Vv — — vV
BimtEZ Vv — _
ek Vv — — Vi

B 7 R AR, RRATIR AT £ B A 2R
TARGR IR LAY FRAE R, AR AT
RIE TR, HA—E M =it i,
iR 0 L DD 7 A = N o 5 A /1 o TG 1 P )
e BRIV 2 LT AT 3o A K 5 s T B4 RELAC B
HEATE ), Hl TR A B R BE, B P
ACHES 4 LR HOEAS TR 23 R Bl 19 o B HE Ay

P (McClure et al., 2018),
2 MIRHIRXT)LEZ S M

21 MSMERIILEZIIMIER

LT RN R A T 45 B 5 BRI LSl YRR A
V2T R BUARE T SR i (- st 5,
AL %} L JEH 2 B 4l LY 27 ~J B AR 2 3
Bh W94 FH (Myers et al., 2016; Roseberry et al., 2014;
Troseth et al., 2018) N T #F— & f2F I & Hif
IR ARATIN R AR LB 2 3] X — S5 i R A,
HIREER T A SRS IR, AR SRS T e A i 8
B, SR RE ML ST E T A G SEUE AIF Y Y RN
Cohen’s d Jf- 115t & 5t H {E (median effect size),
VIATE — & PR BE b o B2 1 255348 X LA PPAN 2000
KNI BREG o a3 b I A T RN B A T Ik,
TEHE O FG R m W2 A0
Mayer & Fiorella, 2014), &5 B4t BB

ASCK4) )L, JLEE | infant , toddler . preschooler |
child 735 IR | & WK | video chat,
video-mediated communication. video conferencing .
Skype . Facetime 4§54 in]7F H E HIM, Web of
Science. Science Direct, EBSCOhost. ProQuest.
PsyINFO A540Hs e A7 B A48 &, -3 i Sk [nl
. Google Scholar # & [ 7 b7, kG
71 2006 4F- 2 2020 4F (19 3CHK 44 Ff o et i e e, 25
TR IR B Ay DL Aot R A0 R (e 47 25 A0 A
TR ) S I A B AR ) 2 ST 1 BE Y SRR T R
A GEEE S IR B AR, 3 8 TSR (3R 2).
N3 BT A SCHR TS 2085 2 a0 R AORRHE (1) STk
DR SLUERESE ; (2) SCHk Hh b 503 A LI K 5 5
BT AR L (3) B AR B 2 ST S5O

TEICERY 8 WisEgnrh, A 5 Wi S LA
W0 2 0 B 2y L > Y RICR S 25 00 T i s ol
R ESE, A 2 R A RN EER, 1 BUF
R SRR LA o T 3 o B T R
VT EOE O W 5T EAT 800 i (Cohen’s d)it
B, I R BRT BCS AR 2 BAR IR P Y 0’
IS Gi— 540k Cohen’s dfi, ZiAHERF 545 41
U HE A . BRI IR R IS SR W L L
B, PN R AR SR G LR A 2 b7 AR A Ak 0 2
FE N d sy = 0.33 (7 ARV R, BHR AR
N 326), TR LB~ b A Bk B (e
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F 2 PUREIR X4 )L SRR B (Cohen’s d)

Wt H i BEA S ERYN 22 MR EE IR
24 PSRN K2 vs B HF 00.33
Roscberry o, 9 ) . ) N T (iRl /
etal, 2014 24 TR HF vs 30U 2 V1.9
Myers 20 TSI K2 vs sl A WL (4 1) 140 \0.77
22~25
ctal,, 2016 20 TR HF vs 30U 2 IE 119 /140
" H LG & B REAE B A A R 202 vs 058 /058
Strouse 7 e [v) L R AR FH 1 S ) O A 2 2 : :
28.2~32.3 . , N WL (44 10])
etal., 2018 " T3 ) WL B RE AR U R 2 vs L0 x
T UL 4 010 7 ) RLA30 2 S 0.6l
AESh A . 44 PRATIN K 2027 vs SRl IR AT 5 2 —0.02 00.03
Troseth 23~26; 44 PSRN R 22 vs A RIR B 5 B . 070  0-0.29
ik H
etal, 2018 o, 44 TN K H2F vs s L0 L) 072 0033
29~32 44 WU K22 vs B ORBR R B 2% 0.48 X-0.36
Myers . BIEWA & SRR E2E v I
etal., 2019 24736 54 LT & 45 () B85 2 1 (4 1)) / X-0.59
39 TR 20 vs IR 00.10
Gaudreau Vil i gy, - G 2 B e (A
ot al., 2020 52.7 40 PRI K 202 vs SR 000 2 2 50) / 0-0.18
33 RUATI R 2 vs S KT V0.71
Troseth Exp.2: ) 7 HL B A S DD e O AT 2 (AR R 2 -
etal 2006 235250 PP sgpyve s afE 0.90  V/0.90
Nielsen Exp.2: . A H 3l /Y 5L A %%‘Jﬁiﬁ%ﬁ%(%%ﬂ%ﬁmplﬁ o
ctal 2008 M=2443 PE g v BMBECE vs AKT A [ V033

TE: VAU R 42 > O 3 0 T XS BRZE, O S UMUK 20 2 ~) AR 5 X B 22 [) T B 35 22 e, X A LB K 20 2% ~1 3L

A XS IR

Hod s = 0.90 3 MIMSZRN H, B ABCH
86). BRI, %E4) LI R 27 2 RS
B A0 R P 3 i i s ) A A A T RCR
A HJEW TER A M, HETA MRS
JUEE 7 2] BYBIEFE T A 8 280 i A A S 3T
(P ERIY AR AT, IR 2), MiAE HAL 7 ) 4
I, AR 2 75 o B S B B L A T VR
ARG Pk, FRATTIE AN BE A B K
REAEHS B L~ ) X — EAHEE T — Wl
Wo ARRMFFTIE N R HAD 2 I 48, W STEM
(Science Technology Engineering Mathematics)l
W, DA — RO W A5 5
22 MMPIREHILIEZINAMUSIER
BT LIRZEREA, FAT R B0 K 5
AT LA Bl LB 2 ) FRS iR ARl | 3hAE), HE 4
L S AR AT R 25 > ) S8R G T 3 Y A
Fo B A, A AR BT ER, WU 20
RORTBE LT AHIFEFE N, XEh TILE

TE 38 I AT 0 K 2 ) 1y 2ok AR v AR e 3K 15 0k B R
e N #3410 B M &5 (contingent  feedback) -5
B 5 A L [R) WE 5 (co-viewer) SZRFAY B A AL & 4
Z (McClure et al., 2018; Myers et al., 2018),
221 BREAMEKR—XEUERE

I I S 548 B AE 5 L i B3l R B A
I GER HAT B A RS, P R ET H R AR
xR m A X LE RSN S F i kR
BEE T HLA (Masek et al., 2021), EGEFAAA H
THEHT WA R E, B = A AN RED
JoF 4 10 ) L B 3 2 S A MR A 58 3t A Ak
B9 & 3 R — 2K 1Y ¢ B 5 (Troseth et al.,
2006), XS EMBL, &3P RUTILE
B LA 2 ST RCR 22 T R g 2% 3], Bl gm
JaiFR” (video deficit; Anderson & Pempek, 2005;
Strouse & Samson, 202 1)JE il 14 & B JE R i AL A
IR T L& AT 445 5 R RIS L s, e
AT DUAR $f LS50 5% % G2 00 5 R AT Ry, S R A
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A O SUNE, AT TR AT A5 00 2R 57 A et ] L
iE A YA B X K BK (Roseberry et al., 2014;
Troseth et al., 2006), LA B T2 8 15 Bt
HerP AR AR AL Sy —Fh ELSE ] SR ME BOR TR, T
ol 2D A0 A Ry BR By & 4= (Nielsen et al., 2008;
Troseth et al., 2006),

T, A IR il A SR 1Y S B AT
VIS B B 40 )L 2 > A s 4 B A v e TRl 2=
b i, Myers 28 A (2016)%F 60 4~ 12~25 > H K
P22 497 ) L REBIL 4 T, 280 0 A0 00 X R iy sz il ) A A3
PIAD R 22 ) i), S5 R kM, TR KM E
F(22~25 MPAVEMIMRFZHT%2STEZN
B, [m, AR ERE TG E S AU
TR R S A A = b SR8 S, A5 B8 SRR MEAE
24~30 A MELILENC S P ER . 4Rk
B, 5% A0 A% R AH e, 9% 07 e A0 K 4%
PRI BIRTE 2, JF AU R 5 9 650
T ILE R 2RI B F 2 5 (Roseberry
etal., 2014), 7Ef UL A —THF 5T 4, Gaudreau 5 A
(2020) 8% T —AE A IRNL 2% > A s ) 1 45,
4 Z W LBEDL > Be B = FPAS [R) 9 52 38 2% 140 T
(BRI R 202 . GBI S), TERE
Je IR 35 L, AR OR B2 5 5 2 2 [
BHREESR ., X R R LU, P
TG0 Hh B e 2 DG TR B2 40 ) LT 1 A 3k B
g, E2E—ERE Lk E 50 E 3
[RIAE 2 2] R

I X R 41 LRI 2 > AR R AR R T DL
I M 5 T A B AR T (reciprocal framework
of contigency and attention) i ffBs, BN SCHCHER) H
Bl RE A% 1 = 2L 4l LA 2 ) v i KO
[F A, 3 X REaEAE R 550, BRAE A5 240 )L
— X2 53WaE RPN S E Sk, XHRE
AN = QR AL NS TN 2 i R BN SN
RIS 55 & B (Masek et al., 2021), 5435 2, IR
TS E A I A S i IR 2, A DRI B A5t
PR AR R 2 2= TR BE M 5 | B2 4 LI & . A0
B8 WLIE T, A 4 WS RS T 4 LAESE
Bt AR P R B OKOE ol X R T RN = B
HAIE 5% SE AT RN o A A AT, R, 5%
Tl ALAT 22 AH b, AR R A 24 e B B A
B8Rt A d e = 0.90 (7 AR e, B
WAECH 240),

AR AR E KR, SHGBAM, W
AT R 202 A R A RE AR 21 4 14E B2 &)y LRI 24 )
BIVEF (Troseth et al., 2018), Troseth %5 A (2018)
#4176 4 23~32 A H B4 LEENL A2 4 Bl &
T EIA RIS . B IO RS . G IRIR
BRI SEHIAT . A7 JCHE RIS I AR R ), AR ST
fATTHAEAS ) 25 2 ) — AN Bl R RIOR . 45
BRI T A KB SR T 22 T i,
SRR R R AL L(30 AN H A AN BB LK
PR BR A PF R 282 T8, SR A &% T 1w Fh
PR T 23 ial o X — BT 45 5t B % s ER
A B TR LB AR IS 55 A OG5 7 20 500 1 B o
T, JLEEAYFAE 7 3% M (representational flexibility,
R JE 183 vy 5 s v 2R R anfaf el A%, LA SR ek
2 20 B W R AT 40 R AT B W RE ) )i K & R 3
— & 7K F(Barr, 2010); [FlEF, F1F AR50 K ATS
L& 515555 w AR — B0 4k, H kA
BFAEELBRNEBHESRERN /A FHFNT
RUAT K T BE 4R A 25 )L 28 (0 A1 2 45k e T 110 — 4
5 8., DA L2 30 ok 00 A0 00 O i R A 7 ) 2 20 HEAS
BESE A TH bR L B PR B B IL 2 4h, FELLAE
FBIEFE R, AN O e ) S 56 25 10 4 7 1 2
2) Z A R L AT A IR BB ek (- [A] 4%
T LB fnl i, AT GG R, WIS T
BTN X R,
ATAAAT LA TA 51 0045 190 K << BRIV ik B 3 B4 AR Joi,
[7] I, Fi8 0% 4 7 7t v S o S 6 2 1 4 TR, T O
R BRI AT IR AR A% 1 i )L 2 o JRE R IR A S 50
17223, HBMR S5 3E )2 2] H (Roseberry
et al., 2014), Mi7E Troseth 25 A (2018)HF55 1, HF
FEH FORTEHCF I B o L 1 40 AT AT
PR, UL AT 0] BB AE — T 4 I B A XA
BINTF=AAGAT, SEmsm T eSS sk . 8
TR B T A IR A A T R R 1 A S e
PRI I REE B LB A AR R 2 > h i 2 5
G, MTTEE R 2 2T IR M 7 AR Fg ] L
XA TR AR, DAARE— AT DI A 4 .

EAEZENE, fEHATMSER =P, 5
Fe 1 BB 4R A SIS 15 1 A0 R A P A A2 L
WAV AL, Wi H AR, JLE
PRI AR 22 S AT A 22 5 RN SR R 2
BIN o AR TG LA 2 2] B 5T s, 90
AR Y R LR R B A S B U R
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il ] 20 & ) B, L EE W 2E SRR R 4E
(Lauricella et al., 2011; Richards & Calvert, 2017),
T2, S AABEINR B % b 2 R %A
BTN (AT SRR B ), 25 B A i
— 4 R 4y L IE A AT R 2 2T R DA T 5 )
S FIRE D)2 2D K7 KRR IS T XTI
HATIR AT

222 BEINEFE—HEUE

B T 5 7 o A0 0 R K e 4R AL 19 S I
T, AR, B L AR AR B B
T AN K (McClure et al., 2015; Troseth
etal., 2016), KHILRFRESNYILFEMEH (co-viewer)
WA DO LR AL A SR, Xt a4k
REBILERIRE R LW A2 N A O
HE(5 2, BRI R M N AR RE 0 45 1] 2% ~) $2 it
—E IR, JFLAC RS T LA X LRI R 1
B ) A (Gergely et al., 2007),

LFEE BIAC B 5 T — B WF R — AR
WA, RIA A S 5 (joint media engagement)fiy
—MIEX (Ewin et al.,, 2021), BFIFHEFEEER—
ol FH >k 20 )L 300 F L TS A A7 T R ) ) R
(Valkenburg et al., 1999), I FEME, L5
JLEREE = A — S B i 1Y B8, T HS B L2
W 3R A AN 1 I K R FLEDL ) 48 (Weizman &
Snow, 2001).

— LRI Ay X Lt R LA AR At At
BRI B B E R A SR R T R B
%7 JL 38 5 A5 I K 2 30k B 4 33 R B (Myers
et al., 2018; Strouse et al., 2018). i, Myers % A
(2018)AF 5T T AL [F WL 35 14T Ay (A 1] R 2 3%
YFHFETCRN), B4 L33 i IR e 45
FNF 24~30 A H K2 LS5 BRI AN 2
PR, BRI, LFRMEH W7
HREMEFM%FIMSEENFTERE ., MK
TR 55 %5F 2 3 A S i A RO # — A 2
WL, 5 RN AL R A R
FAWMETFI¥ST EZ R, ok, el
e R BRI A 7E R XA AT i AR AR
] 7 1% 2L [W) WL B 2 A6 3 B A e g A2 1 L 3 1) 2%
), [l Ff b, Strouse %5 A (2018) T T I HK B fsk Al
LRGP R AL S RN 28~32 4~ H RIn2:4 )L
PUSTIRNIL 2 > 1 S RE, 5 58 /s I 1 A [] 0L
F PR SRR T ILE AN LR i

BKE; sk, RAFELFEUWEK&GT, 4L
B 5 IR A S A B v . SIS R, WF
KA T IWE B+ A Blig (social mediation
of viewing), AN —A7E S L[ W F ¥ AT DL
U N F NN RN EH S IE e e pUY caraa= e
S L FE R — A2 2] 2 T 42 (scaffold),
HLE X BE e BN R S, Ani B L&
Y iR 2% ] (Barr et al., 2008; Fidler et al., 2010),

HAERWE, ARERS, gLy
RN R O8RS0 K 447 A A 27 ) 35O IR
AEIA F) 5 W) e 45 JE R ULE 19 B 204 A0 — 20
HFROR (Myers et al., 2019), 4N, Myers %A
(2019)%F 54 D A IBTE 24~36 D H B2 4L LEEHLA>
T B A5 3 W) WL 3 S 45 110 B4 00 R0 A3 0 K 240
WAL, SRR ERIEW LT, %
FATHE SRR A 815 0 3 il B 1 IRk
HIXF), 508000 2L AH b, 7RI B R
T BT EE S 5. (A —25 B I AR fEoE
75 LB I e WA K 2 S R I RCR, e L
g, LA # SR AR T BN
FEEEFE B RE R, AT S0 B b 9] R
HE TR A ) B (Myers et al., 2018), BJE4#%
T8 22 2 0 B2 SR A0 A B ) 31 (Strouse et all.,
2018). TMTE Myers %5 A (2019)fBF5E H, L [EMW
BB DRI h #0 H BeE L R x4 L AT
— R E RN BUR TG LU IER L PR IS 45
FABATE G . RIEF, Myers 58 A (2018) WA 53 A7
FE— G [R], 7E 3K — 9 b eI R AR A B BLE
RHCEN B, A N L FEE & #R e T L
o H O R R, Wik, JLEEX —d R
B 2¢ ) ] i S aE i L TR B 3 BB R 5
ALY

TR 2 AE L R T N B AT I 7R S A
A Lo L AT 5 i s SR R RS R R
e 1 B FOE AR R 22 2 7 ek, B/ IER
XA B AT I B R R A A L
KT IR 2 B — 26 — s (A& B4 L i 2
2EF), INTRE AT R AR AH 09 A8 B T —Fh 24t
K, LEASR S L WO E F MBS EeF A S
DI AR T — 8T

3 MFHXREIEHSHERRE
WRAOLSSN T L T AN, R #
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B AT T OGO MR R 2 X% 4l Lt 2
WEREFAAM2gm? MECAHVR LM, Bl
RPN R 5t st R R T 5T A E e
TEL IR B 2F - X R ML R C R BN J7 T
31 MPEMRERFXER

JET IR FR Y SR s e L B e Y e 1 A
R, HACERERRE . RE MR R LE
K7 R R R E 2 XHEEREM (Cassidy &
Shaver, 2008). fHi % QAL 1E, 573 )i
3. SFHboRAE . ACREIEEE | RS RN K
BT MR EER T . i, Bk AT
FHARAGEIN K L2 2 58 N W) 1Y) 2 %5 6 R (McClure &
Barr, 2016; Horgan & Poehlmann-Tynan, 2020),

H Bowlby (1969)#2 i 4Kk 7% ¥ i (attachment
theory) AR, T KBTI & I E MM % FIHK
AXFJLEAT A . GOHMERE . & N R S T AR 2
TR R R, HOR R A AR X T LE
HEFENE MM L 2 MR R RS T E%
T % ) /E ] (Bar-Haim et al., 2007; Chae et al.,
2018), MRATESGAEF BT, B LA
K, LS AT LA PRk /D P 43
T A BE B, B R A ALK AR W 7 Tarasuik
FENQOIR AT — Ao g 1Y 43 89 5 3R L
(Separation and Reunion Paradigm, E[JfE 4 %5575
X, TEFEAE MBS 2L 5508 R G L HE 5
BIMER), DRGSR &0 T g LAE 54
B 43 B B RN EE RS () RN FAT R o B SRR ALEE
DLRRAB I R =X A A 2 LA R4l LA B A B 3R B
TR B Ay A TAE 43 o AR v A i TR AR
MR 5AEH S L, AR AR5 T
I LRI T oy 2 R )8 . i —20 M,
TR A R A B R T R AL TR R ) T R
MZ 5, PRENSETR DL T 585
Bl LA L8 T AN GE TR A AL, 4
IR 0% BT FH AT AR 38 17 1 ) L2 L 5 R - 308 3 1 L
o, BB I A AR I, IR TE 2 MR
& 8% (Tarasuik et al., 2013), X—Z5REIHEL T
TE M A B AR PR A1E DL T, A0 R R R i R T
AR RIS . ZREME, FRERE
7N T AR R T 1E 28 03 2% F 43 1 L3 A Fr k.
TE 2 A MR Y 7 o BRI T SR R iR
FHE—EWNRIE, Bz —e A 808, UL
BAEZI T 5 AR L A R A R RS

T 5 LE K W0 5 15 B AT 55 2 it — 2D 4R
o AR BIRET, MUK 2 75 Re $2 it
—Fp R BN RRAE R E T R R, KRBT
PEAT ORI 5% B IR AER T o

HEFETXRD, BRELKBYIE RS, JLE
R 5 K8 T 1 3 F BBl L T AR
iz A1 A3 AR A 25 7 AR B Y 4 A (Hirsh-
Pasek et al., 2015; Lukie et al., 2014), X THHE
BETT T, P00 R A SR AR e 2 %) 2% B30 ok T
fit. C2A MY R WA T O I K i) i 72 2% 1 17
BEAT A SRy JL 25 4 i — a2 R e gk b i 09 g UK,
FEEMATRE RS, [RIRt 5 B 5 3 5K e A% D2
Z B E T — AT DL 3SR 14 15 8 (Raffle et al.,
2011), Fpeilt P —BSCIERF 5T &30, B2 NI A
JUAS R 2 Lt B3l a0 K 55 B SR i 47 BB
I — 8 B A MeClure % A (2020)% %%
T 6~12 > B2 ) Ld a1 T 0 ASI0 R LA K
AR5 At AT 8% B 2R — R BT PR A% (peek-a-boo)
I AT A B AR R AR, S5 R KB, BAREIL
T THI X THT 5% 14T B 3 [0 Rz f0 568 P i 2 L AL
TR S5 4 Tl iy o RE TR, (HRAE =R AR,
BLLGS T RE R B G MR M B R — Y o
X—FRECHEAMI R 5% F %G, Ik
KBTI R AT EREE T BT RZEE T
Fehlhe REMRANTE H— LG, TR ER
SAETT, RN R AT 36 BB LB A
SR RESTEEME W, JLEMFS . 5.
NS R PSR e b i BB R AR 38 O A
MR, JLE FEPIRARE A 5 H L )y A Bk
S8 B R K B UM R 0% AR AN 25 i 5 T AR
MXSEREFEIMRNETA.
32 MEMIXSREEXE

AR R X LE R & R FEFERE EREZEMN
PR, 5Tt 1 IR B OC R BB AE 5 By )L 28 3R 45 BT
MAE & RIRRe T MFERIGE Ty . kL E.O B S
KR g o B M R (Lindsey & Berks,
2019; Slaughter et al., 2002), JLE K [FEFER R EE
38 2 i XK B O SCIRAR MR R, e 5 [ A Ui XK Y 5
FErp, JLZE M2 1 25 B s AA N B TR K P45 LA
1R B (Pellegrini & Smith, 1998; Veiga et al.,
2017). L 5 [F] A 5 o B sl 2 BT LR R ik
HEARRIL A W Can Bt BE 1 & 5 08 B 3 1))
B, PSR R gt 7L S RIfE R A, B
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AT, SANIEIER 7~8 & 1)L AT LLIE 12 4045
K5 AATTHE I 5 A A B R T — R 50 1 A B
WERECan . BUABERE . REEWFAAE) (Yarosh et al.,
2009), AR, FET AN B I 2% T L 28 W) 4
KRR BA TR IEYE? Shahid 55 A
(2012)H5T T 66 XF 7~8 & WY B LB —Fh 4%
P (TR XS TED AR . i B 5M B T AL A8 AT A R
WERR AN S VF B0 SR 3 A A0 R ) B —
ARG AT B S AR E T AT . 45 R
2% BURE B 3 A% R AU Rk Sk LB AR
SMPURB AR AR B R E T, B EEMIEA
232 L2 22 W] AR SRR, (FUAE B A A A
T LE Z 8 44 B FVIE 46 A%, T — &
BHEIJLERMEXREVMERYCHZER
(Downs & Smith, 2004), X—&5R7E—ERE |
7R T AT R B B AT 25 6 R s X L
JIC AR iR A R 26 B S ] 1 OC R A AR

R E AT OG T L ) A0 T R 4 R o B
[ G R B SE 30 A BT R Bk, AR08 T /N 47 L TE
05 308 5 AN R 5 PR AR AT Do B O o Rl A 26 &R
MY EE 5 R R A TR WA . LAk, S8 AT
WK T 2l ST A A R [ A OC R % L B TN K P
S EERE RN 7 LT S A0 R 5 K e i
A7 TR R B 9 Y 38 5 G 1 T 2R A5 23 R A A
KA 2 PR RRAE T ™ A 5 B3 U AR R A AR
BLFPAS [l A 45X S 2 4 )L 2 ) 1) Oz B 8 [R) 6 R
1 BRI Y R RS R ARIT .

4 IR HEHHRILERRNEH
FHFE

JRUAE R S W AF 98 0 5 £ T A0 A3 090 K A 5 |
IEEILEEI It S ERWERA L, H2da
WH5E & 48 il 7 EL & RO B sl f ek, #0490 R
AR — P LR TSR IR A R IE R R
FHFB, Mm#s Bhieik )L & ' (Brodhead et al.,
2019; Staiano et al., 2018). H Fi7E IH) FHALRHN K 7E
AT AR T LA B Rk LB R R T o8 AR T e
Xt JLFE NE HEAE (Obesity) Fll H FAAE it 2 Fa s (Autism
Spectrum Disorder; ASD) ISR IR TS o

E R, AL AE REE A ORI B
BRI AL, MRS S5 ES S5 ER
HIBR . 5 IE R ARE M LEM L, B8 EFEAE M
U W A AR B B B (HilL, 2017; Israel &

Ivanova, 2002), [AJBHBATX T A C 8 S IEFF7ENR
S 14 25 L5 K (Pila. et al., 2015), HILFZ
AR TR ) ) L2 %o F T % 18T B3R 97 5 AR
il 28 o HT AR W 3 R y7 T2 W] LA
JHEAE B L P g 08 K 2 5 pg B A Bl dn,
Cueto 55 A (2019)%} Kurbo (—~Flk T i H,
https://kurbo.com/) B F F7 448 #4717 818t 14 BA 37
#F5% (retrospective cohort study), 4347 T 1120 4
PR 12 S INIEMHE LE A — B EN NS
R, JRFSY T X JLEST Kurbo BYS 5 M
IER G AR A Z () Y I 25 R AR, %% 3l g
JFEITH 1 P 458 2k 3R.(20.9%) S A% T 1 4 1 % 1
PR A I H G P R R (37%~41%); A,
T 22 Ml 42 37 B A0 % 1) 38 2k 5 U1 55 A R L
HNEREINGR, XE—-ERE FRRNT
VIR0 R i 7 =X o IC PR E L 28 A7 o AR T T,
HEEFRF R, tesh, HA B3 Wik sE T
T AR R AR AL AR S . P ARIER I AR (X-Box)
TEZis s O AR T PR R 38 v T M0 ReRe JL#E 12
BIRFEEE, JFARE T AT B R T 4R 4
(Body Mass Index). /U»JEAR {5 F1 B {4 1 7K
- (Staiano et al., 2018),

e, PRV R ZHURAE ASD W LETE
FEF AR B T B R v, 0] DUfE L=
FHE. 5B EZER LB E LIRS
1355, BEME 5 X AT it 2 AR T TR A EOR AT A
MK Bli(Mokashi et al., 2013), BRItz Ah, 3T
PUATHN R 1 T T AR AT LA 382 7+ ASD JLERY
FACBBE S VAERE ST, IR AT SR AR TE £ 04 Rk
S A, BN, Zhang % A (016)i%itH T — 4 ET
Android ¥ & B P 1E & 1 R 5 (Collaborative
Virtual Environment; CVE), CVE & #4515 % 1)
B, IHES SRR (—4 ASD JLERX —4
ENREILVE I, TR A0 7S [ 3R Y
BRI SCRIF BRI, LIk ASD JLEMW G
EAT A E R e, 45R A, T CVE M
ASD JLE SR fEA @GR BT 464, JF R
TR B R, R AT A AEAT S AN T T
BT —EMGE . BAFRENTT — M
TPAL, DAFRIST— 22 R T R0 000 2R A 38 3% 202
BT R T B 58, 8 bR U K 5 2 R A 25
(multiple exemplar training; —Fh47 R T FiH A)
w@ih, 4R EN 3 4S5 505EH ASD JLEE ARG
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WKt AR v, LA A B AR PR T W
¥ E (Brodhead et al., 2019), #JEFIE M LIAN
ASD JLEHAZHE ) B R B i T TR A
18 L Y T3 RO 1 28 1) JE% R 8 70 46 D T A A
Bé, AL AAT TS = 8 1 L ) Ak SR s 0 5 1 R L3
Fl(Hoyland et al., 2017; Trevisan & Birmingham,
2016), Zheng 25 AN(2017)% T —ABEE e 5
AR TR R S A ) ASD AL K
YRG0 Toon-Chat (ZSfULT Faceu i) LIAIE &
ASD JLE % eI MIREH e . fEIX RS
ASD JUE R AERE H C B RiEAY), JF51
(NP EEE P (B STPNY/ W T o3 ¢
IMTEFR LN ) — R . IR E R BR, WA
TIERE e, RV A J5 — s IR P 2K R
W R R e 2R IS, 10 42 5 R
ASD JLEFEREE ). 25 BE AP A w1
U L B WA A A AN R R BE 4 v

g5 bk, AR K 4 Ty 2 AT LAY i
JLE(IEMEGE L2, 3 FRE L) # AT FRUA 50
T, AR )L G R R AE S RE ) AR B
PN EE S EREENE, 76 BIRFR
AR R FUR T B — AN A, S A
7k B WML &, AW IE N E R T
TE Rl B Z2 Fh T IR 0 2600, AL K 2
o BT AR R B M AR AE ] . A, G
ARG R X e ok L 1R T TR A SR i AR — 8
(0 SRy BRAE, ¥ 43 BIF 98 BT 4 A il B e i b, T
T (B e, LA ST BEAFAE — o I K 1k N A
RN, AR FE N S W AR A B, R
ACREAR S B S A 2R U5 s, SRV T A A
OISR P X A L2 (Y B

5 REERE

51 B&

AR T WU R 5L ) . R R
KW, DA R ICAE R — P fe T 70 3 B 45 7 1T 19
PRk, BARINE, HATA XU R 5 JILE
22 3 W SE B AR 2 2] 5 ah PR S A
D7, ATh R B 2 2T AR ) T 5T AR S 4 T A
E S R0 R AR i LB 2 303k — W A5 (HAL 0
WHE2EME, 53R A0 st Hl A g oRE L, HA5 T
FAF L L2 2] BB B E (D = 0.33), 1Bt
e PN G BB sz 5 R e A ) L [ A LA A AR

W ROPE S ml e, [E, S ZamiL, 2
41 JL 38 2 A0 R A 2% X BRI AN AR, (HIX AT
REZ B T H AN B8 b B R AR s 3R R
WL SR L2 2] Oy s . XL E KR
LR R, WS RA B PR TR, ik
5P R BE N AR E RS, JREAT R T B
[R1A, L2 3 AT LA Ao 0451 00 K 54K AT T 3k AT i
FRIUEL, LIAHG I R A 8] 00 At 2% B g Al R g O
BLERERMERTEENELR, N R
N O PR LA By &5 A 5 RIS B 3 A R v T I
— il B IA T T B A AR ERE L ZE A B P L
T,

52 R¥E

FEl FTAR AT R % )L 28 2 > K & TR B IR 52 v i
fEAE—LER, RRMARETTRTENU T
DH M — P RE,

B, GLEUMAMRER, FREZmILE
BT 24w I M —EZE R, ME TR
K, JLEE M TAEIC I A (Kirkorian, 2018),
P 22 56 H 25 4 5 (Kirkorian & Choi, 2017), ib{i]
FE 25 3 3 B B A5 I T X A 4R AR
(Troseth, 2010). 40N T L4 A9 25 > (Strouse &
Troseth, 2014), MIMRENS B UNHH 5 28
WA SRR, HE, Hitw kJLEE T
AT R 2 2] B SR 98 B TE 3 Z LT Y
BLAEE LWL 2, AR SOC BT, (A 1
Wi 7 AEIR A 4 2 132l #E), Xl H
TFLEMIR AR 3 22 )LE MR R —
/™ B B0 B [B] 5 55 (Anderson & Pempek, 2005;
Strouse & Samson, 2021), AR A X TAE# K A9 JL
B4 % KLL), PRI RS B B A B S
ST AR AR B AR A B R 7 RRIFSE W i R IF 5%
JLEEF R, I N I R AE 4 IL2= > P
T A R o 41 . A 8 AR o

5, AL[RDULE 6 L ZE A K 2% X T R
WY 3247 R R R AR T E R 2 )
B FEABIR 2 2], — AN SR DA &
PR X LE M 2E ST R B T FRAER . SNt
AR ER N, N T B E N LB A, K
KAE 5 Z L F B s, TR
(B&1a] . BEREAERD) . AH BB . 2R FEAR (i
BT 5 ) B i ) = RS TRl 1Y 34 0 =X
AL #2427 > B9 I F 22 (Yelland & Masters,
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2007). FEKMWBEFERE/E A F B IRFE TIA
HIZH(Wood et al., 2016), {H45 R LM, KK
BEHE 7R Y6 A FH RE A AR 4 (9 472 32F 4y J L3 a4 430 0 oK
Y% >J (Myers et al., 2018; Strouse et al., 2018), i
K U 18 s FIAR RS SR e (S8l ) 1) A [R) WL
LT I B A R B B Al LA K 2 > (4 4
(Myers et al., 2019). ARAHF 7T FT L AE AT R 2
2 R v L [ WL 3 X 4l LA [R) 0 3245 Oy kA7
PRT, DARH — 5 A R0 S W 0 E SRR, A
T B4 b 5 )y J L2 A AT A0 R 2 X

O =, JLEE R S i I A 22 50 o) LAl ] B A 2
MR R AEEN . B H AT LA
KA SLUEDF T, 200 B 5E 3 4H4t A4
JLESEAT IR 2 00 . T 28R IV me
(Cognitive theory of multimedia learning) 9 [ £ 5
Jin T AR 5 (Active processing hypothesis), f& BT
AR B ICAZ 1 2 3047 B RT LAAE 2 >0 35 R AR
ZIHE SR INE TG B, MR i 5 > 30 & L
> 1 % A= (Mayer, 2014), $il 41, Crawley %5 A.(2006)
BHRYEFIRBEUT B(E O SM ) (Blue sClues)
B —IRF R KB, 5EAESXAEAT 3L
AL, FibX ATy B JLETEAS B
AT B A AR TR R IR, 2019 AR RS G
R, N T R B R A B KA e, 2
eGSR e aa OGP, AR e ), L3 A A4
i B IR B T — AT R A BT, R,
— SRR IE LT, LB A ARAE AN i U I R 5
IR 8 19 A BE A2 R (Gaudreau et al., 2020), P It,
R TR AR A LW I T i —
FEERET IR L, L E R BA S 5  2s 1 B
A T A A0 R 5 B S B DX B, AT
Az — 7 B AR

S0, FEEDIREELTS T SE AR 51 2 [A) 17 %
BCR 558 800, & JLE R #H S & e iR AT B
K e — PR (Sigelman et al., 2018), {HZEAR K& 2L,
PUATIN R AE L ZE At 2 M e (i A TR B9 HURI R
TRHRTRAMEMNXR, LS HMZER R Z
(1) 18 38 A % oA 2 1 B R 1 5 i G 0 T 92 0 oK
WK IR, AR AR5 A BRI K AT DL
WILESm T ZRALER BT RR, )y HET
L) PN 3 38 5 A4 B9 R 2L (7] B B2 (McClure et al.,
2018), BLAMIFFT R, Hb BRI B9 2% i 55 I 8] 19
TR, HEE RS R 2 UM S (Mulder &

van der Meer, 2009), AR i i LA I K 1) 7 X,
4y L5328 7 37 i A0 O 1 3t A o 2 75 R A B
TnaE R pE ALy, AR R A R R T 2 S
5584 b i AR AT D2 BE S R SRR 22 ) 1Y
AHOGE LU 2 7 A i AKOF I R BE T iR 7 AR R vl X
M ] 8 TR R R 5
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Video chat and child development

CAO Xinyun', TONG Yu', WANG Fuxing', LI Hui’
(" School of Psychology, Central China Normal University;
2 School of Education, Central China Normal University, Wuhan 430079, China)
Abstract: In recent years, with the growing popularity of internet-based devices, children are increasing
exposed to various applications, especially video chat. Researchers begin to explore the potential influence
of video chat on children’s development. It was found that compared with traditional communication
technology, video chat had the feature of audio-visual combination and real-time interaction. However,
video chat still maintains the two-dimensional feature as traditional screen media. By summarizing current
research focused on video chat and children's learning, it is found that compared with video learning, video
chat had a positive effect on children’s vocabulary learning (d = 0.33) and movement learning (d = 0.90).
Moreover, video chat helped children to maintain a high level of attention in the learning process (d = 0.90).
As for the social development, video chat could promote long-distance parent-child relationship and peer
relationship. Finally, video chat could be used as an adjuvant therapy in the intervention of children with
disorders (e.g., ASD). Future research might focus on expanding the age range of children in video chat
learning and the influence of different supportive behaviors of co-viewers on children’s video chat learning.

Key words: video chat, child development, learning, contingency, co-viewing





