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NSRS : ETIESENRE

wER' A

(PR B, NS A E T g, K 400715)
CALZIRE R S8 0L s T S S0 ER %, dbal 100875)

i E SRS ARSIA, SRR AAATEA G S EZ A, AT ARSI LA SRR B ALy Sk ok
T RE#1E% . KK F % (grand theory)L A # &, s+ A LR A MA M EARATRE, AR kTR bE R
KAl % B HAT A . R T AT AL, ShI MM TR, BB T AN ELEH, SHLEMPL
REMBRTHREEHER, SANLRERRAE, oA pf LT RN FRETINSERLETNY
), IR IR RO At 9 B R e it it

EE AR, I, FME LR, ARk TER

SRS B84s

1 318 RERE XS 27 > BRI T AR S50 A 1E 1) 14 e R4 HY

S ST A A T TR 2 0 A (Koretz, 2017; Levitt et al., 2016; Martin, 2015), |-

= FE 4 MR-V e N e e A o = e i 3 _nz 7
KX GF HAbsh e iE sh . 53 HREW M ﬁﬁ?n%’.f)ﬁlﬁ’]f f}éﬁ \E E*FTJ:%XTW‘ 2l
K. Sk B A A R B R 45 2 HLFNSMER SN ML AN fn] 52 M Bt o 2% 30 A9 LA HR 3+ o
%’Eﬁﬁﬂiﬂi{u?%ﬁ?ﬁlﬁ]%lﬁﬁﬁ?ﬁoﬁﬁ%ﬂ‘] X P9 S AL A SRR Sl AL A VR B FLATL ) Y 4
AR, BESEA B AR 4 e cr o AREALL FRTMIELL A, 2
ST A T4, Bk T 3L (motivation) Wk MR S-SR S AL S HESE, DU fip 4
H 1 i (Dogan. 2015: Greeno, 2015: Hattie, 2009). AL AR AT 085 AN RIS Z (B A E
HRETAT I Z 2L BEE, #5 MAS [ 00 Ff % £ Fl STRRIEYE, ARSI —2 N, D4ERE

LI . AR RSO AT T SR B A P& (Hidi et al., 1992) = Z AN H D48 A9 F= A | 4EdFE R
TEXTEHLIIBFSE 20, N ER BN L5 AR B L W Ak; Bt B AR B8 (Dweck & Leggett, 1988;
(9 VE F B FCHL B 2 8 — BRI A S > — Elliot & McGregor, 2001)F % LI AY B 45 % 7]

(SREE, 2020; KO, WA, 2003), pydshpley 1A PTIE HEREORE RISy SRR A R
A5 2 AR T2 2 92 ) SR TSR, F B HAE— M (5 P8 (Wigfield & Eccles, 2000) 0] 567 i
SRR LR R K WA S B T e s LS LA R T RT e S A (E 2 18] B S ELAR A
(Froiland & Worrell, 2016; Taylor et al., 2014; A o X SHLAE FIBILAR R B 52K 22 32 A B — Bl L 38
Vansteenkiste et al., 2006) ., T &M sl — % -5 E A% ek, SE XIS A ARG, H RGOSy
(R F5) . EREE D RS R F M b T AERIRIE (grand theory) LAY, il 22 FHE
@*ﬁﬂ‘é(Brunet et al., 2015; Guay & Bureau, 2018), FAHIS Z B B IEYE, A B TR SR NS HL-
(HRA IR e —E s s P AN bl AN HLAY A 0] 8 (Sheldon & Prentice, 2019).
9, SIS A B B AR o 2R AR
BIHLASN R SIHLAE R — A HEBE 1, TAdLAT] 5330 45r
TEAYESS R W, PYAE AR T AN, AR AT

Wk B 4: 2021-09-27
* PR T AL 2R BRI I H (2019QNIY44); E K H R

ﬂ_i‘-gi&lmagzoﬂogl)%ﬁjc ﬁEzK”E’J;%%, ﬁ?ﬁf/’ﬁZfﬂ“%Tfiﬁiﬁj(Antagonistic
WAEMEE: XUV, E-mail: lynuan@swu.edu.cn Effect)” (Deci & Ryan, 1985), QMR AbA]2 L4k
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¥, AT DL A7 7R, B RE 68 0T 1t A 2R B AR
PR Ay . Sl s, IF HEES 67 A Ve
TR TR — BN BRI, PR Z R Rk
1 (Additive Effect)” (Wirthwein et al., 2013), E&it
ZOh, AR RIE A 2 PR N R AR A, A
S B AILE I (7 BHCTE S, i 8 A R A
25 ¥ (semi-radex) (Howard et al., 2016), & FU#RY
(multiplicative model) (Liu, Hau, & Zheng, 2020)%

BT FIRPIASIRSE IR, SRR e R T
ANAFE SIS &, X5 K R s pL A ob
HRBNHL A PG HEAT AT R, 25
KIS, MBHUAE PR R T A
BEJE, BRR RS ML A2kl . Z4E L5 L) I
VT AERHAR 1 0 52 R 454, T2 Zh AL 4 BE 25 44 KL il
S Al T SR B A VR FALL,  H S R
TS A L

2 HUHEHRREEER

21 BHEREERAA

H 3 B & P 18 (Self-Determination Theory,
SDT)J2 20 ftt4 80 4 S L HIZE 5K Deci Al
Ryan 4 1 9 ¢ T AR IHL 5 S K e 0 2 WL B
B, KRESEET 6 HFHIB(Deci & Ryan,
1985; Ryan & Deci, 2017), 1EA—FA HLKRIEE,
F R e BS BR NSE RYELF4T . B A BR RN
WA AEY, MARERAOHEBEK 5ES
i, ARSI ZS S, F SRR B AAT L
0, SHSHRETT G I 8E A R 25,
2016).,

R e BRSO A K S BL T 00 S N AR Sl
HLF A1 5 3 AL 5 il 248 7807 S 4 B 20 WL 32 282
(continuum)ﬁ'ﬂy N %Bﬁ]ﬂ(intrinsic motivation) . A
BBl (extrinsic motivation)F1JG s (amotivation)
(Ryan & Deci, 2020) . It id # 72— N1k
(internalization) Yt 2, B MAE 554N EBIRELME
{RAMERAT Sy KA TF 4 e A o 1 B 3o 7 (X
#§ %, 2016; K& 4, 2010), WHEBIPLZ LIS
B 19 A R B0 1) 1) LD R B, 24 ph X
TG Bl A B 1 248 R 2 ORI T A B A BB SR
SIRMATEN . SMERSIHLIE H e o THRAPESL,
W R A W 56 S A B oy B S R AT N, iR
AR T3 SR BT 22 il i sl AT 1T DA S AN 0
SEAT s AR 4E LI Py AR BE AT L SR S I

9 /3 ¥l (External Regulation) . PN #% 8 75 /3l #l
(Introjection Regulation) . A [R]85 /3l L (Identified
Regulation) DA & 4 & 14 35 / 3 ¥l (Integration
Regulation)', JoEh#LIE—Fh L= 47 0 B IEIALIRE,
MRS [ O BCA BE ) 58 ORI 3 AN AR AR T
W45 5 (Ryan & Deci, 2020), 5348, HRAGFHHLIY
SIS 27 0 i N N T A A B e B3I A T
il 7 3 #1 (controlled motivation) 5 H F il 5l #l
(autonomous motivation)Biffi, LAX 434N H T
H RS IR B TN IR R R
#1447 4 (Ntoumanis et al., 2021; Ryan & Deci,
2017). W 1 FR.

22 FAEEBOHNKBILHES

HHLEBE DTSRG, ARIERIR
PIAEHL AT ISR AE B HLE B2 EOR R ShL A H,
[F] s, B R At (Y A S S AL RIS 45 45 (Sheldon &
Prentice, 2019),

EWE LA E R A48, 78 SDT Y
WL P AR T % BR (interested in) . FE1R
(enjoy). Pifi(have fun)55 SCHE R AT AR SIHLAY
A & ik (Deci & Ryan, 2000; Ryan & Connell,
1989), & [T 78 48R A9 HLIE (Hidi et al., 1992), —
K D4R E O I A BRI O | FF
AEME RS>, AR A SDT MHERR
ok 8 B B bR gk PRI (Dweck & Leggett, 1988;
Elliot & McGregor, 2001) 2 Hi i A 8] H A5 & 18]
Fe 92 H FR(mastery goal), FHEENAMK . HFK
SER L L WSS B IRZI B, R RN —
Pl ELAG 5 R FIRE 1 (1) N &6 B L (Jankowska
& Karwowski, 2019), BribZ4b, Fitad 70 4E4R
M )0 R B (Davis & Csikszentmihalyi, 1975)
RO TS (flow, SRR, &4 — > AFEA %
H AR T, X5 — 5 3 2 4 2 9 L vk 2
L D4R, I REHE A —Fh 58 A PTiR H AR
To BEIHY. o, EREMNLE ., XML
BTV T WA A 55 PR Bl AL I < 4R > 2 AR S AR
SEARSCOR I B B AR IR, 2017),

A EHSMESHL EEAPRIE . 5L
B 1] RS AL, B T H AR R, ER
5 RSP R R ES, A SR Sk

U TGk, A SO s Lk [ — R, R
SCHEE BB



%7 i A5 ZIHLASS RS RONE . T S pL I L 1R 1 R A 1591
F1 PYESEHESMEXER
TP A IRERA LA itk ¢ LIPSy
PN TE T Sl WHEBBIHL  FIRER AT 3h PG WS R B AR
BT Bt SMEEIHL e — A IR O AR P — S Y
AT 5
A ] 4 A3 SAEREIHL  FIk A AR B ELRIES S e XA WM A RS
P i SMMBIPL O G 2 IS PAE e FioaE S VR b JER 2
AT AR AR EETER BT AROERIE . R G H br
SMETE TS i Y SRERBIHL  FRAF IRl i G A R A AL IR
T / T TERGHT R R

AR B S , IN[R] S AL e kA AR AT i
WAL S, i S B ] 2 AN (E <R AR
BEE S HLELIE (Atkinson, 1957). W] {H BE it
(Wigfield & Eccles, 2000)24 AR Z 5 & o . 46K
TGRS 2 )5, R (B R B OB
Jr 11 155 358 2300 B A 8 B <A D B T AR R
M{E(attainment value) . V\]%Mﬁﬁ(intrinsic value) .
B (E (utility value) (Eccles & Wigfield, 2020;
Wigfield & Eccles, 2020; Wigfield et al., 2017), H:
o, RN (E B 4R S AR, RN AR S AL LR —
o RENERISIEL A RN R B RIE L, RUH
W AE BT & B S, — 3 BOABE S AT M AR B3,
N5 1Y) G R ) SR 5 e B A,
A WS B BT O (AR S 1Y, AT AT
ML $%3F (Lauermann et al., 2017; Umarji et al.,
2021),

PRI RIS IR S AL WL N B S BL, 45
e 25 VAN R RS B 5/ 3 IR A (A BT R B AT 30
H 3 M {H BR1E (Covington, 1992)%F A M (HF K
M ALE R IEREL MR B, JI<k15 A/
FHMERT . B b U B9 B H A5 (performance
goal) & F5 A ] ) Al A 7R FH S RYRE ST, T
AR IEH BRI HbR. BRI, FEE-HE
B E BRAS R TR A AR E, 0 P -]
i NS R NI S R i S W SR W e (DN
2%(Darnon et al., 2018; Gillet et al., 2017),

SAMES U OGBS F WL AT R E A
Mo WAEGER AL IR (Schunk, 2016), UYL
2\ P& (Bandura, 1997; Schunk & DiBenedetto,
2020)% . TEALZSNIBLEHLMA T, B A 3%
Jeh S, RN AT B R SME B SR AL ) e
B E AL, REATARN . JCIAKN | s LA ok

FAE . smAEMRAT ), LB B« <q £
AU RROR o A A RN B Y Y B R AL e R
(self-efficacy), JEWM K= MM EZRIE, 5
SDT 4+ i) 4T /1 (competence)tH Bl (Deci & Ryan,
2000). HIRBAEREGE ARG &, BEAESAA
e A FAE ) B BT AR L, AT AT DL — 2D AR
FC 0 RE ) Al 1E 28 56 7 AR AR AR 55 WO A5
&o SDT HHIMEAETs, 150 = A FEAL B 20
SEA, LN RS HLAET N, 2R SRR S AL AL
BN FREIHLI G 2R 2 —(RAE 4%, 2018),

3 BREFKNMREFRRMN

31 BAGEZSMMIELSFIER

A 20 H22 70 4R, BN BRTE T4
AR R A AE T, JR4R T S AL AR,
A AR EN LA SME S HLTEA BT F & AR EL X 37 1,
{0 T —HEEER IR . Harter (1981) %391 8-
AN Bl ML i 3 (Intrinsic vs Extrinsic Orientation)#f
0 T RYELE Y, HA R AR S
FRSNHLGE Zm) AN S PLAR T A . B Rtk sE
I A HLAE G 38 (Organismic integration
theory) L FEX F i s ——4 FHMERSNHLA A, Bf—
Tl AR 3 25 0 DU AT X0 A AAS 8] 19 7 =X
b, X LA R 1 AL AE H 3 S AR A BT 22
S, L AE RO 3 B R B B A BT X
(Deci & Ryan, 1985).

A R HEEMIRIER A T Ryan
Connell (1989) % il i« & 98 19 £ T~ (Self-
Regulation Questionnaires), 437l & SN EShAL |
WHERENAL. AR SIHLLL R N ER BBl 4 Fhahble
B2 )G, AT A EFEC (relative autonomy
index, RAD)AERARAEEARSIHLAF . FHit5
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T
RAI = 2(N#8hAL) + 1GA R BHL) -
L(NEEBIHL) — 2(0ME B L) (1)
TR 1 RACE T LAE 1, SMESIHLAT N BBl
REAR T AR B 2K, KR ShILAN Y AR S AL
T ARRT B AT, AR BT LU B AR Y
AR A V. RAL A B TUEM] A 3P sE BOE I f
{EL, BRShHLAAHRT A KR 25 2R b
e E 1Y (Howard et al., 2021),

HoAth A A — LE RGN [W] Y ) % SDT i#
SEAK A PRAEZE A AT T IR UE . HEANE AL G
A 2% B B AL RIS 43 22 18] (8 A DG MR =02 5 170
BAAESEA RS, X MR R AR BR B SEH Y
BIHLE A 2 (0] ELAG T 5 A DGk, A B B 1Y
SNHLIE A Z (8] H AT 58 B AR O, B AR Z i
4li 25 ¥ (simplex structure)” (Ryan & Connell,
1989). 7 4b, B —Lein G J5 ik, tnl DIER
K SDT Wy PAEssty ., fBilan, 5P 1kt K+
4+ M (Confirmative Factor Analysis, CFA) 37 3 5.
IR BAR 3k — LR By 2]y B2 MR HES, DA
I A Ttk E 98 H B A Fe e i H, 2808
% 1F (Chemolli & Gagné, 2014). K G4k
(2, Guay %5 A (2015)fd FHAR 2 ME 45 1 )7 AR A
#(Explorative Structural Equation Model, ESEM)
XIS 5000 44 K2 A F s T AR AT 2l sh AL B
RHFTEE R L . MSHTA— A2, Wik
B AEZE AR 1) 7 1 TR R R A BT TR - 22 8] 4 A DG
Kb, BCraigify” ,— WK B TT I T A AN A
T 1989 4FEZE 2016 AFRYHCHTSE, T EIE 20.5
TR 486 MY, 45 HRAEMR KA I3k
T WL LRGSR, R T S PLEY R AL A R
& (Howard et al., 2017),

32 BYGEEMEFERBA

TEHORON A2 P AE LA A AR — . B
UEHE 2= W1 45 B30 i A7 92 7T RE Sk B <o B G 3 Ak
{I% % (overjustification hypothesis) “ (Deci, 1971;
Lepper et al., 1973), iZ{RULIN N S LM E R ),
B AA S 5 B0 Bl S 23 FEAR AN AT 205
N NTEDGER o RS WF ST R T X SN2 il (R
W, DA AR, QR TR Y R R A R B
F M, A2 BREE A AT AR R 2R AR A 554>
RSN ERBIBIL . AR V22 3l 22 BRI AR Sl AL,
FERERY . TR MR RIS L

5T DL K PR SRR T LA ks R b, )5S
A M HE, dEm s m P E8 sh AL (Ryan & Deci,
2019; Weinstein et al., 2018)., A & #eE Big 4 T
SRIEMEL . RIESR . BT HIECE LS RS
R IE 1 45 42 45 (Ryan & Deci, 2020), b
IR LEHMER ) AT RE s B N A E 0,
T 488 3 2 A 10 24 3] A (Barly et al., 2016; Patall
& Zambrano, 2019),

WiE AP BB 0 R R, FEHUR0N 6 e 3
A EEshPLRE SISz A B LE R
ARG AL S 2 At n, BV A FR sl
SARM2EA NS S5 S AR K (Ryan &
Deci, 2020), i 4 Manganelli % (2019)4 764 44 &
KRFNRZEAREA, 28T AR IE SHHLE A
TR W AE TOUI K 2 2 lb B SR A AR LA A, [
ZIE T RIS . SR LM, R¥ENA
F B HLA L BE T T 55 (Y 2 3 i G, i RE R
SEHT U A R e, A M S P 2 S S B
520 . Oga-Baldwin 25(2017) B8 5% 2 B 7] LA
i R HE E E AN TE SR 5 i H AN AR A
WeE S 51, Gillet FQ015)ME THFMT.
PEATR 9 B st H br DL BB SR X S8 HARTF 5 1 H &
PEFNFE BB AE SC S R AR, 25 R R Y
AR T A E M EhHLE R Bt H ARad, 5 4R K
Lo il T PE s PLIE SR B AR B, T ek B AR
5 B4 P S L RE NS & 25 1 1) 0000 45 08

YL R T, RSB SPL17
R R SEAE R . SRR SIHLAE 11 55 I
SHHLAY T R 2, R 7R BRSO SE B AR A2
H o BRI, AR E IS M IEIEE T8 AN 3
LI R AR, Bilan g SCHR B iy s b e | 4t &
AN M H SR 57 55 (Schunk, 2016; Schunk
& DiBenedetto, 2020). &SN AT BEI-IE L4k 254,
FiHE AL 25 A A B3

4 BULENR BB

41 BHEZEMPBIMER

X B2 S5 R () T BE, LG <A A R HC
(RADAJI43 77 X (Zuckerman et al., 2002), A WF5E
TR E BT o R A — A B — Y F
£, RAL ASBEAE I 45 Fh ELOK () ShAILSS B X 45 2
AR B () M 45 5% 0 (Howard et al., 2020), M RAI 3
AT UE ), HARK N s Pl E Bk B R R
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TINFEBIHL, X5 LR 45 R I A M AF (Burton
et al., 2006; Gagné et al., 2015); [Fl¥E, RAI &N
T HL SIS —FIH AR A ) &, PRI A B
“=1”, SRR IEYE R U N B sh L5 — 260 28 1y 45
Rz EBRWA KR Ng et al., 2012), X T SDT
BRI AN R S HLE B, A B3t 24 3l
BLAF LT AR RN, AT 7E AR B 52 vh B
FOTHR, 3R AL R SR I WL AT A Y, B
“FHHLAY Z 4 5 (Gagné et al., 2015),

Z AL S 1 0 S T e A R OR IR TR AL 3
WA 2 NHINE, BN IMERE IR 254 e 3R
W, bR b, B B T REIFAAAAE U2, AR
R, GkZ AT REAE AR, R E Y AE
HNERAL R B AR L, RITBE T, HR Ry
b 22 Ji3 =2 B 54/ (Cameron & Pierce, 2002), M iX~
RS ESRUE, AMEREURD R IS T N ER S L AL
B WA B4 IR R SR S HLA S5, TS
HAOM PR, ST RESE N . 2L
95— A IR et HAr g . RAEEEH
bR EEHER S, KRB EEBEMA, 1F
TP 14 R G SCHR Hh s 5 T 2 Ry 5 SRR O
PR A Zh AL, HXF TSRS, WA H bR IR AR
“Ib I M K 2, Al LLIE) B A7 FE (Senko, 2019; van
Yperen et al., 2014), Senko (2019)F] 2 > I FRAE
Z8(The learning agenda framework)iESE T BFh H
BRI 2 3 Bt 7= A 1IE 2w AL, RIAE AR 55
ZURAS S OUT, RBH R, TR
H AR AT AFEAT 55 5 22 2RI RC A 17 0 T (2
B
42 HHELEER MM

S s e W N SRR SIMET Sl ATL BT X S5 0 R
EER LA O Y A e IRV L E T B )
TR SIALLS & SR S AL AT L= Az LAl B — 3l L
HKIE R L. 76 SDT HEZRTF, {5 Bk Hifk
RN HL — DAY, SsdERRAMA I BE T,
M3 75 8 &%0UT = (Froiland & Oros, 2014), X5
LRI A — 2, RIS AR BT 55 1 B
W, AT 2 X AT 55 77 R SR 6l 72 S AT 55
LB A (Ann & Hidi, 2019), Hidi Z5(2019)%
ROy <5 B RAHCHE BT, EaxA
Wy R I AR R 2 e . B H AR ELR Y
5% & B3 Y o Sl L3 e 4% 1 1] (04 T50I0 2% AR Bk,
F3r H bR (R 8RB 5 R I 2 IEAHSE, W]

i H AR (R 5 R B 5 R B 2 7 AH 5¢ (Darnon
etal., 2018; van Yperen et al., 2014), {1, W%
H/DAE U H A kTR B Sl 248 R B Y
KR MY\ B 58 i n 4 B bR MR ML B
b 0 A5 46 35 68 1E ) T80 2% 8 R R R 1 AR 4k
(Scherrer et al., 2020), ILAN, TEZE A FHAT,
A UE A S BB S AL AT SRS S AL IR B X 2l B
BE . CAESUEOR AR BE 1 1F 10 300 /E FJ (Chiu,
2018; Liu et al., 2019),

F4h, ZHF CFA EEARFESG P R T £
254, Lban TAE s Pl & % (Motivation at Work
Scale) (Gagné et al., 2015) . T./E 1 & 7] % (Working
Preference Inventory) (Amabile et al., 1994)), AH
Zh#l 1 2% (Sport Motivation Scale) (Pelletier et al.,
20075 . ZETFE5HAE RN i Z=al b, 5
ASTR] R (4 8 ) XA [) o 25 SR A b A IR A E
B0, 5K IR (2019 H - TR E BLIE &% TAE
SHHLAIAR A ST AT AR B, S5 REon 0 T A 4
AILAT LA IE ) 000 AR AR 0 TAEAT S A DL S
DFRAERERE; EERESPLNE 2S5 E0E . BIRE
) DA B TAEMS SRS 11T S LI R 48 £ ) T
RCR IR R W . CARTE DM LAESS Sy, E
5% TR 1 RS . BRI (Gillet et al., 2016;
Kuvaas et al., 2017; Lopes & Chambel, 2017), 41,
TEAERCE B, N ER Sl 28 A 1 5l gk i =
FEIBAT 56 TN IRI SIS 2 Ml B st R 0 45 4 D) A
X MBS BRI MR B AR 2 IEMHE, [
At 5 — SR A5 R B IE ARG, MM ahiL 5 3%
WRRRETOG, H SRR A, LY
Mk 25 B A0 ¢ (Howard et al.,, 2021; Liu et al.,
2019).

7 —AMMEAS B 0 [l B, S PLRE & I
AL Ak, U EEH T IEE T S E R
(1) 1 5 36 9 A8 Ak % A 8 81 (Corpus et al., 2020),
TR, W/NER BB, NESIHLS AR 3
BLX PIFR M B LN A B KPR — A X R
FE R RS SRR SIHL AN DI R S AL P 4
PESNHLAEX BT 2 T Rk 5, s pleE 12
UG ¥ TR EIRA(Gillet et al., 2012; Leroy &
Bressoux, 2016), Corpus %(2020)7F A Fk B i€ Flig
MATR 776 2 K2E—AFEG 2= EH AT IR
P BRI, KA Hi BB 1R B ARSI HL A
) BIATL K - s (EAS BB T B, MR BRI 6 o v
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AR W b, i AhER R 5 F0 TC S ALK A K
SERARAER W T, 7 TA/ESE, da Motta Veiga
I Gabriel (2016)#F57 1 MATE R U T2 h AL A
BAEIEN, G RAERIRS B AME N B EME L
FTRERBTRE, mEfEsln &R R e
R

RIS Z, E2gESMNIRAT, NEBsiL
[FAMER SN HLIT AR BIH B, AT AT L R4S A
FRAT IR ) DUERFIAN (B . (H2 PRSI HL Y F 8%
RIS HAIA . ERSAILGTAT S 5 538 A A ik
H A AR e 0 2038 Sl L A 42 2 A FH D0 A
— SNSRI, WALEAL . S A
fife TR IR )R AR % (Ryan & Deci,
2017)o X AJE R IRATHF SIHLFSNT AL 7E
HLERRLP AN SE 4 B, ShPLAAS ta A% B8 Sy
Bk, TRt —b HHA R IO R A TR

5 ERFHMHRME. HRSNA

CRE PR Bl KRR A K AR A R
I Ui e 3 B9 E4 S A, (R T) f R A7 A — S A
AR R BRYE o A AT A S5 IR T E LRSI
Pl A, AT AR A T 50 2 PR 48 Hh — S 7 1) L i R
Hr RIS [ BE 5 2 T8 B A8 — B8, AT {8 5B 9 HE 22
X BIHLI S5 R AT B TR = A i 13
51 BU&SZHELMPME: FEHEN

FI R DR S BEE 7 B 1 Sl AL LA —Fhal S
T, WA DR R S PLIE SRR R
TE—RZ AN, i W ZHA TR E] X L8 A (7] 1 3l
PR B ME& EAF AP 22 S A T 2k . SR T 7
BHARB IR 5T, HFFE N DR B A% TR

R — e A T g K 7R S LA T A0 2,
B2 5E M E TR — BAR S LR AL, T 4E
e, BIFFEE I bR R AR 04 5 v (6] i 4R 13X P 7
T, DATE 4T Ay AL 2ol 2 B R o E B i s AL
WA o

4 J5) IRl F A7 (general factor model) A& X} shHl
SRR — B R, AT DU T X T — ik
R FVRRIR R B . AT R, WU A5 Al
R — MR, (B2 5 @B (higher-
order) AN [A] (Y2, 185 B PR A8 284 4 v i) — B IR
564 S8 B — B TR Y, T4 R B R
— [ - 22 ) 20 ST 1 (McAbee et al., 2014), 4>
Jai B P T — o B X 43 05 R AR R R R
AR T2RmEF 2205k, B EE
A 2t A8 S A Sy R 43 A2 4 SR TR e ) AR R
ZRPIRI R AR S o SR 4Ry PR AR BT LA
HAT R SRR R Z MR, R HR
2B B J5 J5 I RS2, RRIR PR RS2 #AE L
ANTTIE R o B S LG R, Sl —
MEREGREEZWAZE, —BERERHA
“HIRPUEIL, B— s T T A LA,
RIS BLIE SR T A A — D — R . R
AT AT DL AR 2l LS T X < B 3R E S L Y s
Wi s E TR R H R PUE K, REFIRR A
Ttk E K AR B H B BB AR5k R 2R 2 B 3
ML R R PRIR, W] DARE IR B R M 48, 4R
NE AL, NESHL. NEBEHLSE(Howard et al.,
2017; Howard et al., 2016),

Howard 55(2016)fff X H TR R M 4514 U5 12

(bifactor exploratory structural equation modeling,

| mn | me | w6 | me | me | s6 | s6 | @6 | w6 | e6 | e6 | e

B ShfLRgE 5N a5 s B
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filme % SHLAZEI SR80 : BT LTS AR L A 1595

B-ESEM)XT 1124 & ME K5 THAT TAESIPLAERE
TS, G55SR T sl A FePee LR (# 1), H
] B R R B T — e B R P KAk, BRI B
BLERUR AR B SRR oTik, 7e45 R EWoRA
R A S LT B D AR B Yy 22 T —
M B IR P 1 2 R AR TR B AY 5 25 Wi, Litalien
S5 (201 7)fdt FH [FIRE B 7 e 58 1 R 2 A ek A
22 3 R 22l SR R R, PRITUT 5T (1) 45 SR 4R
FEHH, OBL IR A TR BB A AR G AR HUL 2 2T B IL Y i
SRR, FRPRHEET X — M H IR H R KO AR S L
HFR 0 R LAl . o, — e 3 3R e AT R
T T RO A ) W R R, (WA T AR M T T
BF R EMARAN, BRI R — A
RZ ST Hi ok . Howard 45(2020) Y — 5
CRRTELH Y R T X Fh s ALYE B A, i A A
FBHLEY 8 S (semi-radex) 4514 o TEXFPE5H
ANFIZET G Sh AL AT LIAR S [ 3 o e 18 B A7 0l
H, R R E A A R 08k 5Tk

IR R SDT Hh R sh L P A% .0 07
1, BPFRR4)R B I oke B SR SRR
FE BNHLZE R R Sk R AT T A DL A, B RUE
RO BHAILZE 4 AR AR Y (Howard et al., 2020), %44
T4 R F e S HLEE /8 i Rr s 4eie, JF7E3e -
2583 SDT; 44T 4% 1 [FIRE fg s B8 47 g
FAR RS TT R, ARG N BT AE A% T 3 A
EL{AR M K 2 TR Sl AL S TR X6 435 R AR i e 7 G Ak
YERL, AR GEAF 5 2 4 [A) — BRI HE QR0 42 &5 R ok
AT R BE
52 BHELEMPEETM: FRIREE

RS 5 SRSl 18] i 1 R A vl BE & AH
M o X A7 ) 5 = R R R ) B S T ok
FRBIRL , T50, “TRFRBR 4 N &R sh AL 5 4R 30
PR R WA~ 4k B, 3K Pl 3l AL 0 7K S R/ B vl
A, NIt BEAEARNRKE L7456 R, 7
— R HLIEAE BN B — AL s, Hsg gy
)23 R AR, B —AN B 09 52 ) 2 28 S T A 5
Wi o SRR B R . BRI L VR, TR A 4
[F] 722 B (R 9OBA % W Z IR HATER, T
FAH finai (Nagengast et al., 2011), 1F. 38 H.AF H =B
5 T FR (9 /RE EL A T )T 15 o 25 SR ) E 5
We, B 2 9T AR KT IS R, ER0N AR
O EREN, PR Z N PRl ;6 32 HoAE
U THRZE B EFLm, BEE T2 EK

SERRER, ERON AR &R, A B HTF 200
TSR M ELAE T, WK Z 22 5400 (Liu, Hau,
Liu, et al., 2020)., Liu (2016)8 7 T — 528 iy [
¢ DL SN BB S LA [a] 288 BU A ER 3 B =2 ]« 22
BRORE I — B G R T — A WS B T (B 2), Ferp
PR SR B R A ANER Sh LR 3k 25, 1l P o)
BLET AR 2 F SRR S ALA I 55, X Fh AN 20
B £ 02 H ERIEAL RT3 5) . 2k, X+
SR FH R S ML A I B, ) L S LA P9 35 2
BLB A B4 78 3 85 /N (B ATh SR A 5 B)), FD%E e oy
BSsIp IR EZAEe ST Pry sp=-gi i

05
N \\\\\\\\\\fﬂﬂ%w@m
§§§§§ —In=2
B 01t Dy — - — —In=1
i{% " n - =-In=0
FOI e e
03 e B ERSNF L
-0.5L  px=1 Ex=0 Ex=1

B 2 BIHLAY 22 20N R B (Ex: AT L, In: N ES3h
ML) (B 3k . Liu, 2016)

“EFRNAREZ I, N, SDT 44
R LRI, IHARRITA 1IN 2L Rh # 2= hk
WAE Y B M K N s L (Deci et al., 1999;
Lepper et al., 1973), B 4TS5 A9 LG P48%F HM B
PR RS2 2 OCEZE, XA AHA SRS, &
Jili T BE 2 2 I AR A L 5E AT 55 9 L, IR UE R
HHEAERAESBE ) . Bk, kA B Fm
SR AT PEAT 1 058, DA B2 3tE S AL i
XA R 55, SR8 S8 BT 55 022 Rl T e 23 3
WEAT: 3 o S, AR Bh 2 B AR B 32 A BT,
o 0 e OIS 4 e A AR JRK 37 ) 45 o P 1 BRI D AT
%o H A F 0 A8 S BN T AR T R R T
BRI R . $E a2 BE U, SMEX
Jil > HE ST W14 24k (Cameron & Pierce, 2002), 24
il Z 0006 D48, 2R 5 A AR HER R
Wb, MHEM T A AR, AR Sk
R J5RA BEFEE B L B & (crowding out
effect) B fif B N B s L5 S AR S AL =2 ] 1) 22
5% Wi (Cerasoli et al., 2014; Gagné & Forest,
2008): AMEREHHLAYFEAE 23 NAE M IEHES] — 1,
P SR AT 2 % M, ARk
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Z NTESSHR IS, ST K 7 S A T
T2, WERSIHLAYAE 32 2 SMER S BLAK S 1 i 2
T, RZIRR

5RO W AT B SCUE S HE 1Y ¥ . Cameron
Fl Pierce (2002)[ 7T/ Ml G2 ih Xl 73 = I
SRR ST NN 7w GOE 47 kb bR LY NISE S8
Horp ) SRAR AT BS0HE E fh A 1 28 il 051 2 A Sk
P2 FRARE A2 il o 45 SRR AR A H Y 2l
A B E AL Sl = 0.02), {H 52
P T A B IR AR 4R = 0.24), i A
N 25 Jh X 79 o P S ILAT T ) 1) TN A o
U BT F /8 J AR A A AU, 2 Jah T A 2 $ 4t
AT W — P IR A5, XA R T B 2>
{253 R, Cerasoli Z5(2014)9 7T 43 #7155 1 3t
40 4F 5T N B HL-5 SN s ML Sk 45 S (14 52 i)
FIWFFE, &SRR R L NER PS5 Sk 2 E A
K(r = 0.26), HAEANFRMFMET ARG, EA
PEBEB RS LT, NS AL S s (r =
0.27) M X F EL B (r = 0.30) 3% i) 322 38 Jih (r
0.45)IF B AIK . Liu Z5(2020)8F 58 1 P& FIZMEB S HL
Xof r ] 2 A 2 B SR AR F DL TR BN, K
BT F PRSI HLKE m 2 AT, ARSI
Ho S G B R, SR, X F PR shbl
BARRY R A, SN ShALAE B TR s sl BT, FE
MY, AR RIGE T, T RS LR AE
frml T 8.1 MR &4y, MAMESIHLAVEFTE
P ] F 234> (Liu, Hau, Liu, et al., 2020; Liu,
Hau, & Zheng, 2020),

22 SERON RIS 1 f# R T ShAIL Y B2 i it
SE B AR LA R B JE R, SR 1 RE M 3 E $1t
T X B EFE T o — 7T, 2FA . DL AT
SEN A AR R AP BOE R IR, R i
HERNFBEIHLAIE R, OF — 5, E# 24T
IR NS LR 2 A, AN RE 2755, Wil
T 38 2 (9 SN 2 S e AR I 2 2T MR, W AT R
FAE, WA IR0 ik L A1 S AL 1k ok P S 3
Mo BTIB“STCRE L, SHAEMIE”, ZR800 A
R IK B BCE | AR 2E AR R T
B

6 WitERE

JE 3§ RS HILS S Sh HILAE RIBIL A BE hn TR X
SIALESF PR 0 BT o A SCOH 1 Tk e S A

M S HLEIE HEAT A, LIRS A 8 A 2
T RS AL AN R S AL B FE R, SR 5 M B4
ikt . B . GRA T WA M E SR T
AR BB 25 AR B WA . AT A B AL 2k %
W TAESER Y 5 I A — AR T B i R,
XA X LR I . B AR VR AL
AN TR A0 48 2R A% o DL R SCAR IR B Y 25 S AR U, 7
BLRRATTNT B ML B 5% a4 BT AR
6.1 ZFHHEHMRNE R EERNH

Ao 3B 2E TR B AL A TR R B 0 AR )2 T
Wy, BRI — RG0S AT R A S T = 4 b ok BE 4
RN EFBRYRAE . B RETE LA S 7 X a
F AR LS FFE0 ] B S
(real-time measure, 045 2 5 BURE VL T 45 301 45
HUFE)4E (Ainley & Ainley, 2019), MATH 2, K
[ SAILEE W) T AR RAT S, DTS SR i8R A
[d], SFA—Fp<Z A (multifaceted view)”, B
P Bl 2 )P 2 R, O B SR Y A ML B
KT, B ANIRSILA S5 S 4L T 5 —Fh
B

Pt 2 B2 L B 2E X sh AL R Ve SRy
Wi 7 27 76 58 K 2% 5 (Renninger & Hidi, 2019;
Braver et al., 2014), &2 E BT LM
Al R g% & AR A Y, A T R R E XA
HITE SRR S, 5.0 B2 R 2 A
A, fhze B B < [A] B F (commonality view)”
AR R B BIL A SN 3 ML B A RS 4 b 2 L
(Duan et al., 2020; Cutler & Campbell-Meiklejohn,
2019) . H # i I il J& 5% 1k 2% J (reinforcement
learning) BE ¢, % PRIE 3 9k 8 o i iR > 4R [
RERFIT ML RBITERIT AL R —
FEANAE, ALHE £ Fh 2881 2 Jifj (Renninger & Hidi,
2019; Dayan & Niv, 2008; Schultz et al., 1997), H
AT A5 — 3R, 2 By 3 2 & iy
A KNG 2 B 2R Gt (reward network) 2 S HL Al 22
FL Al (Di Domenico & Ryan, 2017; Renninger &
Hidi, 2019) JCIE RSN (AE . Bk
B Rl (AR G727 o (4R 55 B RE 5 | A IE N SOk
& (ventral striatum) P30S ; 18O SCR AR S A4
WAL R A G, BEREAS RIS AU 1Y S LSS A
BEIE—RE L, VLR b R 5 ¢
4 (Lee & Reeve, 2020; Ng, 2018), FHifthAH%
T EL i X L5 IR P9 AT R I B2 2 (ventromedial
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prefrontal cortex, VMPFC) . Hij & ' (anterior insula)
1A 40 77 0] (anterior cingulate cortex, ACC)%f
(Miura et al., 2017; Di Domenico & Ryan, 2017),

BE TPl 2 BL A 1 L [ A XD B —
O BEVE i (EFN S B E 78 o <L R A O A B Bl
BLS MRSl Z [ A7 7 i — S i v I Ho4
71N 3% W b B AL AT LA gk R Al e e ] ) 2 il A BE AL
il 9k 47 % 1k (Murayama, 2019; Murayama et al.,
2019; Hidi, 2016). 5Ll N, LB 5«2 1)
f R R T4 R S TR o SR &R Bl
HL5 AN S HLIE = W] — AP AL, (H 4 A0 K
) A9 2y R AT 14 3 5 0 4 D ) AR 7 A Y
T T 48 2k 2 Dl 31K )y A9 0007 . 73 DAy T v v 28 DX B 1Y
K% (Duan et al., 2020), HAN#BIIHLICICHER T
LTS VMPFC Ml ACC (Cutler & Campbell-
Meiklejohn, 2019; Lee & Reeve, 2020), 5 ik,
JSAE <Sh ] WA 0 2 AL A X S LR IR AR TE
25, BAE—ERE LREME AT . Ak ShL
WFERCRIEZ IRy . BRI, Rlg OB
5 I RR AR A SR ) 22 MO S A RETE T
AT b AT S HLA S5
62 FARALERELTENHNER

SIHLIRSE R P K 7 7 T THD, 78X 45 SR8 i 1Y
FHh, CamBHE . BEBRE. Pk, T
WAL SGH L ImKSH S T, AR SEFRES
JURGURE E, MEIrE . AR R, =
i JE% A5 G 1) 25 DL A ff (N'toumanis et al., 2021;
Stanley et al., 2021; Trigueros et al., 2020), H It Al
UL, AR RIEIS, SIHLAYSS HA T e i BER A1 4T
FURTHE P, AR AR .

E5Z, ShHLA RO 45 RS RS2 R A
Do SHLAY YR LSRN N RS LS SR BBl
E NP O VAL S 11 SRR P B8 DO VIS S
R RECAMRSNHLEI S N EBEPL(Deci, 1971),
X T R A A PO O T B A% O ) RETE T N R 3
BL——BR SRS AL X 235 SR A8tk 1) 1) 522 0 2y T
PN AR ShAIL Y 52 e B 5 R B . AR, R T EhAL
F1% 22 Ak 45 KA i 1) SR 8007 JU) B OV A Rl Sl B 4%
X4 AR B S, N2 S5 T AN SIS R
ALY & R —— RIS AR S AL AE M 57 b 532 i ST
B . FRINAF o 2 R 2 N3P B AN, H SR
BT <N IR SIHLS SN B LIY 5C 587 B x4 SR s
SIS T AR A A R SR R — i P Bk R

TEShALZ I FR, AR BR B 2R AR B0 45 SR AR
S A RZ I TR RN SR BT A8 BLARE X —
Gt aE AL, REUREL T S L2 8] <85 Ak, X
PATHE ARG RER)WXR, LR,
AN TR BRI 5 B 30 9 38 FH 4% 1 R0 R ) ) 285 2R
A BB WREE IR AR B 5 L R %
Y1, WS AL H 5 i v R 38 A o S sl Aok A
U AR B AR T A AN AR S A
SPERSY, SMEBEhAIL AT B2 H = A AR .

B, w5E el i k43 3h HLEE IS (Amabile
& Pillemer, 2012)1\ K, WR BB . REH AN AT 2
BET —Fh AR 1, IR 55 25 S 1 52 i 1
IR o MRS LK B, =K
AN Sh AL AT LASE 33 I 2k Fnigs S 9 2 01 A7, )
&SP RS, X, AN S HL R R
FED% DL A B R 2 RO, T LU R —
<RGN, BRI RS S AU AR 1 A M
X%, W5 HARE A S A K, JEERZ T
R ALY, BRGNS L AT 55 HM B
RBCHIE X o XN, Benedetti £5(2015)F% FHZ K
TBURE VX B T4 H RD s B AT B A AT, 4R
B0 T PN S L RE A% H5 252 1 [ 000 EL () 0
BRE, MANHShALXT H (8] =R B 5% ma 7E B
U, 765028 s i o 6 B A —
FMEEZ, SRS A B A et
W, SEHEE P Eh AL, PRI PR S LA 0% X H
SRR A B R o X SETESR RS A, BARCK
PR A B, (H R G Ry SR I FAE A Ak,
IEAF R HERARR
6.3 HEFEETHIHNLEH

Bk T HEAS AR B R Z AN, ORISR RS
S S HLIIR AN E A . AIREIE A R R,
PR Sh AL 7 AR AR S A O BT e, B
WA DB [EA BFRYE(Vansteenkiste et al.,
2020), Hai7E E P IF R K Z 500t 57 o2 E 4h o)
BLEE 6 I 78 b S B 4 R (R R 45,
2020; RAFE % 2018; KB & 2016),

S VG D7 BRI T AR R B T N TR E
Ti5E, (RS b2z R A . 1 5, T E 3k
FIRR PR, R R AR B 2% ) BT HE 1) /Y OF R 2
G067 B+ AR A IR R AR . SR A
F—— B 22 A 27 ) LI AR S e R R
TR G2 A T AR AR AR R A ) Bl )
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(ZFHE, 2015), TEXFEMYSCILIEAT, 2% H
Sxeardr . MR NARE S e, FRATE B
“hrpAe 2 R R A AR Y
HIEB Sh AL P 2 =9 v A 67 ) 155 J, (LA AT
T R 2E S R < LE ) 15 12 (R EE, 2015), HIK,
e N2E 2 W W Sh LK 2R 32 47 25 O gk, T B
Z 2 N HARWSE W, 575 75 38 19 <IN R )
KL B #5391 (Hau & Ho, 2010), 55, H EE5 5508
“HEFRBBL, RI<PAR s /NS 2 2] 7= 2 D4R I
5%, H 24— B T W E s 2
BB ZITE] T, SRR =2 0, B
PL, HE AR Z ShHLI S BT, PR R
S a5, RSN S AL RE i B 4 v 27 AR 1 2l
FE, LISk 3F B BT 2 ) ST IR (2R EE, 2015;
Liu, Hau, Liu, et al., 2020), S 7E P E1EE T, Al
SNHLZ B A7 R < RE T A5 1 B gk 25 4, £ 4
S5 R U 2= S5 R UM R B HLSCR R R S
H AT H L B — BB Xt 2% 2 S L SC k2
SUATHRR . Akt O A R Y s AT
Sy, v 2 A R g s o D S [ AR A
A AT TSR A B2 1 D VAT 7 A SRR R I 1) 1
#(Cheng, et al., 2016), Y H; T Z4EL5H; XTI
MR R A, AN S AL S R IR AR A 2l R,
T ARSI T 1) 4 AU AR & PR b A
& (Liu, Hau, Liu, et al., 2020), 735 7 e
R, ST, g ST AR EE BT W s HLEE m A,
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Structure and effects of motivation: From the per spective of
the motivation continuum
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Abstract: The motivation continuum is a psychological construct that integrates intrinsic and extrinsic
motivation and presents different hypotheses on the debate between different types of motivation. The
popular theories related to motivation were united under one grand theory, we unified the theories involving
the above issues and integrated self-determination theory with other relevant theories on the motivation
continuum. This led to different hypotheses on the structure of intrinsic and extrinsic motivation, i.e., the
unidimensional structure, multidimensional structure, and complex models with new theoretical developments.
The effects of motivation on outcomes corresponding to the hypotheses, such as the antagonistic effect,
additive effect, and other complex effects, were thus discussed. Finally, we applied these models into
practice with the discussions on the multidisciplinary perspective on measures, nuance in terms of different
outcomes, and cultural uniqueness in the Chinese context.
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