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17 88 B B3t )L 2 R F B i 4 IR R

xFHE FFEE MNEMR
(HTLImSE R L R e 5 F B, Ml 311231)

i E STHSHEAEZILEMAMRTFREAGEEZNES, HLAAEAS S, 292 L THE R EZHH
e, mEBEHNRAETFAS P PRFTLOLAFIMEZ—, AXAEEALE, AL FREEEB AT
@, B EERREFH I ELTAS L ARG Yh, RECHMALTL: DERELALEL, MaaH
ibb FESEA LSRR BAAMG AR, 2ARAILRAZRA, REFAETREZHE—F 450 H R
. A EARAE F BTk AL F AT B e B IFAE, QAL AL, ARREIHGELTHS FHREGR
HEMBRAAEZ R T B EL L S58FXR, S5AEARIHGETES HAL, #9852 FEH L
FWIELIF, HAAREY), AAZEZAIREAIANSDRFARLIH P, LEGEALIFRFES, AR
AR R E BILEINIL T, 2 REALE A LA FILR A ILE, ERRBA FI Q) E
Bl ML, BRI HGERB RS, X TR, BREMGNETERRA X, REFRLTHK
BN EEEE R, AREHGFTRXERF, LEGARLZFF T O — TR AR ZHGER, K
AR EH YL TR T B S B kA e e THLH

XKEER ARz, wFBESH, BiASE, WILIF, BiEEg

SEKES  B849: G44

1 5|5 )52 B B[] (Bus et al., 2015; Richter & Courage,
2017), T 5 Zf(Dictionary Interactivity)J& JL
T LT L A R UL B B B R E 2 — (Smeets
& Bus, 2015).

W RS, R A L il b
B 7 BURR LA fih % AH 1 48 4 J5 (Lopez-Escribano et
al., 2021), I GIFHCAHRN A EEE . B A (Korat,
2010). #himi(Korat, Levin, Ben-Shabt, et al., 2014)
15 LR BE(Korat, Atishkin, & Segal-Drori, 2022;
Smeets & Bus, 2012)#Y i 72 . 17 LB 5 57 55 2 W]
R L EE X H T [T 0 B, M R R
HAFFE WA RS, REE— %A T shil( e
2 5) AL S RN 2 1) —IE B S (Bal i
PR 7 5 & 2253 B2 (Mullis & Martin, 2021), [
BB 5 R RN 2 A5 e B AR A A R R T 1)
1% By ¢ 8 B & (National Reading Panel, 2000;
OECD, 2021; Ho & Lau, 2018), 12 E R k3
50 H (PISA) & 1 1 < Bel 52 R % P iek i 19 =07

JUEE SRR DA R, o R i 13 ) 32
LM BT AR EE N BT R R
i AT ¥ Bl A R, DA B AT b
i JL 1 2] 352 %8k (Jones & Brown, 2011), F&{KT
JUEEAE I 152 v 8 ST TR PR FIIA RN 6767 (Yow &
Priyashri, 2019), K #IA R & —FGEH M &
JLEE B33 HL(Richter & Courage, 2017). & JEJL
H i)Y AR 7 RN R LB ] 152 BELA B T A e 352 A R
(Egert et al., 2022; Sun et al., 2019),

R L 26 S5 P A5, e R S i T YRR A
JETL5(Smeets & Bus, 2015), HL T [& i 45 1 Y 3¢
APHEE . T R AE B RRAE REAS H AN Y
JULE AT b Sr R 52, R BT S T BBl fE
W% 51 TAEICAZFNINAT DI AR 5 A B L L b

ks A 2022-03-16

£ W AP AL 2R B B (23NDIC108Y B).. I(OECD, 2021), KEAFFLUE T %25 ¥ (Ho
WEEH: XIEMR, E-mail: liubaogen@sina.com & Lau, 2018) . i) >J 1% (van den Bosch et al., 2020)
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FI e 23 % (Danaei et al., 2020)7E JL# Fiz 4 )
EH . AoE &8, B 1 m 5 A ) ie) 5 o)
BEfS W 51 JL3E MY E 7 F1 (Clampa, 2012; Korat &
Shamir, 2008), fi¢ it JL 3 i 1a]I > 15 (Korat, Levin,
Atishkin, & Turgeman, 2014; Korat & Shamir,
2008), LA B #5 Bl JL 2 55 47 b B A P9 45 (Ciampa,
2014; Takacs et al., 2015)., {H-U04 857 2 H 05
A W H B 76 N Y Sh 4RI AT RE A BULE MR R,
S L A9 4 522 5 (Sargeant, 2015; Teixeira
et al., 2014; Yokota & Teale, 2014), S8 JLETE A
12 L 51 TS B R EA T IR SR M A i T, 9F
A ) ) 5 # AR BE 0 (W & B (Chen & Chen,
2014),

R, ARSCNBEEES S R R A5 R
PR =5, A G IT, B4 IR S X
JLFE L - R i A5 ) 52 B ), R B R R I BF ST
J7 1l .

2 RSEEHMNILERESSERMN

%) £ 2 5 ¥ (Reading Engagement) 2 i, 2 [
TR SCHE B, 2 B RE T M U 8 bR 2 —, i
G I B T bRl R b Bl A L FRAE A Sk
13 (Moody et al., 2010)3% 3 X — A 5 i1y 2%
Mo, WS 5 R L 2 7E st A2 At
5 K A () B T T, WA R R B %R, EAT
TP, X RN R B A AT IR AR R . W
FERM, WiES5ESILERS RS2 IEHX,
PeliE S RS, 135 R TR (Ho & Lau, 2018),

bl L3 7 e 132 L 1l 5 A0 4 5 13 e 17 ]
BB, Bk, JLE A B T R i
ZHEHE S, EEITEMNEFA Moody et al., 2010),
FHE Z RS IER, 2 i e sk
$£I7](Zhou & Yadav, 2017). WF5EHINK, HohFE
TIE AT 2 L3 ) 352 L 1 Pl T A3 B ) 32 2 5 B T
) 2 B J5 K] (Zhou & Yadav, 2017). {B-@AG R &
B, LB B R R, IR B B R
HE £ 1) 13k 1E F 2 5 (Willoughby et al., 2015),
1Mi H. Piotrowski f1 Kremar (2017)% B, JL7& {5
Bl TEmERR, RAROLEEFSS5EL, H
T B B () b 5 i A

ApRR) A H g, AR A, W E 6
it LM S 5 . a0, Wright % A (2013)
Xof L L ] 52 44 5 A R E - P i B ] 2 S S

W25, SR EBILELE R AT RE BN S5
e == o 2 R ES TS P A P R R
) LA PR 2R, LB TA O [ 352 Pl R TS (N
iPad I [ 132) B R,

SRR A BT &I, iRl E g I %A i 3 4R
FELE A2 5 . A, Jones il Brown (2011)
R IR A ] BUE i T RS B e R
JLEM S 5 M DUR . Reich 5 A(2019)%
B, LAl A B s iR T R A S A
BEAUBT AL, JLE AT NI A G B AR
Z5, WMTEAF T ILERERI G TE KT
MR 25 5

LR LA, fERESSE L, Wi Eghikg
T Em A5G 5400 BAR U P ROR, HoRRE
T B AL X —J5 B R I B B Re AR
RN 4L BT ) R 5 59, ik
TR AR B — R B LES 5T, 59—
7 T vk B R gl % L2 R S N R R e
AR — . A S S
TR B E . Bk, . BERERERA A
PR BG4 6 4~ J7 T (Kucirkova et al., 2017), [iE2 5
BEVAL 5k Y 22 5 ] R R R M S0 e S 5
M —BW R, Hin Wright 58 A RS
(2013) 2 ik b A B 32 5 AT R S 5 R A 3K
R H, Jones F1 Brown (2011))2 % 7] 45 V825 /)
Jr PPN B 522 5 B, T Reich 45 A (2019) /238 12
X} SRAR BILEAT GRS RATN T S 5 . A
WAL ext LB 12 5 B M BUR R, A3k
GRS TR AR EWERER &, B SRR
A RETR A A IR . B R BAAE T Bext L
HEWFES 5 AT A WA TEAG

3 REEFHXILEIRIC EHF 0

TR 15 5 45 H0 1 L AR B (Gertner et al.,
2006), i) I A 2 L TR B 150 152 R v A B AR 10)
fii(National Reading Panel, 2000), JL 2 58 i[]
7K BE T H o Sk () 240l i 4% (Hart & Risley,
1995), AL S A+ FEXHANC & L, JE =
75 T Y F 48 (Nation, 2001), JL# & 5 5 132 v
A ~J 5K 221 5 B R T 0 45 /9 5 SOk 3R AR,
A 5] s P AR A AR v, LB IR L AR IR
HfY, B84k )15 Ti7C (Nagy et al., 1985), X} F
PUFIRTA 0 JLER U, ) 2 1) 3L H B 1 F
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T A, AN ASRE G T PR A AN 3L e YT B
I52) S 3 e PRI XGE, 1T EL AR AR T 2 ) iV A A
FHIHLE . L, 7Er R m A, A S
12 0ok 32 R R HE L % 3 3 2 13 (Korat,
Atishkin, & Segal-Drori, 2022), W57 & 8, a5
Shefe st LB IR 2 15, (A 22 31 3 5 B
o B EEE AR T 1R
3.1 EHEFESTR#FILENRICIE

FWFoE & B, A8 H B REARE HF L3 ) S L
%] i 45 15 A4 37) 30 2 45 . Pearman (2006) A BT 5T & 3K,
5L A B SO BAR e, B A T IR
B S AR H PR )L EE R
187K E B . Zhou M Yadav (2017)%f b LSl A
I5e] §52 &4 5 % 1 ) S 5y e o = A 3R ) A Y
225, A& B LA ) 152 1) 34T B 17 el 1 ] S
1 P S R SN =2/ i R G A

8 A& i JLFE M AU P 1 52 K 2 LS B 21
J7 AT, R, O A A 2 X 1) SCHEAT i
B AAH BB AR AR 15, s 0e) M B B
P e L # I ) 15 ERERRA R A
W58 2 B, 7R U LA ) A3 AR |, B i
o) M 2y e ] i A R A A AR A R —
FEdF , Korat F1 Shamir (2007) HeA8 T AR RE4E R
A5 AL # A 37 B 32 EL AT TR H B 4 i R i A
ILEINE A5 25 5, 4558 Rk M4l L &R >
YA WL, R gL AR S A R
AL T A4, (BB B#E 25, Korat
EN(Q013) LMEAE2x 2 5 M v (SES) S BE W JL# Ky
P4, HREE T AR 1) B S Y e ] A
DA RSN A AR A W A A5 R L RN 2 31
Z5, SRR LB, P ILE KR 3 153K
A R T, R E S ILE A T LA
T, AP EM LA B 2R

255 1] B E By H - TR S e e 2
WA, YHEBR A B2 5, 1A SR Sl
i A5 i L E RN A5 R SR EA? ik, R
k25 T L TR A e oA T S E Sl L
FIAC AR, 2SR A, 5 ICRIE S
R T 5 B, ) 2 R T B Y e R i S
A, JLEERYIRNC 2 KB E &, Filan, Korat
F Shamir (2012)., Korat, Levin F1 Ben-Shabt 55
(2014) b3 T F 7 &1 i 45 A7 S i L B B ) L
WC AR, g5 A, B R E S

- (&1 A5 e AR S L A IRNE S 15 . AT
REWMME T HMML R, W Smeets Fl Bus
(2012) bdge 1 H. 3 8 fn] L K 1) 4L 5 = b i 1
A B AT, LB 2 M RN SR AR R TR ST A
S, SRR, =MEHFILEXENL DG
FRAT N, 55 59 0 B B B PR B A A L
JLEE AR 1) B 5 g 5 [ I 43 v 243 T TR 2 i oy
MBI . Smeets Fl Bus (2015)7E J5 3k — il
BLXT IR SE 56 &2 B, Y A IR i 3 e o ] e
HHEF, JLE RN S K5 &

Zi b, S0P REgUR . B e B )
H R AR Lk, LA B s TR Bl Y B[R]
A5 J5 RV S A5 KT i Ty, 13 M B 4R
T ILEALE BT R R i I8 45
JLEE RN 2 A5 4 17 U B Bl A 43 B 52 5 N fE e
IR 2 A W5, AT LA iR b 52
T LARE S AR i LB i A B i 1 A5, AT
fE A2 BB A JL B ST 1) 132 L R0 i 5 B, R )
BT RRUS AL AER, 515 )L CERTI,
IR ILE RN & X, N B LE ST
LA i b
32 RHAEFHEAIILERICIESHI N

W E A M, HBER LT 5K
AR E B M AL B g RSO 2
] 43 A SCA 2 BRI JE SCA 2 I (Korat, Levin,
Ben-Shabt, et al., 2014). #F5T & KB, A[A] A H 57
L AT LE RN 2 15 /952 W AN 7]

(A L E B, 1A LU B 2
VI i B I A8 Bh 80 (i) I f# B 18130 . Korat, Levin,
Atishkin 1 Turgeman (2014) 42 T AfEEE . )
P G i M) I = PO 1 B s b W 1 s s ARl
TE X )L 3 H - e 5 (] s v am) e 2 A5 R e e . 2
KR, sh&ME 35 R LN S
B A B E 25, (B s E 34 L R
RS E L= i W 1 ey s N L e DA P S o

Korat, Levin fll Ben-Shabt % (2014)if it —
3T T RN SO A 2 BRI B E B T8 26 H - 5] i
Fr T LEIRNC A2, 5RA 2 (#E
M) x 2 B2 E R SCAR) R LRI,
S N N ) B W i s G i R DS 011D 2
Wel o Z5 R, REHFEmE A S, JLE MK
TERAS BN T $E, (HJLEE R sh A il 5 R
H A 1] SCAS 1 H, - R T S TR ST A5 1 48 v AR
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WEETHMA, ReBRE R/ ERER B
) SCAS B 7 25 F o T o A D 2 A

A ShAS AL B B, IR 2 H FRE SR
1) 2 7% 1) B . 2l BE A A% A o L 3E I
57 HWF5#H (Korat, Levin, Ben-Shabt, et al., 2014)
AU E i A5 F 8 (Dual Coding Theory)REA J1 b
fRBEX — MG, HENERGEE, FHMES
WA B IR A 5L B B Bk 5 R Y &% SR B 4 (Johnison
et al., 1989), FHi&fA B MR MERAET HE S
B B bR SCAR [E BT 23, 45 JLEANE T — 45
BN S I 45, SXBA 2 LB 2% S il iy
HWikE, BAWIEHE (Schnotz & Rasch, 2005)
M\ 22 G Ak 2 3] 19 TN 1 B 42 (Cognitive Theory of
Multimedia Learning)#E 178, NN B IEMIES
VAR SR AR A5 (8] b ] i S, PR T mas ik
252 )5 U] (Temporal Contiguity and Spatial Contiguity
Principles). 2455 - [F] B 2 B H bris] SCAH- 72 5%
1 HEAEXT R ) o P i RISk, B b TR RT 7 SUAE s [R]
N R S NI S I e L 8 =25V
A A R SR 0 B SR A 7% 2% (Mayer & Moreno,
1998), [EIET, @it sh B 2B, W E 355 LE
2 e Pl T 200 YT S U M PR A R A X, T JE T
ot HEWT SR ARAT 1] OB, 9 T L R I E S
55 IR A R AR A7 DT BC B AT B 1 B A I TR e,
WHNC 13 BARS HAS) .

33 WHEHNERENMERILE LHRA

LB LU AL . BB KT E2ES
B3R R T AL RE 7 1Y K SR (Arafat et al.,
2017; Korat, Tourgeman, & Segal-Drori, 2022),
FHE— LT T 6 R S T R A, iR s
XA [ 42 255 W2 (SES) . AIFl1E F B 1L AE
J3 L FE RN A 45 1 4 I (Korat & Shamir, 2008;
Lee, 2017), A W5 R AL B S {2 9FE F B
it JLEE A1) > 45 (Korat et al., 2019),

HUFR A, 8B H S b 55 AF L E 1 i
C2E AR #EEM . 0, Korat A1 Shamir (2012)%F
B AR At & 2 UE A R E ) L AT RS, 45
K, LA R 18 B g () B 1 A S,
L] SCAN T 3 BRAR T AR A E ML . Lee
(2020)HBIF5E K B, AR HL 1) 152 TC 1) Mt B 5y 14 H, 7
P A, RIS S5 L 3 A R e A 1) B B Y H
¥ R A JE RN ) AR AR B A A B3 1A
W F i A, AR IR A K g L E

() B i) 2 A5, AR T L AE H At iR b fY B
P15

ERCRERTEnY. 3 W L N is) DOl L R 20
i AV 5 e L 5] 52 FL i S Y A5 B4 5
K, Korat Fl Shamir (2007)LL# T3k [ | k4t
ST A ZBE I L EE A B 3 1) B B Sl
im e RS R, SR, kAKES
LA R L EEE S RN I B LA
R, MR A R S T R EE A L
BB 2 A5 K T 2 R T ok AR S & TR AL K
BEM LT . WFFEEAE 53 A — Tk oe vt ok B o
fICHE 2 G U W K BE 1 JLEE Ay FL B TC B8 | i)
Hr, WERE . EHA A ST, T
PIZLEAE TN X . iR Ul i IR
S, WAEBZRIMEER, Wb g
H - ] 1S R R L E I A, kAR
SRR AT AT FBE Y LB AR TR A5 - R B
I (Korat & Shamir, 2008), W58 & N A AR R FE4 24
TF A S EE )L B TR S AR RORAFAE 2 7, TR
O JR R R [ Rt 2 g R e iy L, H
WU IR BE 7 ook B AT 2 20 5 b SR 2 1 L3
T, AL A S <5 K ALY (Matthew
Effect) (Merton, 1995), LI MM shpyhnis, ok
[ AR 2 48 U i SR EE 1Y )L BE A ) 13 el 1 D i
Fuf, BERSE P, 2 M RN

B L ) 52 10) 3 g F - R T s, LA A
L fE Sy X LR 2 A5 A 2 e, B 55 3 1t R 38 A
— L. AR, AR L E
A 1) 52 1) B Sl e P i A A AR 2 . A de
Jong il Bus (2002)% ., FMAEE A8 L
W, AELENZETRERE, FERICHEE R
W ERHRTIEE R, Lee (20174 —4E %% JL 2 1Y 17 152
ReJ15r R 3 A K- (25 L R AERIE), 1EJLEE S>3
TR AR B T PR A, S5 SR R B R ) 220 )L
FEIRNE R HA 9%, T P AR A S E AT 17%,
AR IR A B T 22%, 3 76 W 7 i) i 77 50 P i
BB, AR E R BN AR A B FEA
THIR 94518, fn, Korat Al Atishkin %5 A (2022)
WF5E K BE, 3 1] 8 B A el 7 45 1 JL B A 4B 3R 5
RS RN R D73 = e T =i IR & s oy i 3 e )
FABILE, H LG RE S E S L, 1
A1 RE 77 IR JLEE AR 5 — R B R A AN 2 —
URHE IR 3 H ) 42 32 P Y e R R B R
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AR R TE

EIE AN B IR (LB N7 T | I ol R R
8. 4 Shamir 1 Shlafer 201 1)AFFFE KB, S51E
WOLEAN G, 2% > PR L2 7 B8 52 F 1 1 5 /e
A ) 45 B HR = FE 2 O 5 o Shamir il Korat (2015)
Bl A8 T 1) 135 PRIV J L 2 7 ] 352 7 R i 5 R4 45
Je BRI S A5, e B P i 1 ) 3 21 A )L 3 L
A5 P Bl i 4 9 L 2 45 T Z 19170 . Korat
L5(2019) 4347 T 4 8 M 75 B A3 (SLT) JLZE (i il
M i1 S B TR 2 ST B, R A,
Bl 32 1 P S, LB AR R L E
SCHTE B 1] 14 45 7 TR A L AR . E R
B, e MEE o i L3 NI & e LB —FE,
FR AT LA FEL - P ) 3 5] 352 H 2T 45 4R1

4 RAEBFX)LERIZERNN

PR B H Y, 2B s A O A AR
F 28 5 3 2l i T B 2 N A O A R SO o R
(Doty et al., 2001; Kao et al., 2016),, i385 314 )L
B LE ST 1) 5% L i AR AN B L A
SR, R B LI BRI, IR AW S E B RE S
T e L3 1 P 25 B A 7K T W 7

5T & B, L 7E iR 34 5 3l - e i o A
I5e] 152 B A 5 4R 15— R 4T . W, Korat A1 Shamir
2007yK JLEE A AP, —dlJLEM A i ER
TA) LT Bl A B H PR T A, — A P R PR AR
A5, BT & B 4L L3 A e S B AR E A R B
AW %5 . Grimshaw %5(2007)th & B, JL#
52 1) S 5y e A B Y 5] 32 B A ) T B R
JaAs, HRTAE 32557 . Zhou Al Yadav (2017)
DI K Wright % A (2013) He % Bel iz il M 5 5 e, 714
i 5 R0 4G5 0 LB 7R R AR L2, IR
FER B, Toie e i i P R R R 4R, L
TE R LR L R I—HFE 4. AL, Furenes 58 A
Qo2 LG 39 BMtR ML R, JLELE
V] 52 i) L T S F, 7 ] i 5 A [ 52 B A K S 5
B PR E B EES,

A A G S Bl L 3 s B
i BIR AP AE S i o A5 IF 9T 2 A ki) i Bl o)
L PR Fh - P 5 1 P 25 A R e, i,
Smeets fil Bus (2015)% 8K, JLE i M 7 3
T P 5 TC . h o T P — R, 7 e R A
L RIMEA BELES, M Furenes 55 A (2021)

B JCA AT H K PR, T T Bl L3 S AR R
BRARIEH, EESHRMZ, Furenes 5
N, ARSI 2 A BRA, PR s
S P s, JLE A AN B TR S T Ok
T LE B, DL 43 S 22 B4 9 5 A R i A
EA

i) L E Sl )L 3 H - R i 1) AR 0 1
BAEAE G, X AT RE AP B . bel i32 B A 14
B EANA K B, EFRsiT b, JLE R
B S A B AN ), ) i S B s Rt S —
o) WL H By ] R A RV M B KT B R A N A RCR
BN . (Gonzalez, 2014), [RIF, il & 85 =X
(B2 2 O Y S 5 B ) VAR A %) A 131 ) XoF
U I 1) 2 R i AT 4 AN W] 194 F (Korat, Levin,
Ben-Shabt, et al., 2014); Hk, XFJLE S H KL
JLEE A 158 52 0 A7 4 0 0 LA SR R AR 2E T 6, TG 2%
JH ¥ = 5 iR (Retelling)” F1“ [1] 12 (Recalling)” % il
ORI . TR B 32 2 A I 5 X nT R4
R W 1) 345 7E H T R SR R B SR,
Doty % A(2001) 655 T L3 7 B 32 1a] M B 3 e
P o 5 AR TR P i e S A ) 22 S, 43 ) SR
AR AR 0 vk %t LB (1 B e B R AT T
i, G5RRE, R SR g e R e L
WAL R T RSl B JLE; |
R FERNER L, HAILERGREER,
1M Gonzalez (2014) b4 T 17 132 B % JL 28 43 51 £ 7]
T HL PR L i) A e R i R 4R R
PO AR, 25 R kPR, ) 3R] B E gl e o [ I
P L2 5 B 408 15 1Y )L 3 AR S R F 42
FEEA RS AR Ik
BTS2 B4 B4 I 2y 1 (e =2 i) A 2 0 30 45
BT, JLERABARKZER . W& L%
B, THEILEX AR BB RIEIT R, Ak
HATE A S, X E A DA el S B 0 7 Ik TR
T = 0 0 TSR ANE X 4% RE(Cain & Oakhill,
2006; Schutz et al., 2008). P itt, [l e # fg i i
AN ) AT BE AR 2 S 30w il B g L B 5] 152 B A
P B 72 A S IR F B RUA

5 MIREE

TEHAE NS, TR MAETEE D, )
FEL 1 P 5 6 2 R R B ) Ml A
R BB, B JERUR A 4Rm A3
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Be—RERMEA, i E e L S 5.
TA]I T A5 0 52 PR A L 0 RR IR A R i — 25 B
W7 o IRIES, M LB FT i a] DA B, Bl isE P 25 B 4
AL T A Oy SORNILEE R 22 5 R R i
ML BRI R . AW R A X 2y T
HE—2 TP R R, LI B3 v i il
BF
51 FITRAHREHEARENS EHER

I 152 PN 25 A9 AN ) =5 2 R B Sy e 288 A0 ) 22
o — 7T, RN RIMERE, SLHZE AR
TR Y ) X B 52 0 5 1R) S Sl R (Egert et al,
2022), 1H 5 3% PN 25 A% B S 1) AL B Bl AR (52 R,
H AT S = AR 48T o LAY 2T 45 R i, Aok
W 58 75 22 1E — 25 43 47 18] 4 1 3 X )L B AE R [ 1)
G TINI N E T E Y N N 2 53 S o N B e K =45
Wi, DL A3 A i) i Bl )L R A A W) 28 2R R 2
1, e | shin | B AR, DA A A2 1)
ST RS [ M ] 52 P 2 13 R N S A

B —J5 M, [ P 2 AY 2SR b 2 5 i ) i
SR AE A L PR A SRR B P 2R A 2
FEG RN EFE BN, AR
KEZUBFEENE MR, EATF5E R,
DL 8 1 AU P 25 s 194 15 352 L At /K SF- A 465 45
M FHZMEA D EER, HERRESERN
eI, LA AR A5 L A 1] 5 B AR KO T LT
i (Delgado et al., 2018). 54 F N AM EL, 175 EH:
WA NS . R4S, 5 JLE B0 A 6 B
G, RSl R 4 02 AR ENC S5 48 (Graesser
& McNamara, 2011), 3 XJ JL 3 18] Y PR A 19 B2 R T
Fo Iba, fEfE BAE A BB iE i 5 3 1 g 5
G bR L E R RS S R, U L E ML
> AR F ) SRR AR KT . BRI, AR 5T R 2
HE— 2437 18] 34 Bl A AR R [R) el 52 P9 25 2 A 1
HIVER
52 BREBLEZHKEXNILEETFEES RE

RIS Mm

EA BFSE 0 Hr 1 i) i 5 gh 2R L 3 H 1 R
i 5 B S s e, R ARk, BIFSEE T IR G |
Bh KX L HL - ] I B 32 19 52 R (Shamir &
Shlafer, 2011), HLF &1 43 (%) B 5 4% K 7/]
Wl =)L R W R 2 W A & ) N O
TP R AR AT BR A E B, i U A
o DA R R R T Sh R A R A T

I 5 v i AR E S 3 m R G, AR ]
HxtLER RN RS RS
AANFRREBE B2, HA BT 5 N R TE 1] M B 5
W B R, UL Ty, 2 Eh
HoWT IR A9 e | 1325 5k [F) iRl (Kao et al., 2016),
eI IA AR AL T B8 TR/KF . 3l(Gonzalez, 2014;
Korat, 2010; Korat & Shamir, 2008; Shamir, 2009;
Shamir & Shlafer, 2011),

FERTIE: Nepe=) RUENCTN DS 7 N i T N O =2
RBLAEW A7 1 . — 2 B E g b )L E 3A
TR IK AL . 5140, Smeets £ Bus (2012) 18
FERIM, GO PR A SRR LA 51 L G IF
ARG AT B R AL 2 i, LB L S 13 A9 K
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The contribution of dictionary interactivity on young children’s
electronic picture book reading

WU Xiuying, LI Feifei, LIU Baogen
(School of Child Development and Education, Zhejiang Normal University, Hangzhou 311231, China)

Abstract: Young children have become increasingly exposed to electronic picture books. Most electronic
picture books are programmed to be interactive such as being functional with dictionary interactivity. This
review identified that the dictionary interactivity facilitates young children’s engagement in reading
electronic picture books, but the advantage is not obvious, however. In terms of vocabulary learning, the
review found young children learn more words that appear in the book, and progress the most after reading
the electronic picture book with dynamic dictionary and the printed focal words. The effectiveness of
dictionary interactivity in the support of vocabulary learning among children with special needs is well
recognized, yet its effect on children from different socioeconomic status remains debatable. Inconsistent
findings exist in different empirical studies regarding the effect of dictionary interactivity on children’s story
comprehension. It is difficult to draw a conclusion due to the research design and the assessment of story
comprehension that varied in previous studies. This review proposed future research should explore the
impact factors including with the difficulty and genre of text, the means and level of dictionary interactivity
and the children’s individual difference, and explores the underlying mechanisms of dictionary interactivity
in promoting reading experiences.

Keywords: dictionary interactivity, electronic picture book, reading engagement, vocabulary learning, reading

comprehension



