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* % 44 (Meta-Analysis) *

FEZSMES L EEZTHRICERXRNTAH

x| A
(" BEPEIRTE KR E SRR, Vi 710062) CACEUINTE K AFEE T, JLET 100875)

# E K5 F ¥ (home literacy environment, HLE) 5 JU % 4% % 14 33 /L (receptive vocabulary) X & 49 % % —
&% ki, {2 HLE WERE ., B R AARE R, AREFRAHH X R ZH B KF PR RA T
AT Z AR BRI, ALEBE R ASHBEARTIE 30 F B A 84 B8 X KIEFTHAITHHT. £ REF: HLE
L5LERTHALAEAPEREEMEF =031), 455K, THFZ. LEFB AR S F &R
¥ B & . HLE B R AERF R A B F IR, A SRR T REME 8 A KT, F46 HLE &
Pl A ARG NI R BAAT 27, RIFEFTREREGH B FLEABEMEESTRLAR, ALIAH
FARILESHGZERATHR, REMARE—FTRRE, GEMRE T4 HLE IMAER, LR EALBFR
SALAL A T 89 R A A R Ml B i

KER REEFIHE, FT A, BLBEAL, Lo

FES B84

1 3

K Bt 3¢ 5 ¥ 5% (home literacy environment,
HLE)R¥E K EH Res i JLE LS 1 LRI
WE YR FYE B (Burgess et al., 2002; Puglisi et al.,
2017)o A 4D 60 AR E A, KREATSEUEN] HLE
B JLEE T, JUH R 32 A I (receptive
vocabulary) & & () 8 %248 1 (Griffin & Morrison,

il

KAMFREEER, HLF B AEY . —
J& HLE RS R eedsbn, 2005 )L s 4 32 P 1)
V& T AH G B an ey, ELA% DG (B A fnf 25 57 2
AR B AR T 3 DGR DR () WIF 9T 45 2R 1 B R )
By, flan, KRB 0.63 (Griffin & Morrison,
1997) FF&3) 0.35 (Schmerse et al., 2018), # &A%
2 0.11 (Gonzalez et al., 2017), 5335 A MPLLA r7E
R AEM 2 8T oo dr@xs<Aim B H
1997; Roberts et al., 2005; Lohndorf et al., 2018), TS ARG S R A R A
PER LR PR O RE Ty, AL FEILL jygsp camison-Zornoz et al., 2004), M7
JEIR R 75 I RS Ly S (Farkas & s iy gy e et 2 SR AT 41459 o
Beron, 2004), iX3H[E], HLE % L2 H AL H B¢ WSS, PRI B B T4 BHR 57 38 )
Wi &4 T AR ORI . BFRERY, kA A ST W 5 2 10 [ P94 T AW BLAE A —
FREWILESE 3 PRME LD 2R T E KM SEM AR B, RATEAMT HLE 4845, 40,
JAl{C 184 (Hart & Risley, 1995; Fernald et al., 2013), BT TC AL E 1 T 26 T iR 5 L 1 = &
BR8] 17y B AR B TR S i ) Aol gt JERY R (Bus et al., 1995; Mol & Bus, 2011),Dong
(Roth et al., 2002; Sénéchal, 2006), Kk, & 4 \(2020) 5 B A HLE 0k, (ER At 1 45 5 %)
HLE X LB He 52 M A& R AT 5 3 A7 A AN, WA B R R 2 ST
LI ST R HLE 5 L3S P i fe B TR 243 bl (social economic status, SES)

BB, LAk, R BN AS FIBESE A HLE $545 H
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ARYE4HT HLE 5ILEIES AR KER, KEIRT
HLE A4 I 78 3T (Hiebert, 2015), {635 5 (Shu
etal., 2002; Z5FETF, FEAF, 2004), JLELEH (Inoue
et al., 2018 YLLK 4= J5 i (Wang, 2015)55 4% 5 XF
THERANBAERTEN. B#E, EMKRAITH
Wk LE S Z AN R BE A R, R H
5 HLE % &,

H i, ABFERBITATTE, REHTHE
A 1990~2021 4E i) HLE 5 )L 38 43 32 P 1a) i %

KA ML TE, FERA T HLE PN 26 |,

PRI E FH ORI SR A8 5, DIWIE 'S HLE 4%
ARG RHE LB Z IR R B R W IR
TE, AR TR AR R 7 19
11 HLEWMAESN=

M A 60 448 Durkin (1966)3 5 5% i
HLE £4-, BARMEXHRARZ, HX HLE H4%
BH—E L. BYELKARTIEE, &R
3 SCAE A 5T B 4 3 2 JT A AT B9 48 (Bus et al.,
1995; Scarborough & Dobrich, 1994), #F5E# 13k
SR Y HEJE HLE A PR . S A R S BT
(DAEE RADFIIDWA . Z I AMINN HLE 22
FREhX LEIR T RS EERNARER,
TR R E AN LE KR Ve A4, R4
N =5 i (Leichter, 1984; Griffin & Morrison,
1997; Whitehurst & Lonigan, 1998): — &K E L5
PR, T8 RHE P SRS W S T R A 2 I Y
U&, . o RSP, TR A Bk
PR W S (E AR S AR, A BEXS L
HILHHEHFEEEMIAOR . ASRE I, =82
KEREHED, MR, LEBE, &K
EREES R, o EFIRFES S50
HiEsh. JLEMS MREES, RJLE ML
AR 5178 =25 (Teale & Sulzby, 1986), ik
HLE HE4H YL, BARA NI R g0 A

L1 Z % EF R (Dong et al., 2020), {HRHAHF
FEL NG FH T SES MimE . () E S IS LA
AN HLE 2 LR R h 2T A5 A
Z IS BN ER & 2RIE Bl X — AR HEL
HREMAZ Sénéchal 55 A (1998) H i G
A (home literacy model)”, H T4,
PRI T G T Y 2 [ S8 B (print) 1 52 42 132
53, A 4o R E X3S 1 3l (informal
literacy activity)F IE 20352 5 1 3l (formal literacy
activity), JFIEZEE 5 S48 A9 2 5C T EN R & BT 7K
FAAE B A IR BAR D O T AR T 89T 8,
LU AN 7oy & 8 L R s W e R U DR
il it B A T O A R, BT B
WL RWI, ZERE P X 2R 125 1 ol 52 B 55 4 OC,
FF43 5048 18] LN [F] A9 35 5 AE 7 (Hamilton et al.,
2016; Manolitsis et al., 2011; Sénéchal, 2006), L&
KF, BAR FIRMF S FE M R, (HA
Hia HEARNE, dLF4E/R T HLE MY RA R,
It HBEE HLE BHoE %R A, 5 330 0L A Bk i
& PN (P4

X HLE [ T H AT REMB (LR 1)k
W, HLE By Bt AR 2 | febr %28, JLT5 0P
HHRT SR JH 8 ) 5 48 Bp OB A 22 5%, (HLRVA
AWNR R (DBEFRF . 5T PR e 0L A iF
R G IAE, R BA RIS sSm . BT
O, SR DA R R A AR A e
R E, EEE RS RS B iR
AT BAEOCHE bR . HLE AURMERGH : (CABERK
KE 2V A5 2% ) (Stony Brook Family Reading
Survey) (Whitehurst, 1993), { RIEFHLE I IEEE )
(Family Literacy Environment Scale) (Griffin &
Morrison, 1997).{ % 2] B AL %A ) (Home
Learning Environment Profile) (Heath et al., 1993) .
3t Im ve K 2 2 > 15 3 i A5 % ) (Stipek Home

k1 HLEFHBEERER

] , n ek i g ¢ o
g ] EE Ay EHR 5] 45/ 2% b g7 1]
20 42 60 Taylor EKH (FEZRGEEELR) PE 088 TR, TSk, JLEF =2
iE g (1995, 1996) (Familia Inventory) it G AR . L B4R . A ED] LRk T
80/90 4EAX ERES e 12
Bradley f1  EE  (FE) MY NK K FI5R. YBAE . R, EFRI.
Caldwell (the Home Observation WU JE & & L dls, WREbE, SREbE . Hediyhe
(1988) for Measurement of the =i bty

Environment)




558 O R 2 R %30 %
, i g -
; 5 RN T ki B
g ] EEAFy EHR [ /it 2% D b |
Whitehurst ~ €E (AEZREREZEA BHE AR K PR, LFREmE, prmEnk. 341
(1993) %) (Stony Brook Family S A LT A BN AR JloRE
Reading Survey) FHS TR BN
Griffin fl  EE  (gpepsmmie) B A KR BBR . AGEMAAOER . RS U
Morrison (Family Literacy JBAA . JLEFERMANK . ZERFEmEmE ?:—5 {;TT
20 148 90 (1997) Environment Scale) 2P TR R igﬁf
AE AR 47 3 Heath 45 K (g HmEms BE AR LR, LS5 LR, JLE :
) 21 it (1993) 4 ) (Home Learning JBEAES AFES. L#ES5 10 HUE K
w8 Environment Profile) I ILESHEAE SR
Stipek % KM OB ST TS IS g gep, s U I
(1992) EEWAR ) (Stipek e BRI S
Home Learning Activities) ’ - /
Sénéchal &5 MMEK «FpEi S HA”(Home M4 H 3 M JEIEXNEGEINCETF R, EXRE R
(1998) Literacy Model) ® HHEE)
Teepe % EKHE BE(FEEZEERER ME A XKk FEERBEEIREE, WEEFRIPROIE £ LR
(2017) #£) JB AR ), RSO I E R . A O 2 3
AL HEEBEY it I &
Bubs % EE ECH(REERTEEN ME A K& WETHBEME = A0rm, saee § X
2011) i) Bk A BB NSREETES . RS gmE T
M . LTS PR B iii
: 1k
Deckner % [ s (CHEFEREM M A %K% it 85T R AR K g
(2006) ##) Bt % -
gLk
Burgess % EHE Mg (ABRFKERLE W A K R4k F 3 HLE Mgzl HLE, +3) HLE
(2002) ) B AR REFREMER . EF R
G A REBER . JLE IR R
MYAEWS; Wizh HLE 4% . AC Bk 3 e 40
B ACREFEG  ACRERR AT  . ARE
[ 48 . JLEE A LA B ) 52 ) A R
21 4
%J]J:;i;/‘\ Kirby #il XE A%RmNE [ R A B SR LR A R
. 7 Hogan i) LT RIS . BUR SRR IE Bh A5 R |
(2008) TR T IR
Frijters %5 EH H%ING M N2 &k JLEBABE . JLEIFHERZEAER . &
(2000) JE A A TR A Al LAY R A
S R RE AR
Niklas #l HE A%nE [ N2k ITHRRAC. B, JLER A5 .
Schneider A EAVER . ACREEEM R . JLE IR
(2013) S AR, LA EREER . BT
B RE AR SCREE B
£ JLEF MR
Krijnen % far2% (BIE“FpERE HIA M Tosh B 0SB A s T . L
(2020) i PHilE) . KR F IS SN F ) |

5L ) PR AR A B
BRI A . R AR A T
HMNEFER. 545
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Learning Activities) (Stipek et al., 1992), (2)%A [ >
Fo L/ JU A T HLE fYBEARELL I
PR T — RIMRERME N, 5 SE0F 5T 0 AE 1 A
RS B G o BER RS 32 R
H-RBAEEXNEEESH T FE . B FEZ 2
LEEN R (BB T I, 5 2 4 i 2]
WexkiG sl . B ERENTES, UL LY
T 2SN G 3l (Kirby & Hogan, 2008), iT
1, Krijnen %% A (2020) W14 1 T 5 BE 1525 1
B R S B, XTHEAT T REEIE, KRy R
TEEWESRIEE . H RSN R A e ik,
B4y b £ 35S P8 M )5 E P 5% (Burgess
et al., 2002; Baroody & Diamond, 2012), {H {515
FRAEEAR . G)VRTETHITEM G, 2
W98 L G 1 B 2% KB 5 3 Hh ok 1 H B B
i 8 A (Pellegrini et al., 1995), {H T H#E0 &
MEEER, PSR I, S I M it 17
PEA Y (XK JKE ) 32 (The Home Observation for
Measurement of the Environment, HOME) (Bradley
& Caldwell, 1988)H AT {AFL

ARG SCRT WL, B4R HLE BRSO ek ke, H
HFARERBASFHILN =72 R
I, DA 58 R FH 2546 237 HLE IR gk
IO B HUHE 42
12 EZFHRLCHANFESUE

FEZ VTR )L RE g 2 i L e B AS 1] LY
TNE, B FER A PR IR 2 221 A 1Y AN [
ff1 ¥ (Laufer, 1998), W#FKAJLEIE 5 K A9 HE
A (Wilkins, 1972), JLEHEEAZ MR 32 2R 4]
Do 1 R SR b= o= W = M g S R D o TR o
T H.(Peabody Picture Vocabulary Test, PPVT)ZE 4>
BR A Y ) (Dunn & Dunn, 2007). PPVT [ i)
2.5 25 90 ZIARE, ZTHETFREETIRR
Wk, (ER0EER AL T 35 M iy A 4% & B2 s S fb A
FEIEAT RS JPPVT 3 H 2800 B 52 BH R RN o] 8
1T JE 8 T HAWE T 80k d, BAMRFER N
[FRE A TR AE AN TR 5 A 2R HUME B AN R (b, &
/INFER, 1990), AN TR SCAE TR Bl B DR 4 A TR
(Finneran et al., 2020), [H HA58UEFFEMAR T
A $%5Z 7K F-(Aram et al., 2013; Suggate et al., 2011),
13 HLE 5ILEEZHRECHXE

#¥E Bronfenbrenner (1979)4: 75 R G HLIE,
ILEMRKZRE ., #K. B2 RGanit

[ FE T, o BE B iR 1Y & et )L #E AR &
Ko MHILO0~6 2 )k, FEETCHE 2 F 2 MK
Whi, WIS i KRR EEN RS,
WZWE R, HLE 5 J)LEHZ MR &
IEAHSR(ELE, WBGE, 2017), RIEIREEH A
B 753 [X T~ (Lohndorf et al., 2018), HLE A~{X A
a5 R 2 A SES M Z AW LB 35 R 1 22
5, )2 SES XJLEEE it 1 1Y A 42 (Korat
et al., 2013; Lohndorf et al., 2018),

FIE LS G Je SR 5 1% s T AT 32
WHIE R, FEER P it 5 L He 2 R A 2
)G 4 8 M TR AR DG, L8 RE RS A9 e B 2= mT L)
AE R R R i o L 4z A2 PR AR R TR A k22
(Burris et al., 2019), —Woo/ i &2, “FKEE R
F 3515 H (Book Giveaway Programs)”fgf i 3%
WU ILE Y B 248 FAT Dy, R #F 2 T fig
J1H9 % Ji&(de Bondt et al., 2020), [FJHH, 45307k
B 58 & ¥ B A9 /E H (Tomopoulos et al.,
2006). fRIR, FREEERS BTN LB 2 MR
RIBEHAZILEAY . L8R, 15U Weinberger
(1996) I Ut : 7E—> 5 KA 23 & A2 12 5 1 Bl 1 R 58
N LE, HiE S R RA U R

A BIE A MR — XA S
PSSR, BARXTLE M EEAE RN, (HACE:
XL By 2okt LB A K R e (e, #E
2F, 2004), AU IS L EZ Ml R R
1775 B 35 IEAH 5% (Sénéchal & Lefevre, 2014), —J&
LHEEES, WixILERS G EE L&
AC AR X LN FIRE T 015 & DLk
el Ut A I R A, X BRI AR S 5 i
6 S BB K B AT R, A )L 4 52 P 1]
IC % = 52 (Gonzalez et al., 2017; Manolitsis
et al., 2009),

FRECT R PIJ7 1, R BE B2 5 1 gl 25 i L 3
KM REmE R . NIEEXEEIRIORE, &
TR 3 AR BT AT O A O FR bR . X
Jo, FEBha s TEERE . 2o, HEAFTD
XE L) 32 fh 31 7% §7) Y (Zucker et al., 2013; Montag
etal.,, 2015), JfH & 75 IS8 K 345 & 1 SCAR
(RS R SR C v sy = | e i B Izl ST 1)
7% 4% (Gettinger & Stoiber, 2014), T & 35 4
W LB A IR 25, SR H Sl R R AL
1,235 22 (Gilkerson et al., 2017), iXSEHERE )| 83
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ZHARNC AR T AN Sr . BISOE TR E 2
FEbR e 2 5 )L B2 PR L e A 3 TEAH
FeKF, UG T B BRI R (Wasik et al., 2016).,
JLEETF 46 B B2 4 I (Mol et al., 2008) . JL#E [ 32
2% (Shahaeian et al., 2018). JLEEIE R e 54l R
(Bonnett, 2007). JLZE H 3 4 i 45 % (Fielding-
barnsley & Hay, 2012), ItAb, BF5HEAT0 & BLE
ME LA = Nk TG 3 (Klein & Becker, 2017)LA
Ko AW TR AN SCAR I Bl (Kluezniok & Mudiappa,
2019)h, JLEAMAEHAS T w IRl T Ly, R
i, EXEERS), MERILERE . 7. 5F
SEIE S WIRTR], 223500 58 3R W HAE HF i 2 L B i
HHUEME . RFEE . BEHE%ERE I (Aram &
Levin, 2004; Manolitsis et al., 2009),

SRR, BARCAPIRN HLE 5IL#EEZ
PEWNC A A OC R AT T 5804858, WXl HLE JLA
J5 B A2 B AW AA R A Te, {5 HLE f8tr 5 )L E
F 2 PRI R G AR Y R 55 22 S AN T, 3 R A
T HLE JUAJ5 T 56 RS UGR IR B, HcR
THBOC AR, & L, AR ELRRERE
1. BRIEEE 1% 840, HLE 0k & H A48 4r 34 5
ILEEEZ M RNC R SRR B B R, £Ein
ROV (B 22 5+ A R 5 5o
14 HLE 5ILEESHRLCEARXZNATEE

0. HLE 2— 15 AR AR ZHIIM
X 1 HE & (Bronfenbrenner, 1979), HIE A 544
R JE T A At 23 28 0% A S KT 1 AR AR B Ok
B, BT R, M B /A T TR ES, BT
HA . RPN EE . FKEH A 263
B A i 2 i SR 2 X HLE L RIS 4
i >k T B Kb (Bassok et al., 2016; Bureau of
Labor Statistics, 2019; Hiebert, 2015), e 71
A0S CEAR RN . B BEFHLA) LB AR K
G, FEMA BT RANIEEN 2011 F1H
52%35 K 5 2017 4R 1Y 98%, JLEE K (14 5 HE Rt ]
Kk 2.16 /INEF 32 HF R, S8 A I s [h] e
%, 1253 7 Wi R A 39 4340 (Rideout, 2017), 3
F o E R X ST & BT [RIEE (9 4 2 (20
85, 2021), HL TR0 LT (4 B 152 A ARIREE 1)
SRR LR, S, 2016); MHEHS EIMESCTER
T AEHELEBA SIS ZIRERE, R
BEA 2% ] BE, X o sUE LB AE ) 1L A A S
iy B 730 2 3 2+ B (Mayer, 2003); #4328 V%

T4 5% i 25 A B B A 8 3E - 530 5T A2 (Sosa,
2015), FTLAYE, M 21 2T 4R, BTN B E
MM E HLE MBS L RJLEMERE | %
FURYE Ty 5K, AR A AT REXT L2 RNC A 345 77 4R
I, B, IR 2. FARAT RS AT
HLE H5ILE#EZMINCERN LR, FN, ET
Bel A 48 HLE f AR 3R, e i 7 I 132
B ARG 25 vh bl ma i R AR, R AR
3 AR IR 25 W S R SR 5 L B 2 M RN
RIBIKF

AR S E SOk, R RAE UL, A
BT PR AR RS N A FE A O BRI, fE
fig 4L — BN D3 b — B N IX 43 I 3R (Hofstede
etal., 2010). FEARF M SCbH, AfTXLE R4
FERY . LB RN YR RIFLERE Ty, DL R Anfof i 77 1X
SRR TG AN R B, X EEAE A SO BEXT HLE
BB LA B A R0 AT (Keller et al., 2006;
Super & Harkness, 2002), i1, &5 SCfbA A ¢
FILES R, B0, BRI, WHERRIF
WRIER MW 3E s, XA AR -,
BI“8hA 3y, 3KICzE” 5 SR VE J5 Ak 0 B 5 o L2
HeAvEELE . BRRFIA G . WERMAERT,
AR JLEE R S R 22 5, 22l IR AN AT
& 2# AT JLE AR I BRAE (Li, 2012; Parmar et al.,
2004) A ERESRE, AHESTIRE SCEA, 2%
AC B T Z2 I ) T AR 02 5 A E 2 2 20 16 3
I (Huntsinger et al., 1997), BARKUL, HRFEH A
FSCE T AT F SR EHEWERERS
MRHEBEHE . TS AZRAL | B R 4 EC LA K B )
#9775 3 (Parmar et al., 2004; Aminipour et al., 2020),
WK S5 L BE A2 MR RN 3RS . teAh, A
B2 RN AR f R U, SCA S RN Y
{8 IR 47 (Xu & Liu, 2020), PPVT Z&E TP
AT & 1Y, T REXT 2R 5 SCAL T 15t 458 A 1]
AEHUR, 25 b, RIRE 4. U0 ST RES TR
W HLE 5LEEZEIRLERNLR,

JUEEARHE o LT A% 1 )15 2000 AR B AE W
M. (DIRIESE G RAMEE S, ILEIRF R
JEIAESTHE, ALl LT A o 5 A B A o B
B, KRMUE R, NEH B R LIRS T
(Z 5 8F], 1936/2005; Standing, 1957), # 5 2,
LA TR T IR 5 4 32 RN R R i A R
ATRER TR B . QTEAEB R, W
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Z 4t (chronosystem) 5 8 i 24 45 Bsf B8] F1 24 B AH 4%
BRFEGEILER ML R. BAORBL, —JF
T, Bt Ao T HE A% L2 A A BOW R G s AR 1k,
0L HE 2332 ¥ D A5 Al N 5 5 9 380 5y B, SR
F B AT UCRN N (] R 2 BRI 34 HOME 4%
LITHER TR R LB A FAE R B R, MR
] —FE AR X 5 (Bradley & Caldwell, 1988), 5
— 7, JLE WA IE <4 %475 (Bronfenbrenner
& Morris, 1998; XUA, @i, 2009). %/hMirdk
B BOR L E K P BRI, /e B BOLE T
FRIEANR . 2E T WA 5 2 i i A W]
AN, BERSGM., HLE WERAR B —45
AL, SERGE T RE A B AN E KA R AR
Ao B, 286U EFERS, AN LLENY)
JURE B /N2 AR S AR, K LE RIS R 6 X HT
(2.5%~ 6 26 B e, JHglikik 5. JLE
AEIE T RE 2308 HLE 52 ML R R OC R, 6
BN ERE T 6 % UG, R, $X R
PR 6: JLEAFRRE AT RE 23 I 19 26 1 I B AR
SEZMRNL R RRROCR, 6 XTI R T 6 %
D=0

W77 JHLE A 7] 45 05 37 AL P A
i) ¥ | T AR HIRIL R, B — € iR AU
(Dickinson & de Temple, 1998), 1HR] GEAETE M2
IME ., & H PR 25 . b o R R R, DLAHELR
FIRE e A i, L HEr R A
HOME i3, BEA R0k n) 4k iy Bl i, IR
BEORL TN % WLAE R (AW, A, 2012; Switzer
ctal., 1999), Jf HAEM& N4 E AUl T A4k,
WA T XS B A AL L R, $R R 7. DU
7T B S  HLE AN, B MEERL
MR T Bk, 6 HLE $5bnH, BF9T 5148
AT BRI A T 2 IRR, EEA G
14 H ¥ B3 (Children Title Checklist, CTC),
CTC LU SR e A0 BRI 52 JE A, 15BN
Jr B A 1 LAl A5 4% 3 B U T LR 1 B4
XORCH T OREAR )k R R T TR
(Stanovich & West, 1989; Cunningham & Stanovich,
1991, 1993), H KA HIFTHE 5 [A] 460k 4
BN —GREEZR 4, 2008; Hamilton et al.,
2016), (HA AR EI, CTC H5ILEIRICL R
fORH OC F BE B v | B E 1R B 9 (Sénéchal et al.,
1996). Hitt, $&difi 8. W& i AT BE Sy

ST B IR R RN, CTC RO 15 T I v
2 WIRAE

21 X RRIFE

AW E AR A . R S R
T3 AR B P SCSCHR, IR 2R SCHR A4 A 2 I 1] 25
BEoh 1990 4F 1 H & 2021 4F 5 H (Bus ¢ N Hig
W I e AT R R T 1995 4R, A Sk bt
5o HICCHRIE R P E R . 505 . TWS
RS URLIF{RS 2 CTH LM L P 3PN
RREF AT . FREEEE WS, FREE¥ I3,
3 I ) T2 B 05 0 2 1 B B A BRI, il
[ S e A= N -0 3 o R B 4 S GRS e R
A PPVT DO L 5 R BRI 2. B3
K& f# FH Web of Science #%.>&% . EBSCO,
ProQuest A 3CE . Scopus. SAGE Journals,
Wiley, Emerald, Springer Link, ffi [ home literacy
environment, home language environment., home
learning environment ., home literacy activity .
emergent literacy . shared reading. joint reading FlI
book exposure /\~FREE1E], 43 FEHL vocabulary |
receptive language Fll PPVT =/ JLEETE T & A
AT

ffifl NoteExpress T A SCHRIF 4% I8 U T bR
e (DAFZICIR T HLE ik 205 —354r 5
JLF S MERL R R A GG 2R QWFFE T4 il
R T HLE WYZ5HE, BB T B — 258 An T I £ 1 2.
RINES; G)H TAMSE G HLE 5 L #5721
ICHYAE G OC AR, DR IkG = 25 0 A 5 7 ] — I 30 5
B ()% TSR s S K pE S, HLE 5 L4552
P T A4 I £ 007 52560 0T B 2Z 115, LAPRIIE 5 A1
KABORZ BN Y (5)) LB Z Ak i
T HJ PPVT; (6)WF5E &K T 1990 4 1 H & 2021
iF 5 A, HARRTRLFEATHE BT, 5%
R A AOE S0, B R R (DIEF A
JRENE WAk LE, Q% IR F IR )k
HYESCICHR . SCHR I R AR AN 1 i, WP AN
AT 88 TSR
22 HMERR, XHRETHRETERDT

oI T AW HLE iR &8 bR A —3 SER
EWFFEN AW HLE ROV (EFZBAERR (K 2).
SO (E I B 40 R R0 - (1) ¢ HLE Ml S
0 ShX I LR E Y bR . HLE W50 75 — K7 1,
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MRS
CHikn=1838,
(F3C4145%,
HEIL142459)
v
FEHIBR11195:
ETMES295 - SRR RR(ST)
I  FEABLITEL AL 67)
. g;ﬁ;ﬁ&ﬁﬁ(l 19)
N, - 116)
WESIE || . wimez 33w (20
- IR 5 35)
- HBIEF(S)
Y SEHIRR1025:
ES ¢ > - YT AIEPPVT(41)
n=190 - AEIF T 20)
- BR AR AL21)
- TR BB PRI RN (16)
v - eSS HITHE X EE(2)
DEZIN
"Tg | BERARARIERERG) |
BASIA S
n=84

BT SCRRGER B Ak (£ O A 14

* 2 HLE SR {EREESS

BT A5 bR
BEE VI R, TR CRER . Wk R R
BHE
LA EHEE IR . CEHEE K | QRS %
RS E
BEEH SR LEIFRBRE
Eii LR
N
JLE R R R
PERIEE RN

FER  ETFHEERE
BES TR ffin SIEsh(anmpik . 22m ik
7 RN P R G ES )

SR B JE A R 42
EREE HFR PHE. ML A, HE
CH T

A EE N HLE [, (He5hs Hip L5 1% 5l
DRI 1355 3 3l ] i 6 2 1E 5035 5 i 2l
ANE G & 007 AT, Q)RR MT IR 2L T
VB R AT B 0 A, RIVECHE WS ARy B SC R &
FARMAFTEB R A, XG0, A5 E I

PRI ARGy, TR DUECR WSS ARy e

R4, A 4 TS TIRARIR AR, ANl AL
AR B ISR I R BE A I AN A . T HE
B BRI A | ACRE 6 . KT PR . JLE
B FE TR | A 2= > T Bl LR AR A
o 7E 13 ZI8), Sy T ORBE BT 45 R 0 ] S,
A 9 DRNE DG EIF RPN . AWFF IR
KGRI AT B A 84 W5, ¥ K& 212 4%
BiAH, FEA R 65550 A,

SCHK ST i P4l 2 BRSBTS BE TS A A%
5 4m E DLR 5 F1 55 N (2019) B fiftik, AL 46 T
XK A BE I H A R R R —
BOEAR L . RGO DA D7 T R PEAS o AR SOk
BT 0~10 Z[8), A4 738 s 2 B SCHR 5T A ik
U o VP I AR P ALIE S A At S, — Btk
Kappa {H°4 0.96,

X fie 29 A\ T6 3 B B SCRRHE AT 0T S it (WL
*3): ARE . SCHRERAN T/~ 2A0E S0 BEE) . K
AR RBAR ARGy . HEAR R . BOlAFRe | [
Z AT ST 2R D5 SR . HLE 4545
b5 PPVT AHSC R EL SCHRBT & \HLE I & T 2. (7]
E/HOME), 21 [ SR Il i T H(J7]48/CTC).
Hor, X530 S AW 2% 1 R R
NIIBIFTE o ZAT SRR SCAL B 75 48 B (BT RS
DANFELGEMRE S w2 3O B B RISR
HAFRA ., Mt ah e EaERE . KIS
T FIVRE 0T o | 2 48 B Y N5 5 )R AN [ [
R X SR HEAT TR N B Z) i) (Hofstede
et al., 2010; Hofstede, 2011), AWF5E FT b iR
ok A A [F] SCAL R BRI FERE AR 53R b3k = A>3
Sl o Gt AR i 2 — A AL S8, A ST T
5l IRAEE RA YR B 2A M8 PR UES i
B hE, AT ARG UIF 5T B BOF BEPLE R 9 G
(11%) 47 G i, 55 50 — A 35 2 A5 25 2R A — 3K
PR 94.3%,

23 BERSH

iz | CMA-3.0 (comprehensive meta-analysis
3.0)AFHEAT IR A, EHEAH I R B (M N BCR
i, BN (554508 Fisher’s Z (B 51 150507,
)5 PR Fisher’s Z BYANACT S50 4 AHOC &
B, AR SRR ET AR 95% EAF XAl X TR
Sy SCRRIE R B HLE B AR K518 bn 5 LE
ZAEC R AR C R, MR 1 F A, 1A,
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*3 HLESILEEZHRICXANTHNHEDR

KRR Sk HLE EFIEe
WICEE HdiucdE AR Ry BE Uk’ LB SEY okt T g5
A PR i gk
Payne 1994 236 4.4 1 HLE (0.42), XE RN K(0.09)", REEE X 5 1 1
#(0.00)", G 455 (0.30) . JL IR B 48 R
FEH 0.21), JL# A FFEEHIA0.04)", JLIETTLAF

BLAYAE IR (—0.23). T IR (0.23). E T
B (0.08)", Z B BIEHA(0.25)

Whitehurst 1994 73 34 EH 1 FASR(0.11), L3 b 1524 #R (0.28) 5
Sénéchal 1995 32 4 sk 1 BEFHEEE©039) 6 |

48 4.8 T RIS #.(0.40) 1
Sénéchal 1996 1743 gmgk 1 i 0.34), REEEEEAE©0.41), JLEEBE S 12

M4HE(0.28) . JLEEIE R B A #(0.34) . JLEIF
A R B B 4 I3 (—0.07) . 3% T IR 245 R (0.40 |
0.24). ZEFBHHH(0.37)
47 4 AT (0.37) . ACHBEERTS M %(0.43) . JLEIER 12
[ AT AR (0.19), JLEETT 4R BTS2 Y A 45 (-0.39)
ST PR (0.41, 0.10), ZEAHEHAR0.37)

Griffin 1997 295 54 EH 1 HLE (0.63) 7 1
Lee 1997 119 2.5 2 ECTE0.38). KRG HA(0.23), JLEAHMH S

58] 152 ) AF % (-0.37) . 2% F B AT 4 (-0.08)*

IER G 31(0.40)
Sénéchal 1998 110 50 mEKR 1 EFUIEIRW0.48). ERXIEEE(0.34) 7 2

58 6.4 T REHZR0.41), EXREF31(0.17) 2

Dickinson 1998/1993 47 4.4 EH 1 HLE (0.38) 6 1
Christian 1998 317 54 %H 1 HLE (0.62) 6 1
Frijters 2000 95 5.6 Jmgk 1 HLE(0.46). #1i#t(0.43), JLEIFIEMIEME 8 1 1/2

1#%(0.37), ETRIEM#0.39, 0.24), ZEH
TR #(0.19)

Evans 2000 67 6 gk 1 FEFREEE©0.21), FRXiEE0.04) 7 2
Roth 2002 66 54 %MH 1 HLE (0.33) 3 1
Sénéchal 2002 93 44 gk 1 REHESHR0.20), FTEBIERO0.38), IE 8 2

KIEEEZ(0.15)

Chamberlai- 2003/2001 316 39 %H 1 JRFE(0.13), LBHEBHH0.15), JLEFLE 3

n, fii e 1 19 4 1 (—0.05)

McTaggart, 2004 65 53 gmER 1 JLEFIEEN4HR(-0.03). FE TR W0.53), 1E 4 2
AiEE 15 3(0.13)

Daniels, 2004 51 4.8 L 1 HLE (0.26). JLE i 2%83(0.06) 4 2

[

Roberts 2005/1995 59 3 EH 1 HLE (0.50). JL#EE 24 H4(0.00), SEFRIEEM 3 2 1
(0.1

61 5 HLE (0.46), JLIE #5488 (0.24) . T P 00 2 1

#(0.21)

Foster 2005 325 48 M 1 SEFREEMAR0.12) . HAab2AIma (B, i 8 1

. FT)(-0.01)". #MHiES0.02)
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RFAEG Sk HLE EFIEe
WXEE® SilE MR ER EE ok’ LIPS Tt RS T eI
MEG PR i gk
Farver 2006 122 3.6 %M L ARG 0.26) . 5 IE50.25). JLER 9 2
B4 HR(0.38), JLHTT 4 Bl BEAG AP 1#.(0.03) 2
TR ER (0.24)
Sénéchal 2006 90 6 mELR 1 GETRBEME0.20), FREEHHKWO.13) 5 1
Kelman, f# 2006 91 44 xHE 1 FREAE#(0.23) 5
Deckner 2006 53 25 %M L L 2488 (0.09) 3 1
Bonnett, 2007 245 4 EHE T A5 (0.33) . JLE R MEAZ(0.16). ExX 3
i 195 1% 30(0.06)
Wu, 8 2007 82 3.4 iE 2 HLE (0.28) 5 2
AR 2008 113 43 i 2 FETREEMFE0.37. 0.20) 4 12
Rodriguez, 2008/1999 1851 5.3 [ 1 HLE (0.35) 6 2
T
Stephenson 2008 61 54 fngEk 1 B E0.01). KBS F&£0.34, 038, 7 1
0.31), 3T FIEER(0.18), IEREE 15 57(0.19)
Bracken 2008 233 43 %R 1 AEHES4HR0.19)" . JLIE L 24#K(0.23) 7
Hindman, f# 2008/2002 816 44 RH 1 ETRIEINE0.58) 6 1
See, 1l 2008/1997 2513 4.1 %[H I EFREEFRO0.19), LB FEHR©O0.12), £ 6 1
KB %31(0.07)
Rodriguez  2009/1996 1046 3 %M 1 JRPE0.26). FELEIWE0.14) 8
Manolitsis 2009 77 55 &K 1 EATE(0.00). REHEGF&(0.32), BRI 9 1
Bi#(0.17), IEXEEL T 30(0.17)
95 5.5 Al 1 B (0.35), ACRHESE (F&(0.22) . JE T 1
Ai#(0.35). IERX LS 30(0.00)
Hubbs-Tait 2009 122 4.1 %H 1 FE0.32), EEBEHRO0.27) 6
Chazan-  2009/2002 1273 5 %M 1 HLE (0.25) 6 2
Cohen
R0 2010 96 6.4 2 EFRER0.39), EREEIE(0.15) 5 2
63 7.4 TP 0.10) . IEREE I 35(0.17) 2
Buhs 2011/2007 219 35 EH 1 EFR0.37), 257E30(0.19) 9
Manolitsis 2011 70 5.5 FvlE 1 EREE % E1(-0.05) 6
Davidse 2011 228 4.4 fu>z 1 REHEEHA0.16). T FELHH#(0.06) 4 1
Suggate 2011 82 7.2 fHiE 1 HLE (0.23) 3 1
Ladd 2011 70 58 gm&EKRK 1 ACHEEHER0.50) . FTF RN H0.46) 5 2
Baroody 2012 81 4.6 %[H 1 HEREZ0.01) 8
Fielding- 2012 141 7MWK 1 AT (0.47) . JLEE R B8 0.40), JLE 6 1
barnsley FIT F B AR (0.17)% . JLHE T A D 15 i 4
(0.33). ZEFFIILMI#(0.43)
Aram 2012 78 44 P@F] 1 JEFRIEEEO0.18). EEIN5(0.19) 2 1
Bulotsky- 2012 1770 4.1 %H 1 AhBTEZH0.04) 8
Shearer
IRAT 2012 309 6.7 thig 2 HLE (0.10) 9 1

ai
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RFAEG Sk HLE EFIEe
WXEE® SilE MR ER EE ok’ LIPS Tt RS T eI
R SE Jrik e gy
Sparks  2013/2003 60 48 :H U T BB IR (-0.04) . L WK B ER S 1
0.15), IEXEE ) (-0.07)
Korat 2013 109 54 Pz 1 HLE(0.18) 7 1 1
Crystal, f#f 2013 146 4 xkH 1 JLZE BB HR(0.00), LB BIEMHIA0.13), IE 4
K i%%5 (0.02)
Aram 2013 88 5.6 D] 1 SEFREIEENR©0.03) 3 1
Froiland 2013 551 4 xmE 1 AHE0.24) . ST B AR(0.14) 5 1
Lehrl, 5 2013 343 8.2 fEH I IEXEEEZ)(-0.04) 4
Torppa  2013/2007 1006 6.2 J5> I ETRIEIA0.15) . EREES(-0.05) 5 1
Sénéchal 2014 110 50 mEKR 1 XHHEGHIF0.20), FEFREHRO3), E 9 2
K L5 (0.08)
96 6 ALEE S AR B(0.13) 3T B FE(0.40) , 1E 2
KiEE(0.11)
84 7 SCEEREE AR F(0.13) . EF RS 2(0.09) . 1E 2
K5 (-0.13)
Skwarchuk 2014 121 6 InER 1 FETFRESR0.33), FRIEE0.12) 10 2
Mol 2014 60 55 %M 1 Pi@.s) 8
Iruka 2014 4450 44 xmH 1 EFR0.05), FMHIES1(0.14) 7
1750 AT E(0.13) ARG 3(-0.01)
2200 AT E(0.20) . A1 31(0.09)
1250 AT (0.24) . AT 3(0.09)
Meng 2015/2003 2611 4  2:[ 1 HLE (0.10) 7 1
Wang, i 2015 103 44 hE 2 HLE (0.26) 8 2
Willard 2015 119 6 fiE 1 HLE(0.19) 8 2
121 10 HLE (0.09) 2
ZRB, W 2015 131 34 HE 2 ECAIEL(0.23). EFRIEMNA0.28). ETMEE 3 1
f4.(0.16)*
Williams ~ 2015/2004 3031 4.5 ik 1 ETFRER%00.22) 6 1
FE
Bingham 2017 181 42 R 1 EXEENE(-0.22) 7 1
ER 2017 154 53 thig 2 HLE (0.36) 6 1
Gonzalez 2017 252 4.6 %M 1 HLE (0.11). @& 0.23), KHEERFE 9 1 1
(0.13). FETWEH#(0.19)
Chansa- 2017 72 7T 3 #C1IR(0.23). IEREEEE0.28) 9 1
Kabali
Iruka 2018 800 3 %M 1 HLE (0.22). & T RIS (0.08) 4 2 1
Zhang 2018 147 6 FHE 2 GECBAE0.24). JETBIEINA(0.24. 0.19) 10 172
Bojezyk 2018 112 46 %HE 1 HLE(0.27). 5 %3)(0.38) 9 1
Iove 2018 214 55 KM 1 @BE019). EFHEHEOID. EXEY 7 |

(0.15)
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RFAEG . HLE SEFRE
WHE S Bl HeAR FR ER Sk AHSE R B gg ‘iﬂ'{% A ik

0y e gk
Shahaeian 2018 4768 44 WA 1 A HE0.32). ST RS 0.32) 5 1
FIF
Lohndorf 2018 77 3.4 A 1 HLE (0.28) 5 1
Hayes 2018 3836 6.8 K 1 EFFER%0.10) 6 1
HIFE
Schmerse  2018/2013 1331 2.5 fii[H 1 HLE (0.35) 5 2
Kluczniok 2019 2406 4 fEfE 1 AMEWESN0.21) 7
Ren 2019 656 5 hE 2 FERIEF0.05) 8
Schlesinger 2019 68 33 EH 1 SEFRIESNER0.23) 5 1
Burris 2019 256 4 %R 1 JATEE(0.22), A BERIEMNA(-0.09), JLE IR 5 2
BE 1 A AE 12 (0.00) . 21 F I 2451 %.(0.07) . KA
FEINH(0.03)
Lambrecht 2019/2011 2996 5  fii[x 1 A3H(0.23) 4 1
Bojezyk 2019 98 3 %R 1 HLE (0.33), 5% 51(0.01) 7 1
100 6 HLE (0.12). %5 201(-0.04) 1

Korucu 2020/2002 3273 3 %M 1 HLE (0.32) 5 2

2020/2004 2021 5 HLE (0.34) 2
Xiao 2020 105 5 2 FREEWE0.17) 7 1
Silinskas ~ 2020/2007 1839 7 3§22 1 SEFRIBEENR0.19). RIS 5h(0.04) 5 1
Krijnen 2020 214 4.6 1 EFRIR%0.25) 7 1
Ren 2021/2015 588 51 HhE 2 FERIEEE(0.06) 10

e oar ASHAARES —1EH, EHBIRESE RO, brdcA7 iy R 5, RIEGREAIARE S b 1=
Wi scfk, 2 = HErscfk, 3= Hifth; e 1= A%, 2 =HOME; d: 1= [a¥,2=CTC,

ARFLZIEA A D T A AT S 2L 53T

o (SN R B, MR B A B985 i 5G40
{i(Card, 2012; Peterson & Brown, 2005), Bl r=[¢
@+ dON"P df=n+ny= 25 = [F/(F+df)]", df
=n+n—2;r=[x*/ O+ NI r=0.988+0.05 (8
= 0),7=0.98 B (8 <0), F-H% r {540 Fisher’s Z
{i J5 #4754 ¥ (Borenstein et al., 2009).,

3 HRER

31 AZREFRE

% 2% 1% (publication bias) &35 T & F KW
FESCHRASBE 2R 4 4 1 b A 3R 2 R T 48 58 WL A
5% M (Rothstein et al., 2006), X235 i 7T 20 Hr &k
BT SEME . AHIF ST AE SCIk A R B BOR T g 4R
4R, [A B R A U 2 E (funnel plot), k%45
% (Classic Fail-safe N), Egger’s [PlIH R %L . & 071H

#ME(Trim and fil) TR S (L3R 4). B SR A
AT IEAL o BT S BT A 10 S KU
P Meta 738 808 8BRS 4%, 2007), FHAL
FAM T B BTt s 80 22 19 5 A~ HLE 48 453800
H, @R ERAFATENERMA R, IR,
KRB R R ER, B L 530
/NFilfa BHE 5k + 10 (Rothstein et al., 2006; Borenstein
et al., 2009)Z 4k, HAWIE ARG A AL K 2 i 22 5
F#&, Egger’'s FA0 p LA RBETEAMNE R R T 5
R RAFRENA R, &b, AR JLE
T ] BEAF W8 T A7 AE R R hifas Z 51, HLE #E 44
Je Fo M Fe bR 5 L B A2 RN & R 2 (8 1 Je /0 B
ZERBONTTEE
32 REMERE

SRS O K g PR IR T, 45 R
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R4 HMRRBEER

Egger"s
HLE &5 k  Nis _FC8eSSION Trim and fill
W p
HLE 29 7222 0.67 0.50 [0.32, 0.45]
S PEGE ) 30 5784 1.18 0.17 [0.21,0.31]
YU
ACEFRE AR 13 185 3.79 0.06 [0.11, 0.30]
SHHEE (5 6 55 3.36 0.12 [0.15,0.29]
5 FEAR R H T e R
JLEE R % 10 58 —1.68 0.37 [0.07,0.27]

JLERRBEESR 6 69 0.56 0.80 [0.16,0.35]

JLEFRIERAER 9 0 —-1.75 0.02 [-0.10,0.22 ]

BEE5 7 59 0.36 0.80 [0.08,0.26]
JEIEX S S
TR 55 1915 0.59 0.29 [0.22,0.30 ]
ENGEPIEETES 9 170 1.60 0.06 [0.07,0.22]
CINSATIETE S 7 211 —4.85 0.28 [0.03,0.15]
EXEE ) 31 219 0.73 0.13 [0.01, 0.08]

T kSRR A B

WR(WLF 5): HLE M O HXF|BEKFE, O =
296.26, p < 0.05, Ui ERN 22 [0 55, 5Bk
B E IR P X4, 25%. 50%. 75% % X 4MIE.
E SR B (Higgins et al., 2003), HLE

B P2 90.55, VA 90.55%M WL 5 2 i3k
N A Y ELSE 22 S U o S ARbnh, SR
KRR (Q = 393.48, p < 0.05; I* = 86.27),
JE SL7 M HLE — & #4798 5 RO A 56 LI i
I5e] 52 9 A W8 R B v B S B, (B AR &
Felmfer, JESEANPEAT AT RN A 50, BAORE, H
F HLE ML 0nH S8 h & =R R B F R, &
5% R T B ALK R A A
33 EHMHHE

FERN TSR BN (W 6) HLE 5 JLE %
ZMRNC R R A ICRECH 031, 95% &5 X [H]
4 0.26~0.36., H31% Cohen (1988) HIXKAHI R4k
KN RRBERR G = 0.1 MAKHISE, r = 0.3 N 4E
AHR, r = 0.5 HUERAEIC), T LI H fE A h 4
FREE A IEAEOC . UM ST R B, HEBREE —A
FEAJS, HLE RN {EFE 0.29~0.32 [B]7%3h, Uil
JUo AT AT R B A B m AR B . HLE 4546 b5
h, RONAE R R BMIR R . SR TR G = 0.26,
p <0.05), BEE IR P H) (= 0.26, p < 0.05),
LR G (S 4 = 0.25, p < 0.05), JLEI K FiE
HIFR R (r = 0.25, p < 0.05) . LEHEE R (r = 0.20,
p<0.05), KEAIEHA@F=0.19,p<0.05), JLE
Bl L2480 (r = 0.17, p < 0.05)HILE ES(r = 0.17,
p <0.05), FMEEEIHA(r=0.09, p < 0.05)FIIER
EEEE(r = 0.07, p < 0.05) R0, HURMESHT

x5 RAERRBER

HLE #5147 ‘ Heterogeneity Tau-squared
O s df p I Tau-squared SE Variance Tau
HLE 29 296.26 28 0.00  90.55 0.02 0.01 0.00 0.14
BE RGP ) 30 261.84 29 0.00  68.70 0.01 0.01 0.00 0.11
HLUE
AL B A 13 42.64 12 0.00  71.86 0.02 0.01 0.00 0.14
AR {5 & 6 5.28 5 0.28 19.78 0.00 0.01 0.00 0.05
SIS e
JLEE B 24 10 18.96 9 0.03 52.53 0.01 0.01 0.00 0.11
JUBE T 3R ] 300 % 6 8.40 5 0.14  40.44 0.01 0.01 0.00 0.07
JUBEFF Uy 1) 152 P 41 1 9 67.23 8 0.00  88.10 0.05 0.03 0.00 0.22
BEIE 7 14.63 6 0.02 58.93 0.01 0.01 0.00 0.09
EIEXEE )
ST L % 55 393.21 54 0.00  86.27 0.02 0.01 0.00 0.12
K ERIER 9 20.00 8 0.01 60.00 0.01 0.01 0.00 0.08
A1 R B AR 7 67.45 6 0.00 71.11 0.01 0.00 0.00 0.07
EXEE S 31 73.36 30 0.00  59.11 0.01 0.00 0.00 0.07

T KARRAEA %
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#*6 IYHRWER
HLE #8#% k N r 95% CI Z p UM S BT
HLE 29 16105 0.31 [0.26, 0.36] 10.72 0.00 0.29~0.32
1325 9% R GRS ) 30 22238 0.26 [0.21,0.31] 10.73 0.00 0.25~0.27
LA
ACTR S AR 13 1692 0.20 [0.11, 0.29] 4.25 0.00 0.18~0.23
LB FEE 6 607 0.25 [0.16, 0.35] 5.28 0.00 0.23~0.32
SR B R iR
JLEE [ 52 24 10 980 0.17 [0.07, 0.26] 3.46 0.00 0.14~0.20
JLFE I R R A % 6 846 0.25 [0.16, 0.33] 5.33 0.00 0.21~0.27
JLTETF Uy ] 152 1) 4 9 1449 0.06 [-0.10, 0.22 ] - - -
IS5 7 1785 0.17 [0.08, 0.26] 3.63 0.00 0.14~0.19
JEEA RS 1 )
R B A 55 24299 0.26 [0.22, 0.30] 12.55 0.00 0.25~0.27
FR PR 9 10897 0.19 [0.11, 0.26] 5.23 0.00 0.17~0.22
A H i B AR 7 14151 0.09 [0.03, 0.14] 2.95 0.00 0.07~0.11
IEX S T 8l 31 9575 0.07 [0.03,0.11] 3.68 0.00 0.06~0.08

TE: K ARREOEAEL, NARFRFEA R, 95% CTARFRA BONIE Y 95% 15 X i) (4% _EFRFTF ).

IRUCEA 28 R B B s AR e . JLEETT 4R Bel 2
(AR IS B T A7 7 & el fay, A% P o 48 B LR
JE4ER, BR5ILEBEZHIRILEEBAHXG =
0.06).

34 PAFHMBE

K F 76 1A 43 B7 % HLE 13 - 5245 2 14 35k
IR (=R B IS G S N 2 2l £ a1
T RT3 3 A7 B A 7 Fa ) Al 78115 25 9 155 000 F 4
e — VA1 A5 B A B AR O 45 S R X F HLE
HLEEZHIIL R R R KRG, JAEFEMAMNIA
RN B2, HP 1990~1999 4F ARV {H B3 &
F 2000~2009 (p < 0.05)F1 2010~2021 (p < 0.05)4F
8, RPN TR0 51 95% CI A E & X [H], X
HREZS ARG EE (G 7). N Tk
e n] HE BRI FH A 25 3R, X3 p (A 7E4T Bonferroni
WIEGR R, KIR%E, 2017), 458 BR 2000~
2009 4EALE 2010~2021 4FEALHIZE SRR D 2
(3% 8), BRI SAMFRERE R 18%,

X FFE T AR 5 L E S Z L R R
FORUL, HATIE T BJHY 30 8% @ < 0.05)
(L 7)o XHEICHE 4L F T I He A, FEXF p 1
4T Bonferroni M IEJF &I, W4 A1 ¥ ANF7E L
FHEFOLER 8), I BIRRRRRR, 45RE
fFrit—%5,

4 Tt
41 HLE E)lE#ZMRICARNXER

HLE 5 )L 32 M) & G 2 oA Th 3 A K,
X5 K SEIEMF AT 45 2 — 2 (Lohndorf et al., 2018;
Bojezyk et al., 2019), fE45HR R, FEZERF L
P45 T4 AR A0 e K, AL S IR G )
(r=0.26) . ET MR = 0.26), LIKILEIFR
Bl SRR (r = 0.25); HUCRSIHLAUE T 195 B
BEEER@ = 0.25) IS REHEE M (r = 0.20)F 39
FRE RS W& g b i R B ARG = 0.19); fix
JE AN S SR (- = 0.09) . IERIRE I SR
(r = 0.07)FLEFH 5 RS20 82 (- = 0.06) =T 4
Bro FTEPREUNAE MY 22 58 & B iE—25 %5 HLE
PRI SE R o TERT OB P R B, RHEE (5
BN RE IR A KRS REEENNS Y,
% HLE i &8 A A& 1E FH (Gonzalez et al., 2017;
Liu et al., 2018), {HACHMYIRE (F T KL iE
HIAT A BRI LR R R . M EL B i L3
2 RN R R SRR, AP RIS E 4
PR [ 205 B, 3G 0 e . REIBIESE
i A5 12 G B A A N 2 T RE 1R 3 HLE i Y
fa e HA JTRFEFr (Mol & Bus, 2011), ARFF X
RT3 —2538, AR Ry LA (8 e i AR AR Ji R v
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F7 ATEENTEIASH
N HLE TR
b (95% CI) SE b (95% CI) SE
R 0.55%%(0.42, 0.67) 0.06 0.26%%(0.16, 0.36) 0.05
G
1990~1999( R 41 )
2000~2009 —0.24%%(—0.40, —0.09) 0.08 —0.04(-0.13, 0.11) 0.06
2010~2021 —0.28%%(—0.43, —0.12) 0.08 ~0.08(-0.19, 0.04) 0.06
AR 5
PiJ5 (S R4
RIT 0.02(-0.15, 0.19) 0.09 — —
e
6 % LIF(2.5~6) (ZR4H)
6 %I —0.14(=0.31, 0.04) 0.09 =0.03(-0.13, 0.07) 0.05
ks wiReS
[a] % (S 14
HOME/CTC —0.03(-0.15, 0.10) 0.06 0.13%* (0.04, 0.22) 0.05
R 18.00% 0.00%
Q (df) 23.00%*(5) 10.83 (4)
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p i Bonferroni ¥ IE p 0 pfH Bonferroni EALIE p {E
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BB & 5 5 X ) 152306 3l () 22 A2 R 1 B B4 T
= A C(Evans et al., 2010), #h i 3k w7 (EAK
FAIREIA TG % G s WA X ivht, WiE=ligs
TE SN A 5 R — 2, KRN T =% A
HEBES . TRONEEMNE, JLETFIR PR 4E
W AETE K F e, 32 25 A TR 58 3 76 1E
WA EAES . BIRFEARTR TR ERA,
BRI R L LR B S i AR 3R T L3
w BB e, RO LE O LG T BRI o E
$8#1 (DeBaryshe & Binder, 1994; Mol et al., 2008),
PRI L X 3 — 25 SR i B T R

FET LR, AU A SRR ST i
—AINRE], f£ HLE my#&48tnh, FISEE 1B
BT R BI85 )L E 2 Ml ke

REFENER, X —R WS kX T WmrsE—
FHEF AR TR, Joha T Dk — &
ORI S . B A X R s
B=REN (ier
42 PATTEMNEI
421 FRKRMATER

TLA TS R R, AR HLE 5L E 2 4
WL R RIC A M AR/, M 1990 45 2021 4F,
HLE #00{E 3 FEAIC, B 2 530 30kE, (AR
XT 2R T B A R 5 ) L2 B2 A2 MR O R A IR T 4
AARRE, BE 30 FEREFREMERERE,
% 3 RAEFISTH WX — 45 A0 ] fig J5 N A
W7 1 -

—JEFEE R AR S LB A B, HLE 5L
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BEZMIAN R R WEE SR FRE Nk
Uk, LTI AT REA R TR RIS T A 1Y
W ik 2 0 )L AR B R BO iR T
fin(Rideout, 2017), X KK T 5k FI Tl A
T AYET A (Bus et al., 2020; Pagani et al.,
2010; MIRERE 4§, 2016; ZRMUIE 5, 2021). B
TR FEHR H S N A AL 338 B AT B s
ZEE £ B WAL RS, Refe 52 2 Al
LY & J# (Danielson et al., 2019; Hu et al., 2020;
Marulis & Neuman, 2013) . {HAH%: T4 4 Bc EL5k 45
$, LEAAFBTFEN T RE, RAWIES KE
N FEFEINERE. LEACKIES, DA
L HLR N RN IR ER B 2> (Sosa, 2015), IE4h,
CHLTOR I (RABE, 2016). “HUAIEUCR” (Anderson
& Hanson, 2010), LK™= 5 i A GGk L2, JH
W, 2016)¥ A7 AE, #nT Rex LB 2 Ml &
JRAHF RGN, Bk, HF A BT R A AL I R
W A, AT Z W IR AR . IS E
ZAMNIIRE R UL, FEAHLA R B 35, B
RERIAE . — AR RAWLT: . 46T 20 it
60 AFAC I B A R BB AR T 5K 2 — > Bkt
MG, RERFATHBTTARRMN 1965 FHIA R
10% (Inkeles & Sirowy, 1983), | 2019 4E{ M5t
61.5% (World Bank, 2021), 35— J7ifi JLE& Al i
KFpgehim, EEESEMTY (BN 2020)
(The Condition of Education 2020){.75, M 2000
FF) 2018 4F, MR 3~5 & JLEIM AR FR A E
Ak, (HAHE T2 BRI WIS, AL
H il %Ay Pf (kindergarten) 1Y JLE L BN 60% I Tt
BT 81%, A4 HHl4h L (preschool) iy Eb il
M 47% b THE] T 54% (Hussar et al., 2020), 454 )L
BEANN K 5IET KB IEH LR Klein &
Becker, 2017), 433 i #E W HLE X )L 3 4252 $:14)
ICHPE I Z 28] THE4h MR I 7 . —J& i T A
A HLE Y ELSERN(E AN . 45 2, BlRT
k€, HLE T HMBUEZELEIL, T
Jill & B A AP & % HLE T2 B JC 3% 78 434l $8 9 S ke
BB HLE A9 ELSERLN (. AnFT AT ik,
HLE HELR SR 4T, (HIE AR K45 AR B2 LA R T
TE 18] 45 3 JL UG bR, 3X O A5 RE 5 S i
HLE AYE KRALEARAE S . Hik, J52n 8
2 WAl 25 & B AT 5 5 e A 1 B AR 5T 8 4 8 HLE 9
T HWF5

EAFEENE, BARERETE, TR
RSN AE — 5 HARRE o XA 35 F %)
B L A M & R R T B R AR,
WIGUE T B sh HE I E 5K 1 A5 N Z 8 5 3h A
LR E KRN D A HEX — A, X A
5 — 0 56 T B B 352 (4 0 A M 4 SRR R R, 1%
R &I, BN A sk L2 i B A B
T ERI(B S 45, 2019). Hitk, JGig HLE 1Y
T2 KA AL, 35 B3 A A (5 A0 R 24
R ENFEAF N
422 XLHE=HETIEA

TCOTMTEE R R, SO Soxt HLE 5 L33
ZAENCOC R AT E AR B3, Bk 4 K153
SR AT PR RE AR . — 2 AR Y Oy Sk
TR AT ES, BRI U EHTH
B B 7 R 05 A DL R RBE RS 16 sh 2 A S A
225, AEXF L 4 32 PRI & R Y R R —
o X FP AT REMERAL, B AACHIFSE gk BE
HOR ) 28 B A4 B2 5 1% 3l fO RO (E J2 A X B . —
TRV AT R A 25, H—Jm, &
W 58 19 B A v 3 F 2R O ST I F 58 R 2 (5
13.8%), FEGLIALH LA E KT HANEE
RO, HT E FRyu Bl N HLE f937AG T H 2
ST VG U7 SCIRBIE & 1, R R R AR Ty Sk
T HLE 4B R, Rt PPVT 7= F 7 ¢
B ST RIS W Y N f el WK S AT
o8 i 2 LA B AN [R]85 R 2R R (] — 3030 B ¢ 5
FREM 225, ZRIFRIEH PPVT IR 26 fE A &%
&)L # 25 1Y WHE K P (Finneran et al., 2020;
Xu & Liu, 2020), DL EHZEW SR T
HLE MRS ERKIAAN T RAGZ . Hit, SR
FEMNM AR EZB AR/ T HLE HER
(Buhs et al., 2011; Z=HeJ7, HAT, 2004), {HMNE
SCALAIL AR T R A BIFFEAR SR Kk, AN[FISCAER HLE
MOLE R Z il R R T HERDA, K
K T L 2 s SCARI 5T X B R AR AT
423 JEERPVEATIEA

T A R W . JLE AT HLE K% F
TR G LB R 2 MR K e 2 A IR 1 Y
AN, Bk S A6 RAFFI LR, TREM R 7E
Fi W, WHEEI R, WREIEERIFA
A2, ACEEXT ILEE 075 R IEAR IR 480K, ”
M4 25 )L A B2 5 fE 7 RIS HR T R 6701 52 1 (van
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Ijzendoorn et al., 1995), %5 —, HLE K 3% T [ 47
FXF L FE 3 2 MR W K R AE TR R BRI
(Raikes et al., 2006), % HLE 543 & 8% 3 1 [ 33545
FE i LEREL, /NE R BOAAZ 21T HLE 19
WAEH, IR AZ B/ N2 i T 42 7 19 5 i it HLE
BIFFLER M, Bt )L EE 7R 5 T R R AR s i
& T ZREZ WL, AN ER N ERIES
KB KR BORH ARG, (HARE T A
N, MR Py SMNRBCH R B BE 1 T 5k, /NE T
TR AR BE BN S T RN AR B AL,
55 [l N 22 8] 0 A bl ot i B s, R 2 B
B HLE 5 JLEE 42 32 PR AR S 72 BE AR 4R v B0 1
o AR T F R LEIE T & RS
PR, BE 3R 43 UA A T A R L3 0 38 e T o
HLE BT JRE T R E T E L,
424 MEFZENEHER

TEAMMTEE SR B, HLE (0 W5l & )5 i i 45
BNV TC 22 5 . X AR N, — Oy ] A
HOME MEBENAFREWERE, H—m, &
PRI B oA S SRR, (Bl Mt &
BB EYN . aE—BE, SRR MR
—EREHFEEOLERNE, Sk R 7 K155
SCRE. TUAATEE RIS KB, X3RRI,
CTC i (B thinl Bk i m . HEE, X508
A WF 5T 45 B — 5 (Sénéchal, 2006; B FHE R %,
2008; Mol & Bus, 2011), fE&i% 8 f433Z+k {H CTC
2 FF A8 #h AR 00 3% R A6 B AL (MceQuillan,
2006; Sénéchal, 2006), ffi IS AT L5 G % B, I
TG RE ST, AP R IARIRE
XF CTC Jrill py 45 BE A% AN — 30, X ik il &
Sénéchal %5 A (1996) fE Stavioch M BAFERN AT
R AIrt 23 R i i3 AE 4R 1Y, A IR — Rl
T AL B X L2 ) 1) SR AR R [ 422 et 2% T )
BESi R A7 ik, HA R AR 5 L ) e R
T A ACBREXT )L EE 13 00 SRR T M R B A R o
B R Sénéchal HBAFEFR /5T LA 2R IE
R W 3h 09 (B #2200 2 0 v, (B Y A R I 2
G S R AR R T . RS
g Em AR 2ER, FESANUT =
o H—, NS 25 T B 0 R AT I 2 PN 2 A
[7](Farver et al., 2006; X% 4%, 2008; Hamilton
et al., 2016), ., Y NPHRR TR T 0%,
WA HEEHTEERRE X —iiik, |

X AR EX R G IE S IR E 29 2] 1K T 5
PR U5 IR) AR AR K AR AR (BRI 4%,
2010; Skwarchuk et al., 2014), Mol F1 Bus (2011)
fa SR [) 8 B R A TOR, AdE A
ARSI . LB IR B A AE IR A, B4
A1 Al CTC PRt 5. 5 =, Ay CTC #2E
T B T BT I A A TR (ELAE I 5 BEAH G, Zhang
FENQOI)Z M KRN TR 46, &1
PSR A CTC JE AN, CTC P 1 2 A R)
XPLE YR AE L, XA — & il i 2% 1 B
BEAMIA, TR T REE A ™ ) AR A
Z R UEIE AR, AHTE 1A 3 A v A B A % L
Fe Z RN A A B LT- 55 6, R HA X
P 2 AR AN )L g BE A DG B9 07 1T o AR F 58 1 5K
PRI 4y B, 4% 88 CTC Jrik e 3 i 1
VNG LA () 77 50 1 B B A S ) e 0 oy 7, AR
735 1) 22 S SR BRI 50 &, 5 T 2R i ) 4 114 7
BPTRE & A T80T, XA S L R dR R A
BR
43 TRE5RZ
ARIFFAAELL AR (DK R AT
o B 46, Joa P e SCBRER A%, AR T
REMLY AR RV, (A2 ) 5 AR THAYR
i, MESA T2 . HIK, HLE #8058 %, AR0F5E
UM HLE #&ARFE 7 b 52 TH#EA7T TR R, Hig
A 72 AR SOk, (Ha IR A7 it PR, A
SR I AR HLE 5 )L B #5232 MR 1) A A DG &
% (Fielding-barnsley & Hay, 2012; Inoue et al.,
2018), X7 SCHk B B an A bt i BT — R B3
Ko Qi T HLE f8ARBCNE 2%, 0 T IR KRR
53T HLE X $e 32 PRI & e 52, B 52
PRI TR AR 142 3, ABFFER 2 1)
LR PPAL TR RGETE T AN 2 1) PPVT
Fo GAPHIR T ERIET B B R
OB, TG T A B Ty ek 22 i AR
(Hindman et al., 2008; Bojczyk et al., 2016), AHff
TR o RARBFFANT MBI (DI
B3 Hr 75 2 B N4 R 5T HLE 5 )L 3 AN W] i
BRI RERZMM X R, QLU ERMIRGES
HLE (R 3FAk, DI A 25 R 5 325 1) ) 88 T g H
WA X HLE AOI0EE, S H 8l i 1) 374 19
AL FERH L CTC PP NE . (3) ZE T3
AR FEA R SCALS HLE 14 P TR B DU st 7] 850
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(Taylor, 2000; Gonzalez et al., 2011; Niklas et al.,
2016), LA 2E 53140 B SCA i R H#E AR F

5 #it

AWFFRAFI AT 458 (DARREEE B
LS FEAEE S 15 3 %0 9 HLE 5 )L #1521
W S e Z [ A7 e AR AR B IE AR G . 4R AR,
R L2 T 0 Bl 152 P 4 1% 1R e 3R A fey i 5 0 — A2
I, LIRS E S ANE R 1 8 5 L 2
PEIRHE AR AN, AT b 24 2 /N 81 v 45 5 B A
BEfH o ()% HLE Heiit, AR A1 22, 2%
o7 FL RN A 2 A, AR L SCAe i 3 L
AW . DT E R AE I, X HLE RO 1645 0R
TR AR UL, D T IR AR B2, CTC
N BT A28 (B 3 i T I A5 i, {HOR DLAR XA
JUZEAF 8 8 15 2800

S 3Tk
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receptive vocabulary: A meta-analysis
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Abstract: A large body of studies have shown that home literacy environment (HLE) can significantly
promote children’s receptive vocabulary development. However, the blurry operationalization of HLE’s
construct and the inconsistency of effect sizes (ESs) in recent studies have made it difficult to understand
what really works for children’s receptive vocabulary development at home. This meta-analysis
systematically reviewed empirical studies published from 1990 to 2021 to clarify HLE constructs,
investigate the main effects, and explore potential moderators. A comprehensive search of peer-reviewed
published research resulted in 84 articles. Results of random effects model indicated a significant, moderate
relation between HLE and children’s receptive vocabulary development, » = 0.31, p < 0.01. Moderator
analysis showed that the ESs of HLE decreased significantly across time periods, while the ESs of the
frequency of shared reading were stable during past 30 years. The ESs of HLE obtained by questionnaires
and the Home Observation for Measurement of the Environment did not lead to significant differences,
while those of the frequency of shared reading obtained by Children’s Title Checklist were significantly
higher than those obtained by questionnaires. No moderating effects of cultural backgrounds or child’s age
were detected. Findings suggest that there is a need to refine the conceptual framework and measurement
methods of HLE, especially paying more attention to social-economic and cultural influences.

Key words: Home literacy environment (HLE), shared reading, receptive vocabulary, meta-analysis





